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Mind maps as an effective tool
in “Practical English language course”

Abstract. The article considers the issue of using mind maps in the Practical English course. It is emphasised that
they help to structure, analyse, understand and memorise the necessary material. With their help, teachers can explain
a new topic, systematise information, exercise control, summarise what they have learned, encourage communication,
and create supports. This study aimed to consider the concept of “mind maps” and to highlight the possibility of their
application in the study of the educational component “Practical English Language Course”. Research methods includes
analysis, systematization, and generalization of scientific research, as well as abstraction, idealization, and logical-
structural analysis of the use of mind maps in the educational process. It is noted that this tool is also effective for a
student, in particular, for systematizing knowledge, for preparing for classes, for test control, etc. The student can actively
participate in the educational process, participating together with the teacher in the development of mind maps. The article
states that one of the main uses of mind maps is to create visual schemes or diagrams to represent and organize ideas,
vocabulary, grammatical structures, or thematic concepts. In the “Practical English Language” classes, students of higher
education can use mind maps to create a schematic representation of the studied material, to activate speaking skills, to
work with lexical material, with grammatical material, with text material, to present the results of project activities, to
conduct brainstorming storming, discussion, debate, etc. Teachers adapt the use of mind maps according to the specific
needs and preferences of their students, which promotes active learning, development of critical thinking and effective
communication in the classes. The article emphasizes that in classes you can use ready-made mind maps presented in
textbooks or on posters, prepare your own samples for class in the form of presentations or reference notes, in the process
of presenting the material, build them in class, organize various types of individual and group activities of students with
using ready-made mind maps. Their advantages in use by both teachers and students of higher education are indicated.
The practical significance of the research is that its results can be used in the process of professional training of future
philologists and English language teachers in higher education institutions, as well as for the preparation of scientific and
methodological support using mind maps and in the self-educational activities of students
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INTRODUCTION

The integration of Ukraine into the European and world
community actualized the problem of the active use of
foreign languages in all spheres of social life, which re-
quires an increase in the level of communicative compe-
tence. In this regard, the need to increase the role of all
subjects of the educational process was realized, taking
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into account the undeniable importance of traditional and
new forms and methods of education in higher education,
which directly affects the quality of professional training of
specialists, in particular, regarding the formation of prac-
tical communication skills and abilities. This requires, in
turn, the development and implementation of appropriate
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pedagogical technologies, the creation of a communicative
educational space of higher education institution, the for-
mation of students’ communicative competence, the com-
plex nature of which requires appropriate methodologi-
cal support. The introduction of information and didactic
technologies ensures effective foreign language teaching,
as it allows students to access a wide range of educational
information and improve foreign language communica-
tion, actualize the critical and creative thinking of higher
education students, ensure the development of the ability
to solve communicative foreign language tasks in the con-
text of the transition from the subject-object to the sub-
ject-subject educational paradigm, and choose an effective
learning strategy. Mind maps are a useful technic for use in
the Practical English course classes. They can help higher
education students organize and structure their thoughts,
develop creative thinking, and facilitate better learning of
language material. The use of mind maps in Practical Eng-
lish classes will help students organize their thoughts, de-
velop creative thinking, and activate their speaking skills
and increase their vocabulary. They can become an inter-
esting and effective technic for improving the quality of
learning and teaching English.

A significant number of scientists dealt with a problem
of using mind maps in the educational process. In 2019-
2023, the most scientific researches have been done on the
use of mind maps in learning vocabulary. M. Alba (2021)
evaluated the effectiveness of a mind-mapping strategy,
applied through mapping software, in developing learners’
vocabulary skills in English as a foreign language. It also
considered how this strategy could help to overcome learn-
ing disabilities and develop learners’ cognitive abilities.
The study highlighted that the use of mind mapping soft-
ware could be an effective tool for vocabulary learning, es-
pecially in virtual or hybrid settings that had arisen due to
the COVID-19 pandemic. M. Lavrenova (2019) mentioned
about the innovations in the educational process, teachers
were able to use the created mind maps as a lecture outline,
where each mind map block could contain comments, im-
ages, video files and hyperlinks to other online resources.
This allowed you to cover a topic step by step, while pro-
viding visual aids to help students understand the material.
W. Zhang et al. (2023) devoted their works to the study of
vocabulary. It was noted that mind maps contribute to the
development of short-term and long-term memory, in par-
ticular, they had a greater impact on long-term memory.
The study also confirmed that mind maps were more effec-
tive in influencing the meaning of words than their forms,
and that mind maps had a positive impact on independ-
ent learning of English vocabulary and improve teaching
effectiveness. The introduction of mind maps into English
vocabulary learning promoted logical memorization of
words, improved understanding and retention of vocabu-
lary, developed creativity and promoted self-learning.

Regarding language learning in general with the use of
mind maps, some scientists should be mentioned: Y. Hryt-
senko (2023) studied mind maps as a means of visualization
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inlanguage and literature classes. The article also discussed
the importance of innovations in education, which built a
new education system and introduced new methods and
principles of education. It was noted that for the successful
implementation of innovations, it was important that they
would not interfere with the educational process and not
become an object of competition between teachers. The
author pointed out that the teacher should encourage the
use of mind maps, as they had significant advantages over
other graphic aids. H. Hudyma (2022) focused on the use of
the authentic materials in English language classes, in par-
ticular in the institutions of higher education. This paper
highlights the importance of using words and expressions
typical of informal oral communication and recommends
introducing them alongside their literary equivalents. The
author provided specific advice on planning and conduct-
ing lessons using authentic video material and noted that
the active use of authentic materials helped to increase
students’ activity, develop various competences and devel-
op their speaking skills. M.S. Luangkrajang (2022) showed
in his research that the use of mind maps in English classes
enabled students to be active learners by acquiring data,
processing information, organizing details and construct-
ing knowledge independently. In addition, mind maps
also improved students’ skills such as creative and critical
thinking, collaboration and organisational skills, as well as
their English language skills. Students also had a positive
attitude towards mind mapping techniques that they were
able to apply in other subjects. Mind maps appeared to be
an effective cognitive learning tool in English classrooms
as they helped students focus on key words and concepts
in a lesson by requiring them to organise, plan, brainstorm
and communicate with friends.

In their work, N. Nasr-Esfahani et al. (2021) analyz-
ed the use of mind maps to stimulate teachers’ creativity.
The results also showed that teachers who used electronic
mind maps outperformed those who used the traditional
teaching method, especially in English language teach-
ing assessments. R. Al-Jarf (2021) in his article described
teaching spelling skills with a mind-mapping software. The
mind maps created with this software could be used to in-
troduce, categorise, visualise and reiterate phonics rules,
as well as mnemonic tools for learning spelling. The graph-
ical representation of words in mind maps helped students
to see the relationships with the newly introduced phon-
ics categories and developed skills in distinguishing pho-
neme-grammar associations in spoken and written words.
Mind mapping strategies have been shown to be effective
in improving vocabulary, conceptual understanding and
text comprehension at different grade levels, across sub-
ject areas and with different types of learners, including
English as a second language learners and learners with
learning disabilities. The use of mind mapping helped
to better organize, prioritise and integrate the materials
presented in the course. His views were also echoed by
D. Bhattacharya & R Mohalik (2020), who described digi-
tal mind mapping software and noted in their study that
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digital mind mapping software was useful for brainstorm-
ing, building schedules, conceptual diagrams, construction
plans, organisational charts and other technical diagrams.
It is also used in software development and web design to
create website diagrams and layouts. In the field of busi-
ness intelligence, it allows you to import and display inter-
active information in the form of tables, graphs, etc. The
strategy of digital mind mapping is a modern and powerful
approach to memorising information that differs from the
usual reading of texts.

However, after analyzing the scientific researches, au-
thors came to a conclusion that there were almost no studies
on the use of mind maps in classes on the “Practical English
Language Course” in higher educational institutions, so a
research of this area was urgent. The study aimed to find
out the peculiarities of the use of mind maps technology, to
develop recommendations for their use in the teaching of
verbal and written communication in the “Practical English
Language Course” classes. To achieve the goal, the following
tasks were defined: investigate the concept of “mind map”,
to identify the advantages of their use in learning English,
to highlight recommendations for their use in the “Prac-
tical English Language Course” to achieve various results.

MATERIALS AND METHODS

In the process of research, a complex of scientific and re-
search methods was used, such as: theoretical — analysis of
sociological, psychological, pedagogical, methodical litera-
ture in order to substantiate the theoretical and methodo-
logical foundations of the problem, with the help of which

it was possible to find out the researchers’ mind maps and
to find out the principles proposed by them work with this
tool. The next method that came in handy when dealing
with this problem was a system-structural analysis, which
helped clarify the problem of using mind maps, in particu-
lar for students studying the “Practical English Language
Course”. The method of argumentation of principles and
goals was used to form professional foreign language com-
municative competence in future philologists or teachers.
The analysis and synthesis helped to highlight the advan-
tages of using mind maps and the selection of a list of ap-
proaches, criteria for the professional training of students
studying at the faculties of foreign philology for the forma-
tion of professional communicative competence. System-
atization and generalization were used for the purpose of
forming conclusions. The next group of methods were em-
pirical methods used in the study and generalization of ped-
agogical experience, in particular, through the processing
of articles by researchers of mind maps, mentioned in this
study. The method of comparison was no less important for
highlighting the mentioned advantages in the use of mind
maps in the “Practical Course of English” classes at phil-
ological faculties in higher educational institutions. The
reliability of the obtained results and conclusions was en-
sured by the theoretical and methodological soundness of
the provisions of the work based on the analysis of scientific
and pedagogical achievements, the logic of the research and
its relevance to its purpose, reliance on modern research
on pedagogy, methods of teaching foreign languages. The
Table 1 below shows examples of the analyzed works.

Table 1. Examples of analyzed works

Author and year

Research description

H.M. Davydiuk
(2019)

This study examined the methodology of disseminating and transferring experience in the use of
knowledge maps among students of a pedagogical college. The main focus of the work was that
information and knowledge were key components of the information society, and teachers, as active
participants in this society, had a special responsibility in working with information resources.

|. Kozhemiakina
(2020)

The author defined mind mapping as an interactive technique useful for creating intellectual knowledge
maps. It was noted that this method helped to memorize information and develop creative thinking. The
possibility of combining mind mapping with other innovative technologies in education and in various
fields of activity was highlighted. The importance of using association maps for understanding new terms
and concepts in professional foreign languages was generalized. The possibility of combining mind mapping
with traditional methods to create interesting and effective classes was emphasized.

N. Nasr-Esfahani et
al. (2021)

the traditional method.

The study investigated the impact of using electronic mind maps on the creativity of foreign teachers of
English in Iran. The study also identified the attitudes and beliefs of these teachers towards such maps.
The study involved 44 Iranian teachers who were divided into experimental and control groups. The
experimental group used electronic flashcards to present learning material, while the control group used

I. Volotivska (2019)

was formulated.

The article provided a theoretical analysis of the concepts related to the professional training of foreign
language teachers and identified the components of professional competence. Different interpretations of
the terms were studied and their connection with the formation of teacher competencies was established.
The initial understanding of the term «professional training of a foreign language teacher» as a process of
forming special theoretical and practical professional scientific, subject and methodological competence

Z.Zhang, et
al. (2023)

learning process.

This study examined the differences in adult learning through instructional videos with different L2
teaching methods, as well as analyzing cognitive load, motivation, and learning satisfaction during the
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Table 1. Continued

Author and year

Research description

Y.P. Pashchenko
(2020)

The paper noted that the study of group methods of teaching foreign languages, in particular English, had
been a well-developed area of research and was proven in practice. The business game as an effective form
of group interaction of students was studied, the methodological potential of group work was determined,
and the role and place of group methods in the educational process was considered. Methodological
recommendations for organizing group educational activities were proposed.

Source: developed by the authors

RESULTS AND DISCUSSION

Concept mapping is a technology for visualizing the rela-
tionships between different concepts, notions, ideas, and
representations. Concept maps allow us to trace ideas,
identify the development of concepts generated by scien-
tists belonging to different scientific schools and associa-
tions. A term close to concept mapping is mind-mapping.
Sometimes these terms are used interchangeably. However,
G.Fauconnier (n.d.) emphasized that usually the latter were
understood as hierarchical structures, and concept maps as
arbitrary ones, but this division was conditional, especially
since the technics that belonged to the class of concept map-
ping or mind mapping, as a rule, allowed solving both tasks.

While in English two terms are used — concept map-
ping and mind mapping, in Ukrainian one can find sever-
al translation options: “memory maps”, “concept maps”,
“maps of thoughts”, “intelligence maps”, “mind maps”.
The most appropriate option in the context of the infor-
mation and didactic environment is to use the term “mind
maps”. According to G. Fauconnier (n.d.) concept maps are
graphical technics for organizing and representing knowl-
edge, that includes concepts (notions), usually depicted in
figures of a certain type (circles, rectangles), and the rela-
tionship between them (in the form of lines connecting two
concepts). These notions have short formulations (often in
one word) related to the concepts of the subject area that
describe the situation under study or patterns in events,
objects, and situations. By the way, connecting words or
phrases are indicated on the lines to explain the type of
relationship between concepts.

Mind maps originated as a means of visualizing chil-
dren’s representation of knowledge, and then began to be
used as a technic for scientific research and solving practi-
cal problems (How to use a Concept Map to organize and
comprehend information (n.d.). Despite the similarities
between mind maps and concept maps, these two meth-
ods differ in many aspects, but computer programs, in par-
ticular programs that create mind maps, allow you to build
mind maps. In concept maps, graphic techniques are used
to represent knowledge by structuring a network of related
concepts. The idea of using diagrams and drawings to im-
prove knowledge assimilation is not new — it has been used
in education for a long time. But only relatively recently
has this idea been studied and developed as a special way
of thinking. It is believed that this method of information
visualization was first used by the philosopher Porfirije of
Tyre in the third century AD, trying to understand Aristot-
le’s concepts (Vlasiuk, 2020). Serious modern developments
in this area date back to the 1960s and were associated

with the development of the theory of semantic networks
in relation to the study of human thinking in the learning
process. At the same time, rather complex diagrams were
used to visualize the relevant structures. The usual form of
the “mind map” was developed a little later. The basic rules
for “Concept mapping” (a way of representing and linking
thoughts) were developed in the 60s by Professor J.D. No-
vak of Cornell University as a means of intensifying the
learning process in teaching scientific disciplines. The term
appeared in the process of developing the “constructivism”
trend, according to which learning should be implemented
as an active process that involves the active construction
of knowledge by students based on their own experience —
not by receiving ideas, but by creating them. This approach
is based on the constructivist theories of Jean Piaget,
who, in particular, is credited with the statement: “The
child is the architect of his own intellect” (Novak, n.d.).

].D. Novak (n.d.) borrowed the idea of Concept map-
ping from the theory of David Ausubel, who showed the
importance of previous experience for the formation of
new concepts. The copyright for “Concept mapping” as
a method of creating and structuring new ideas was tak-
en by the English psychologist Tony Buzan, who called
his method “Mind Maps” and used it to create a num-
ber of computer programs. For the first time, the theory
of mind maps was introduced to the world in the spring
of 1974 after the publication of Tony Buzan’s book “Use
Your Head”. Tony Buzan greatly simplified the technique of
their construction and made them radial, i.e., built around
a central thought or problem. This technology was called
Mind Mapping. O. Orda & D. Novitska (2020) in their re-
search noted that mind maps were a tool that allows you
to think using all your creative and intellectual potential.
This was the development of Tony Buzan - a well-known
writer, lecturer and consultant on intelligence, learning
psychology and thinking problems. In the process of pro-
cessing incoming information, the human brain performs
five main functions: perception, retention, analysis, con-
clusion, and control. Without delving into details, it can be
stated that the process is highly non-linear, emphasizing
not the flow of information itself, but solely the key points,
omitting superfluous facts. T. Buzan (2021) gave this pro-
cess a rather convenient name — Mind Map, defining it as
a form of graphical expression of radical thinking. In turn,
radiant thinking (from “radiant” — “a point in the celes-
tial sphere from which the visible paths of bodies with the
same directional speeds seem to emanate” — an analogue
of associative thinking) is defined as the basic principle of
human brain functioning. The pragmatic aspect of radical
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thinking is the creation of an alternative way of presenting
the learned materials, that is, with the use of mind maps.
S. Abuvatfa et al. (2019) noted in his research that the
mind map, based on the radiant thinking pattern of our
brains, was a tree-like structure diagrammed with colorful
and highly organized key words.

to design complex
structures

to communicate
complex ideas

to assess understanding
or diagnose
misunderstandings

The mapping can be used for several purposes
(Fig. 1). In his work T. Buzan (2021) noted that the main
advantage (Table 2) of this method was to provide a pow-
erful representation technic that showed complex rela-
tionships, thus establishing a transparent connection,
between different concepts.

to facilitate learning by
explicitly integrating new
and old knowledge

to show how to
communicate complex ideas
and point out the benefits of
using mind maps

Figure 1. Purposes for using the mapping

Source: developed by the authors

Table 2. Advantages of using mind maps

1. Teaching and reviewing the topic.

Complex concepts can be explained and organized in a systematic way. This helps teachers
convey to students a clear overall picture of the topics and their relationships. This way,
there is less chance of missing or misinterpreting any important concepts.

2. Reinforce understanding.

The use of mind maps can strengthen understanding and therefore make learning easier for
students. It allows you to visualize key concepts and summarize their relationship.

3. Check learning and identify
misconceptions.

Evaluate the learning process. Teachers can assess students’ achievement by identifying
misconceptions and missing concepts

Source: developed by the authors

M. Alba (2022) emphasized that mind mapping strat-
egies provided learners teachers with tools to achieve the
meaning relations of the words in the passages. They also
analyzed the key words in the texts and helped the learners
focus on the target critical and creative thinking elements.
That’s why, the use of concept maps can also help teach-
ers evaluate the learning process. They can assess student
achievement by identifying misconceptions and missing
concepts. Mind maps are gaining popularity as a prob-
lem-solving technic in education. Concept mapping can be
used to enhance the problem-solving phases that generate
alternative solutions and options. Since problem solving in
education is typically done in small groups, learning should
also benefit from the communication-enhancing properties
of concept mapping (Novak, n.d.). O. Romanovska (2019)
claimed that the use of these methods of learning activates
the thinking of the participants of the pedagogical pro-
cess, developed partnerships, increased the effectiveness
of training, promoted self-improvement of the educational
recipients. Creating mind maps can be compared to partic-
ipating in a brainstorming session. When people put ideas
down on paper without criticism, the ideas become clearer
and the mind is free to receive new ideas. These new ideas
can be related to ideas already in the works, and can also
trigger new associations that lead to new ideas. Thus, the
use of mind maps is an effective technic in the educational
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process and is a complement to classical methods, appeal-
ing to the individual character of each student. The urgent
task of a modern teacher is to teach all students to learn.
The basis of personality development is the system-activi-
ty approach. This approach to learning is aimed at develop-
ing each student, at forming their individual abilities. Any
knowledge acquisition is based on the student’s mastery
of learning actions, mastering which, the student would
be able to acquire knowledge independently, using various
sources of information (Trofimchuk & Khlupianets, 2020).

The main goal of the system-activity approach is to
teach students how to learn, i.e. to assimilate and process
information. At the current stage of society’s development,
the amount of information is so large that people inevi-
tably have to face certain requirements for memory, the
ability to solve problems and analyze complex data. If you
put in less effort, most of the information will remain unas-
similated. Perseverance leads to a decrease in performance,
and learning, as a result, is associated with boredom and
constant fatigue. In their works, I. Kozhemiakina (2020)
noted that teachers employed a variety of approaches and
techniques to help students learn new words. One of these
teaching techniques was mind-mapping. This is a tech-
nique or concept that demonstrates how the brain can pro-
cess different concepts and data that are related to each
other. In other hand, N. Borysova (2020) mentioned that



the goal of every teacher was to make students interested
in their subject, to make them want to learn it. A student’s
need to learn a discipline also depends on the teaching

N. Borysova

methods used by the teacher. So, let’s consider in Table
3 the conceptual apparatus of the effectiveness of using
mind maps in teaching language.

Table 3. Effectiveness of using mind maps in teaching language

Purpose

to develop skills in creating mind maps in order to improve the quality of education, motivate learning activities,

develop students’ intellectual and creative abilities

English classes

to describe the method of creating mind maps and the possibilities of its use for organizing students’ activities in

Tasks

to reveal the goals and principles of creating mind maps

to develop skills of practical use of conceptual schemes based on a new style of thinking

to develop key competencies (communicative, cognitive, regulatory) through working with mind maps

describe their personal experience of creating mind maps

intensification of cognitive activity, improvement of students’ academic performance

development of students’ self-education and self-control skills

increasing the comfort level of learning

Results

increasing the activity and initiative of students in the classroom

development of information thinking of students, formation of information and communication competence

establishing new relationships between teachers and students

Source: developed by the authors

In H. Davydiuk’s work (2019) noted that at the begin-
ning of the process of creating such maps, students should
understand their functions, the possibilities of such knowl-
edge maps allowed to: improve memory, actualize facts and
images; analyze the results; analyze, structure and process
data; make it possible to deeply and firmly learn the edu-
cational material in a concise verbal and figurative form.
Mind maps are one of the techniques of critical thinking
technology. It is a technic that helps to structure infor-
mation, analyze, understand, find new ideas and ways to
solve problems. It is a visual way of presenting information
that reflects the relationships between concepts. In simple
terms, it is a diagram with a keyword/picture in the center
and branches (categories, basic concepts) extending from it
in different directions, branching into branches (paragraphs,
subparagraphs). The result is something like a spider web or
root system (Sun & Wang, 2022). You can draw a map on
a computer using special programs (CmapTools, Inspira-
tion 10, Kidspiration Maps, iMindMap, TheBrain, Webspira-
tion Classroom, XMind), or simply on a piece of paper. The
second option is preferable, as in this case the content of the
mind map is even better remembered, and it becomes truly
unique. By means of the use of colors, drawings, and spa-
tial connections, any information is perceived, analyzed, and
memorized much faster and more efficiently. It turns out
that mind maps are a natural product of our brain. Through
the creation of such maps, the thinking process is graphi-
cally expressed. Mind maps are a very powerful technic for
unlocking the potential hidden in the brain. Therefore, this
method can be used in any field of human activity.

Let’s move on to consider the principles and goals for
creating mind maps:

A teacher can use mind maps to:

explain a new topic;
systematize and structure information;
organize and conduct control;

generalize knowledge;

encourage communication;

create basic algorithms of actions, etc.
The student can:

systematize their knowledge;

use it as a plan for their speech.

In their work N. Nasr-Esfahani et al. (2021) mentioned
that if you were interested in mind maps, you should careful-
ly read the recommendations for their preparation and the
algorithm for their creation. A mind map can be described as
an associative network consisting of images and words. And
since the word is the main unit of any language, it is very im-
portant to constantly expand students’ vocabulary. The stu-
dent recalls or finds the right word, which activates memory
and thinking processes. By presenting each word in the form
of a picture (the right hemisphere is not guided by words, but
mainly by images and spatial structures), he uses a complex
set of skills that are characteristic of both the left and right
hemispheres of the brain (Bhattacharya & Mohalik, 2020).
The use of pictures and images makes it easier to translate,
understand and memorize the meaning of a word. Anything
that seems unusual, colorful, or funny is much easier to re-
member and comes to mind faster than things that are ba-
nal and boring (different colors and pictures are used for this
purpose), and different arrows show the connections between
concepts. This is the basis of the power of mind maps. Thus,
imagination, creative thinking, and types of memory are in-
volved in their creation: Visual, auditory, and mechanical,
which allows you to memorize words. Mind mapping differs
from other methods of organizing material in that students
are always involved in the process. This is one of the methods
of cognitive visualization. Cognitive visualization is not the
same as visualization or an illustrative method, because it
is a “transformation, rethinking” of the subject of study and
is aimed not at illustrating the material learned, but at de-
veloping cognitive abilities, analytical and critical thinking.
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Here are the main advantages of using mind maps in
teaching (Hudyma, 2022):

1. They allow you to summarize the main ideas of the
educational material;

2. They help to synthesize and identify the main ide-
as, topics and relationships (especially useful for students
without systematization skills);

3. The visual component improves understanding and
recall of the material.

It does not matter who creates a mind map: a teach-
er or a student/group of students - this was established by
Horton’s research (Lavrenova, 2019). However, it is more
effective when students participate in the creation of the
map, and who draws it is not so important. For example,
you can create a mind map with the teacher’s help with the
whole group, as long as all participants are involved in the
process. If students study a mind map prepared by a teacher,
the effect size is half as large. R. Al-Jarf (2021), Z. Zhang et
al. (2023) had found that mind maps were most effective for
students with low levels of language development. M. Lu-
angkrajang (2022) mentioned in these works that this was
due to the fact that, firstly, students were involved in its
preparation, and secondly, in reducing the cognitive load
on them, which occured due to the placement of map el-
ements in two-dimensional space with the highlighting
of key concepts, greater clarity and interconnections. In

order to turn a student into an active person who, under
the guidance of teachers, discovers and learns new knowl-
edge, there are new teaching strategies that are consistent
with the student’s learning methods: the starting point of
the lesson is the student’s own experience, which covers
issues and actions that concern him or her; the lesson uses
a combination of activities related to different learning
methods preferred by the student: visual, verbal, practical;
the lesson involves active participation of the student in
the learning process through experiments and modeling.
The development of permanent learning competencies
and creative skills of students and teachers determines the
effectiveness of education. The student can actively engage
in the learning process by participating with the teacher in
the development of mind maps. Thus, learning outcomes
are meaningful when a person consciously and explicitly
connects new knowledge with the relevant concepts they
already possess. When meaningful learning occurs, it pro-
duces a series of changes in our entire cognitive structure,
modifying existing concepts and forming new connec-
tions between concepts. This is why purposeful learning is
long-lasting and powerful, whereas environmental learn-
ing is easily forgotten and not easily applied to new learn-
ing situations or problem solving, which the current scien-
tific curriculum is so protective of (Kruk et al., 2023).
Mapping can be used for several purposes (Fig. 2):

to design

complex
structures

facilitate learning
by explicitly
integrating new and
old knowledge

purposes

to assess
understanding or
diagnose
misunderstandings

to communicate
complex ideas

Figure 2. Purposes for using mind maps

Source: developed by the authors

The main advantage of this method is the provision of
a powerful representation technic that shows complex re-
lationships, respectively establishing a transparent connec-
tion, between different concepts (Pashchenko, 2020). The
role and importance of mapping technologies in professional
training can be represented by the model of a virtual learn-
ing environment, which can now be used not only in online,
distance education or blended education, but also in the
system of traditional professional training, of course, with
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interactive content. One of the main uses of mind maps is to
create visual schemes or diagrams to represent and organ-
ize ideas, vocabulary, grammatical structures, or thematic
concepts. In the Practical English course, students can use
mind maps to create a schematic representation of the ma-
terial they are learning, which will help them navigate the
topic and understand the relationships between different
aspects of the language. Mind maps can also be used to ac-
tivate speaking skills.Students can be asked to create them



on a particular topic, such as “My favorite places”, “Hobby”
or “Student’s life” etc., and then use them as a basis for mon-
ologue or dialogic speech. This will allow higher education
seekers to better structure their thoughts and use English to
express themselves. In addition, mind maps can be used to
activate vocabulary. Students can be asked to create mind

WINELES
correction
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maps on a specific topic, such as “Food”, “Traveling”, or
“Sport”, and fill them with new words, phrases or associa-
tions related to this topic. This will contribute to a deeper
learning of vocabulary and the development of associative
thinking. It is necessary to consider more examples of the
use of mind maps in “Practical English course” (Fig. 3):

Interactive
assessment

Vocabulary

Categorization
of vocabulary

AN

Serio cultural
studies

Reading

Cross .
comprehension

curricular
connections

Creative

building

Mind maps

Language

Listening variation

comprehension

Critical
thinking
and analysis

I ' Review
and revision

writing

Professional
development

Differentiation
and
personalization

Reflective
learning

Figure 3. Use of mind maps in “Practical English course”

Source: developed by the authors

Vocabulary building. Mind maps are great for vocab-
ulary building (Liu, 2019). The higher education seekers
can create a central theme or subtheme and branch out
with related words, synonyms, antonyms and phrases. This
technique encourages the exploration of new vocabulary
and the creation of associations, promoting a deeper un-
derstanding of word usage and context, and in the process,
vocabulary acquisition, which is the goal of this technic.
Students can visually explore and expand their vocabulary
by making connections between words and expanding their
vocabulary range.

Categorization of vocabulary. Mind maps help in
categorizing vocabulary. Teachers ask students to cre-
ate mind maps that group words into themes or semantic
fields. This approach helps to see the connections between
related words, helps to expand vocabulary and improve
lexical organization in the work on mastering English. Vo-
cabulary retention: Mind maps help you memorize and re-
view vocabulary. Teachers guide students in creating mind
maps that categorize and review vocabulary from previous
lessons or units. The visual and organized nature of mind
maps helps improve vocabulary retention and suggests
how to memorize words more effectively. Mind maps for id-
ioms and phrasal verbs. Mind maps can be used to learn id-
ioms and phrasal verbs in English. They illustrate common

idiomatic expressions and phrasal verbs. Students can refer
to these mind maps to deepen their understanding of these
linguistic elements and improve their fluency. Note that
the richness of the mind maps allows them to be adapt-
ed to different contexts and topics covered in the English
language course. Teachers adapt the use of mind maps to
the specific needs and preferences of their students, which
promotes active learning, critical thinking and effective
communication in the Practical English course.

Mind maps for speaking practice. Mind maps can
be used to practice speaking. In this case, you create mind
maps with discussion prompts or phrases to use. Students
use these cards as a guide to formulate their thoughts and
engage in topic-specific dialogues, thereby improving their
oral communication skills. In addition to learning vocabu-
lary, which is the most common use of mind maps, you can
use this technic to develop other English language skills.
Let’s move on to consider them. Pronunciation and pho-
netics. Mind maps can be used to improve pronunciation
and teach phonics. Teachers can create mind maps that
illustrate phonetic symbols, sounds, and pronunciation
rules. Students can refer to these visual representations to
practice and improve their pronunciation skills. Mind maps
can help you practice pronunciation by visually represent-
ing phonetic features and patterns. They can highlight
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certain pronunciation rules, sounds, or phonetic symbols.
Students can refer to these maps both in class and at home
to improve their pronunciation.

Listening comprehension. Mind maps help develop
listening comprehension skills. You can use them to check
the audio you’ve listened to or watched. By using keywords,
phrases and visual cues, learners can better understand and
remember the main ideas, details and connections present-
ed in listening materials. Thus, mind maps can improve the
development of listening skills. Teachers create mind maps
that summarize the audio or video material, including key
ideas, details, etc. Students can use these mind maps to
check their listening comprehension while improving their
ability to understand spoken English.

Visualizing grammar. Mind maps can help in visual-
izing grammar concepts. For example, a learner can create
a mind map for tense forms, where each branch represents
a specific tense. They can further expand each branch with
examples, sentence structures, and tense markers. This
visual representation helps to understand the patterns and
uses of different grammatical structures. They can also be
used to review and reinforce grammar by illustrating gram-
mar structures, rules, or exceptions. Students can refer to
these maps to review and reinforce their understanding of
grammar concepts. Mind maps also facilitate the learning
of language structures. Teachers can create maps that de-
construct complex sentence structures, grammar rules, or
sentence patterns. Learners can visually observe the con-
nections and relationships between different elements,
which contributes to their understanding and learning of
language structures.

Reading comprehension. Mind maps can be useful
in working on reading comprehension. Students can cre-
ate them to highlight key points, list characters, or mark
events in a text. This technique improves comprehension,
develops critical thinking, and facilitates classroom discus-
sion of the material. Mind maps also help to analyze lit-
erary works in English. Teachers guide students to create
mind maps related to the theme, characters, storylines,
and literary devices used in prose, poetry, or plays. This
visual representation allows them to delve deeper into text
analysis and develop critical thinking skills. Consequently,
students can refer to these maps to better understand and
analyze the content, improving their reading comprehen-
sion abilities. Presentation and public speaking skills: mind
maps can be used as a visual aid for presentations. Teachers
can encourage students to create mind maps that outline
their main points, with supporting details and transitions.
This approach helps to organize their thoughts, make more
structured presentations, and improve their public speak-
ing skills. Note that these maps outline the structure, key
points, and visuals for their presentations. This visual
organization helps students deliver more organized and
consistent presentations, improving their communication
skills and public speaking abilities.

Review and revision. Mind maps are an effective tech-
nic for reviewing and summarizing class content. Instructors
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can create maps that are presented at the end of a lesson or
chapter that has been studied, highlighting key concepts,
vocabulary, and connections made during the course. This
visual summary helps learners to consolidate their knowl-
edge and makes it easier to repeat what they have learned,
bringing it up to date.

Group cooperation. Mind maps can facilitate col-
laborative learning. Students can be given group as-
signments where they work together to create a mind
map on a specific topic. This activity encourages team-
work, promotes communication and develops negoti-
ation skills as students collaborate to organize their
ideas and present them to an audience, which cre-
ates a supportive and interactive group environment.

Critical thinking and analysis. Mind maps can be
used to develop critical thinking skills. You can suggest
creating mind maps that analyze and compare different
literary works, characters, or themes. By exploring the re-
lationships and connections between different elements,
students develop higher-level thinking skills and engage
in deeper analysis and interpretation. Mind maps also
stimulate creative thinking and require brainstorming.
Teachers use mind maps as prompts for creative writing,
problem-solving scenarios, or creative use of language.
These activities promote creativity, critical thinking, and
linguistic flexibility. Mind maps for reflection and goal set-
ting: Mind maps are used for reflection and goal setting in
English language learning. They allow students to reflect
on their progress, strengths, areas for improvement, and
set goals for future language development. This reflec-
tive practice helps students to take responsibility for their
learning and motivates them to continuously improve.

Preparing for an exam (test control). Mind maps are
avaluable tool for exam preparation. Instructors encourage
students to create mind maps that summarize key topics and
different concepts. This visual representation helps them
to review and memorize information more efficiently, facil-
itates the repetition and assimilation of previously learned
material, and contributes to exam success. Teachers use
them to quickly review what they have learned and summa-
rize key information, illustrating the course with examples.
This visual control technic helps students to consolidate
their knowledge and prepare more effectively for the test.

Socio-cultural studies. Mind maps are used to study
socio-cultural topics related to the English language. The
teacher can ask students to create mind maps that show dif-
ferent aspects of English-speaking countries, such as tradi-
tions, customs, landmarks, or famous figures. This activity
broadens students’ cultural awareness and promotes in-
tercultural understanding and socio-cultural competence.

Cultural contextualization. Mind maps can be used
to contextualize language learning in a cultural context.
Teachers create mind maps that reflect cultural aspects re-
lated to English, such as idioms, proverbs, or social norms.
This cultural integration improves learners’ cultural com-
petence and understanding of language use in real-life sit-
uations. Mind maps can also facilitate research on cultural



topics related to the English language. They can be used
to delve into cultural aspects such as traditions, customs,
holidays, or social norms of English-speaking countries.
Students can engage in discussions and activities based on
these mind maps, promoting cultural awareness and inter-
cultural communication skills.

Creative writing. Mind maps also inspire creative
writing of essays and more. Teachers use mind maps to
create stories or plots using the characters on the map, to
invent different situations with them, to think of conflict
resolution, etc. This technique helps you visualize your
ideas and structure your stories, fostering creativity and
improving your writing skills. Mind maps can serve as a
technic used before writing any text to generate ideas and
structure the writing. Mind maps outline the main points,
supporting details, and organization of their writing. This
visual representation helps students to organize their
thoughts and create a well-structured piece of writing.

Correction of mistakes. Mind maps are used for mis-
take correction activities. Teachers can ask students to
create mind maps that identify common mistakes or lan-
guage errors. They can then be used to analyze and correct
it, providing alternative forms or explanations. This work
promotes a deeper understanding of language use and de-
velops self-education skills.

Language variation. Mind maps can help explore
language variation and cultural diversity. Teachers create
mind maps that showcase different dialects, accents, or re-
gional variations of English. Students can discuss and com-
pare linguistic features, which in turn fosters respect for
linguistic diversity and cultural inclusiveness.

Interactive whiteboards. Mind maps can be inte-
grated with an interactive whiteboard. Teachers use such
technology to create dynamic mind maps during classroom
discussions or presentations. This interactive approach al-
lows for real-time changes, additions, and annotations, en-
gaging students and creating a collaborative environment.

Reflective learning. Mind maps encourage reflective
learning practices. Teachers can ask students to create
mind maps that reflect their language learning journey,
highlighting achievements, challenges, and future goals.
This reflective exercise promotes metacognitive awareness
and can help develop effective learning strategies. Teach-
ers can also use these technics in their own reflective prac-
tice, where they can create mind maps to reflect on their
teaching strategies, lesson plans, and classroom manage-
ment techniques. This self-reflection allows them to eval-
uate their approaches, identify areas for improvement, and
help them improve their own teaching practice. By imple-
menting mind maps in Practical English, teachers create a
dynamic and engaging learning environment that accom-
modates a variety of learning styles and promotes active
participation. Mind maps serve as powerful visual technics
that promote comprehension, organization, creativity,
and critical thinking, and contribute to students’ overall
language development.

Authentic materials. Mind maps are used to study
authentic materials in English. They include authentic
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texts such as newspaper articles, magazine excerpts, or
online resources. Students can visually analyze and extract
key information, vocabulary, and language structures from
these materials, improving their comprehension skills and
familiarity with real-world English usage.

Cross-curricular connections. Mind maps can fa-
cilitate cross-curricular connections in English language
learning by connecting English with other subjects such as
science, history, or geography. This interdisciplinary ap-
proach helps students make connections, apply language
skills in different contexts, and develop a broader under-
standing of concepts.

Technology integration. Mind maps can be integrat-
ed with technology technics and platforms, including using
online software or apps to create interactive and collabora-
tive mind maps. This allows students to access and contrib-
ute to mind maps digitally, promoting digital literacy and
providing opportunities for distance or blended learning.

Differentiation and personalization. Smart maps
can support differentiation and personalization in English
language learning. Teachers can ask students to create cus-
tomized maps based on their interests, learning styles, or
language goals. This personalized approach allows higher
education seekers to take responsibility for their learning
and interact with the language according to their prefer-
ences and needs.

Interactive assessment. Mind maps can be used as as-
sessment technics in English language learning. Teachers
design assessment tasks and students create mind maps to
demonstrate their understanding of concepts, vocabulary
use, or language structures. This form of interactive assess-
ment encourages active participation, critical thinking, and
creative expression.

Professional development. Mind maps can also be
used for professional development in English language
teaching. Teachers can create mind maps to organize and
explore new techniques, outcomes, or pedagogical resourc-
es. This professional development technic helps to contin-
uously learn, reflect and keep abreast of current trends in
language education. It should be noted that the versatility
of mind maps allows them to be adapted to different as-
pects of the Practical English Course, meeting the needs of
both teachers and students. By incorporating mind maps
into their teaching strategies, teachers can create a learn-
er-centered and engaging environment that promotes lan-
guage acquisition, critical thinking and creativity.

Co-creation of mind maps. Mind maps are used as
technics for collaborative work in groups. In this case,
teachers invite learners to work together to create a map
on a specific topic or skill. This collaborative approach en-
courages teamwork, communication, and the exchange of
ideas, promoting a cooperative learning environment.

Mind maps for intercultural communication. Mind
maps can be used to teach intercultural communication in
the Practical English class. They help students delve into
cultural aspects, values, or norms of communication in
different English-speaking countries. The objective of this
type of work is to discuss and compare cultural elements
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to develop intercultural competence and effective commu-
nication skills. Mind maps offer a versatile and dynamic
approach to learning English for Dummies, serving a vari-
ety of skills, topics, and learning objectives. By integrating
mind maps into their teaching strategies, teachers can cre-
ate engaging and interactive learning programs that will
promote language acquisition, critical thinking, and crea-
tivity in their students. The use of mind maps can also help
teachers evaluate the learning process. They can assess stu-
dent achievement by identifying misconceptions and miss-
ing concepts. Mind maps are gaining popularity as a prob-
lem-solving technic in education. Concept mapping can be
used to enhance the problem-solving phases that generate
alternative solutions and options. Since problem solving in
education is usually carried out in small groups, learning
should also benefit from the properties that improve com-
munication and concept mapping (Borysova, 2020).

Creating and using mind maps in English classes al-
lows you to: create motivation to master a foreign language
as a means of communication, organize individual, group
and collective activities of students, construct educational
content in accordance with age-specific features, to im-
plement a differentiated approach, organize independent
work, organize project activities, to teach students to use
dictionaries, reference books and other sources of written
and oral information in order to find the necessary mean-
ings, decipher dictionary definitions, to develop students’
creative and intellectual abilities, thinking, memory, and
intuitive abilities.

Mind maps can be used to (Wei & Weitong, 2023):

1. Work with vocabulary material (introducing new vo-
cabulary, consolidation of new vocabulary, control of vo-
cabulary);

2. Work with grammar material. You can make mind
maps of the grammar material you have learned in order to
learn and memorize it;

3. Work with textual material (making plans for retell-
ing texts, etc.);

4. Teaching oral monologue speech with the help of
verbal supports;

5. Repetition of the studied material. It is effective to
use mind maps when preparing for an exam, as it takes less
time to memorize and repeat information, and its repro-
duction becomes more meaningful;

6. Presentation of the results of project activities. You
can depict the entire process of creating a project in the
form of mind maps, or only the results of the project, new
ideas, etc., and then explain everything that is depicted on
the map during the presentation of the project;

7. Conducting a brainstorming session. With the help
of maps, you can create hundreds or more ideas that are
quickly generated, original and effective;

8. Holding a discussion, debate.

Thus, the concept map as an effective means of struc-
turing information helps the teacher in preparing for class-
es, planning educational material, and making decisions.
In addition to familiarizing themselves with the theory and
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practice of mind maps, teachers can use them to solve a
number of their own practical problems, making teaching
and, accordingly, the learning process easier and more en-
joyable. The use of such maps in the classroom can take
different forms: use ready-made mind maps depicted in
textbooks or on posters, prepare your own mind maps in
the form of presentations or reference notes for the class,
build them in the classroom as you go along, organize var-
ious types of individual and group activities for students to
use ready-made mind maps. Different types of mind maps
can be used in the Practical English course. It all depends
on the topic, purpose and objectives of the lesson. We con-
sider it appropriate to mention them:

Mini-maps for visualizing, for example, a phrasal verb.
They can be quickly drawn in class. The verb is written
in the center, the prepositions with which it is used are
drawn away from it, and the new meaning that the verb
has acquired is written under the prepositions. If you need
to provide a translation, you should write the English and
Ukrainian words in different colors so that you can easi-
ly focus on one or the other if necessary. Vocabulary maps
on a particular topic. Then these cards look like huge suns
with many rays. For some, they may look more like trees.
The correctness of the mind maps and their external at-
tractiveness come with experience, as students are faced
with the task of collecting all the vocabulary on one topic
together, dividing it into groups (if possible), and showing
these connections graphically (many have difficulty doing
this). It is recommended to write out not just words, but
phrases by topic. Under each word or phrase, a translation
is written with a different color pen or pencil. The use of
newly learned vocabulary in the cards contributes to its
more successful assimilation and further use in the process
of oral communication: dialogic or monologue. Support
maps for retelling the text. The title of the text or its main
idea is written in the center, then key phrases that logically
reveal this idea are written out in rays and a certain se-
quence is built between them with the help of arrows and
lines. This type of map is used in the classroom to draw
up a plan for retelling and a mini-presentation on a giv-
en topic. Repetition maps as homework can be used to re-
peat vocabulary and grammar. If the mind map is drawn as a
house, then instead of translating words, you can use draw-
ings, diagrams, icons, cut-out pictures, i.e. you need to add
a personal component.

By using mind maps, you can track the learning of
the topic by each student. To do this, it is worth checking
individual maps that have been drawn up independently
(as homework). If important components of the topic are
missing, it is clear that the student has not fully mastered
the necessary material. Working with such technics is
very effective. So, when making mind maps, students do
a lot of mental work: they absorb information, analyze it,
make generalizations, and highlight the main, essential
things. As a result, solid knowledge is formed for the for-
mation of communicative competence. In such a lesson,
purposeful learning activities are conducted, in which the



student consciously sets goals and objectives and creative-
ly achieves them, thus achieving high quality education. It
should be emphasized that the advantages of using mind
maps in the educational process, in particular in teach-
ing a foreign language, namely the development and im-
provement of foreign language lexical and communicative
competences, are: helping students to discuss and create
new ideas; encouraging students to discover new concepts
and the provisions that combine them; allowing students
to express thoughts, views and present information more
clearly; helping students to integrate new concepts with
already studied, known ones; allowing students to enrich
their knowledge of any subject.

CONCLUSIONS

The scientific novelty of this study is the development of a
recommendation on the use of mind maps in the “Practical
English Language Course”. Thus, if mind maps are created
correctly and clearly, they become a powerful tool for stu-
dents to achieve a high level of cognitive performance. For
the teacher, a mind map is not just a teaching technic, but
also an ideal way to assess the growth of students’ achieve-
ments and knowledge. When students create mind maps,
they repeat concepts using their own words and match in-
correct ideas and concepts. Teachers, on the other hand,
are able to see what students do not understand, providing
an accurate, objective way to assess areas where students
do not yet fully understand a concept. Designing a model
for the development of oral and written communication in
a foreign language based on concept mapping follows the
following logic: defining the boundaries of the model; de-
fining the purpose and objectives of the design, their corre-
lation with the goals and objectives of the designed process;
defining the content, methods, techniques, means, forms
of the process being modeled; identifying the organiza-
tional and pedagogical conditions necessary to achieve the
goal of the designed model; defining the main result to be
achieved in the implementation of this model, justifying the
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Mind maps help to synthesize and highlight the main
ideas, topics and relationships (especially useful for stu-
dents without systematization skills). At the same time,
the visual component improves the understanding of the
learning material and its recall. The use of such technics
allows students to enrich their knowledge on any topic and
evaluate the information received, etc. The use of mind
maps can be used to track the mastery of a topic by each
student. To do this, it is worth checking individual maps
that are drawn up independently (as homework). If impor-
tant components of the topic are missing, it is clear that
the student has not fully mastered the necessary material.
Working with such technics is very effective. In the process
of teaching English, teachers are encouraged to use mind
maps to solve a number of their own practical problems,
making teaching and, accordingly, the learning process
easier and more enjoyable. The use of mind maps in the
classroom can take various forms: use ready-made mind
maps depicted in textbooks or on posters, prepare your
own samples for the class in the form of presentations or
reference notes, build them in the classroom during the
presentation of the material, organize various types of
individual and group activities of students using ready-
made mind maps. This contributes to a more interactive
and engaging learning environment that allows learners to
visualize and combine different elements of the language,
which leads to an improvement in language proficiency.
This study does not fully reveal the subject of our search, in
particular, it requires an additional separate consideration
of the issue of using mind maps for the development and
improvement of foreign language communicative compe-
tence of higher education seekers.
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IHTeneKTyanbHi KapTH AK AIEBUMN IHCTPYMEHT
Ha 3aHATTAX 3 «[1paKTUYHOro KYpCy aHMiNCbKOI MOBU»

AHOTAaLifA. V cTaTTi po3risgaeThesl IMTAaHHS BUKOPUCTAHHS iHTeIeKTYaIbHYUX KapT Ha 3aHATTAX 3 «[IpaKTUUHOTO Kypey
aHITiicbkoi MOBM». HarosmomeHo, 1[0 BOHM JOTIOMAraloTh CTPYKTYpPyBaTH, aHaIi3yBaTH, PO3yMiTH, 3araM sITOBYBaTH
HeoOXigHMiT MaTtepian. 3a iX IOMOMOrOK BMKIAZAdi MOXYTb MOSICHUTY HOBY TeMy, CMCTeMaTu3yBaTu iHdopmaliiio,
37iJiCHIOBAaTM KOHTDOJIb, Yy3araJbHIOBaTM BMBYEHe, CIIOHYKaTM [0 CIIJIKyBaHHS, CTBOpIOBaTM omnopu. MeToro
JIOCTiJIKeHHST 6Y/I0 PO3IISIHYTU TIOHSITTS «iHTEeNeKTyaIbHI KapTu» Ta BUMOKPEMUTM MOSKIMBICTH iX 3aCTOCYBAHHS IIPU
BMBUEHHi OCBITHbOTO KOMITOHEHTY «IIpakTMUYHUIT Kypc aHIificbkoi MOBM». MeTomamu AOCTiIKeHHsS OyB aHaslis,
CUCTEeMATU3allisl Ta y3araJlbHeHHSI HAaYKOBMX PO3BiZOK, a TAaKOX abCTparyBaHHS, ifeasi3aliisi Ta JIOTiKO-CTPYKTypPHMIA
aHaJli3 BMKOPMCTAHHS iHTEJIEKTYaJbHMX KapT Y HaBUYaJbHOMY Ipoiieci. 3ayBaskeHO, IO lieil 3aci6 € mieBum i ajis
CTyZeHTa, 30KpeMa, IJig CucTeMaTu3allil 3HaHb, /1S MiATOTOBKM [0 3aHSTTS, IO TECTOBOIO KOHTPO/I TOlo. CTyIeHT
MOYKe aKTUBHO JOMYYMTUCS L0 HABYAJIBbHOTO IIPOIiecy, 6epydn yJacTb pa3oM i3 BUKIaZaueM y po3pobili iHTenekTyaJlbHUX
KapT. 3a3Hav€eHO, 1110 OLHUM 3 OCHOBHMX 3aCTOCYBaHb iHTeIeKTYaJlbHIX KapT € CTBOPEHHS Bi3yalnbHUX cxeM abo fiarpam
IJ1S 1TIOCTPYBaHHSI TeMU, CJIOBHMKOBOTO 3alacy, rpaMaTUYHMUX CTPYKTYp 260 TeMaTMUHMX KOHLemIiii. Ha 3aHATTSIX 3
«[IpakTUYHOTO KYpCy aHIiiiCbKOi MOBM», 3000yBadi BMIIOI OCBITM MOXYTh BUKOPMCTOBYBATM iHTENEKTYyaJlbHi KapTu
IJIS1 CTBOPEHHSI CXeMaTUYHOT0 300pakeHHSI BUBYEHOTO MaTepiaty, Ijisl aKTUBi3allii MOBIEHHEBMX HABUYOK, JJIsT POOOTU
3 JIeKCMYHMM MaTepiajoM, 3 rpaMaTMYHMM MaTepiajaoM, 3 TEKCTOBMM MaTepiasoMm, [jisl IpelCcTaB/leHHs] pPe3y/bTaTiB
MPOEKTHOI MisUIbHOCTI, TPOBEAEHHS MO3KOBOIO LITYpMY, IIPOBEIeHHS OMUCKYyCii, mebariB Tomo. Buknagaui agantyoTh
BUKOPUCTAHHS iHTeIeKTYyalbHUX KapT BiJMOBIZHO O KOHKPETHUX MOTPed i BIojgobGaHb CBOIX CTYHEHTIB, IO CIIPUSIE
aKTMBHOMY HaBUaHHIO, PO3BUTKY KPUTMYHOIO MUCAEHHS Ta edeKkTUBHiN KOMyHiKalii Ha 3aHsTTi. HaromouieHo, 1o
Ha 3aHSITTSX MOXHA BMKOPMCTOBYBATU TOTOBi iHTeNeKTyaabHi KapTu, MOJaHi B MigpyyHMKax abo Ha IJlakaTax, OgHaK
MOYKHA TIPUTOTYBATY O 3aHSTTS BIACHI 3pa3Kky y BUIVISIAL MMpe3eHTaliii abo ONMOPHMX KOHCIEKTIB, y Mpolieci BUKIAZY
MaTepiany 6ynyBaTu ixX Ha 6e3rocepefsHbO 3aHSTTI, OpraHi3yBaTu pi3Hi BUAM iHAMBIZyanbHOI i rpynoBoi AisTbHOCTI
YUHiB 3 BUKOPUCTAHHSIM TOTOBUX KOHIIENTyaJIbHMX KapT. 3a3HaueHi IX nepeBaru y 3aCTOCyBaHHi K BUK/IafayaMu, Tax i
3p006yBavyamu BUIIOI OCBiTU
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