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BIIPOBAJIKEHHSI MAMHI®YJIHEC-ITPAKTHK B IIIKOJIAX: AHAJII3
31I0POB’A3BEPEXKYBAJIBHOI'O IIOTEHIIAJTY

Cmammio npucesueHo meopemuyHoMy BUBUEHHIO 300p08 30epedcy8aibH020 NOMEHYIANy
MAUHOPYIHEC-NPAKMUK MA OCHOBHUX ACNEKMI8 iX 8NPOBAONCEHHS 8 OCGIMHIU NPOCMIp 3aK1aA0i8
3a2abHOI cepeonboi oceimu.

Kapanmunni obmedcenns ma 3axoou i3 npomudii nanoemii Covid-19 eace nHecamueno
NO3HAYUNUCS HA CMAHI NCUXIYHO20 300P08 51 MOJI00020 NOKONIHHA. [lowupenHs naniynux Hacmpois,
mpueo2u ma cmpaxie; pycmpayis nompeou y CRiIKy8aHHi ma CoyianbHux KOHMAKmax, nowupenHs
2inoouHamii Ha mai 30ibUeHHs 00CA2I68 HABUANbHO20 HABAHMANCEHHS Md NCUXOEMOYIUHUX cmpecis
BU3HAHI OCHOBHUMU YUHHUKAMU PUBUKY U000 NCUXIUH020 300p08 s 6 ymosax nandemii Covid-19.
I0embcs, wo 00HUM i3 Ji€8UX MA OOCYNHUX MemO0i8 30epedceH s | sMIYHEeHHS NCUXIUHO20 300P08 5
WIKONIAPIB 3 OAHUX YMO8 € MAUHOGYIHEC.

3aznaueno, wo 6 maxux Kpainax sk Aecmpanis, Benuxobpumawnis, Illeeyis ma CILIA
MauHOyIHec-npakmuku 82ce 0a6HO IHMEHCUBHO 8NPOBAOICYIOMbCS 8 OCBIMHIL Npoyec, OXONII0YU
pizHi 8ikoei epynu 6i0 5 0o 19 poxis. Ananizyrouu epexmugnicms pizHOMAHIMHUX MAUHOQDYIHeC-
npocpam 84eni KOHCMAMY8aiu HU3KY NO3UMUBHUX MOMEHMI8 U000 pO3BUMKY 2APMOHIUHOT
ocobucmocmi ma npoQinaKmuKu NCUXIYHUX, NCUXOLOLIYHUX A COMAMUYHUX HOPYUIEHDb ) UKOTADIE.
Bcemanosneno, wo matinoghyninec 30inouiye Konyenmpayiro, 06°€m i cmitikicms ysazu, CNpusie po36UmKy
COYIanbHUX KoMnemeHmuocmeti y oimetl ma oHAybKoi MON00I, 3MEHULYE NPOsABU MPUBO2U, Denpecii,
agexmuenux posnadis i cyiyudarbHux OYMOK Y WKONAPI8, NOKPAWYE CMAH COMAMUYHO20 300P08 5
MON00020 NOKONIHHA; NO3UMUBHO NOZHAYAEMbCA HA OIANbHOCMI MO3KY (3MEHULYE aKmuseayiio
MU20ANUHU, CRPUAE PO3ZBUMKY NPEBPOHMANLHOI KOPU Ul 2INOKAMNY MOW0).

3’acosarno, wo kpawyi NOKA3HUKU U000 NOAINUEHHS PIBHS NCUXIUHO20 300P08 s | O11a20nonyyus
BUSABILEHO ) NI3HbOMY NIOATMKO8oMY iyl (15—18 pokie) 6 NOPIGHAHHI I3 MOTOOWUM WKITbHUM BIKOM (6—
10 poxig). Boonouac nozumusHutl 6niue ManHO@yiHec Ha NCUXOCOMAMUYHe 300P08 51 ma 3d2dibHe
Camonoyymms Mae HaKkoOnu4ysaibHull eghexm.

Haconowyemocs, wo npoyec 6nposadxcents ManuHO@DyIHec-npakmuk y wkoiax Yxpainu
nepuioyepeo8o nompedye HA8UaHHs i Ni020MOBKY 84UMeNi8 MAUHOPYIHec-Memooam poobomu 3 OimvMu.

Knrouoei cnosa: matinogynmec, ncuxocomamuyme 300p08 s, WKOIAPI, 300p08 ‘130eperc)y8aibHuUlL
nomenyiai.
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IMPLEMENTING MINDFULNESS INTERVENTIONS IN SCHOOLS: ANALYSIS OF
HEALTH PROTECTION POTENTIAL

The article is devoted to the theoretical study of the health-preserving potential of mindfulness
practices and an important aspect of their implementation in the educational space of general secondary
education.

Quarantine restrictions and measures to counter the Covid-19 pandemic have already negatively
affected the mental health of the younger generation. Spread of panic, anxiety, and fears, frustration
with the need for communication and social contacts; the prevalence of hypodynamia in the face of
increased study load and emotional stress has been identification as a major risk factoring for mental
health in the Covid-19 pandemic. It is believed, that one of the effective and affordable methods of
maintaining and strengthening the mental health of schoolchildren under these conditions is
mindfulness.

1t is noted that in countries such as Australia, the United Kingdom, Sweden, and the United
States, mindfulness practices have been intensively introducing into the educational process, covering
different age groups from 5 to 19 years. Analyzing the effectiveness of various mindfulness programs,
scientists have identified several positive aspects of the development of a harmonious personality and
the prevention of mental, psychological, and somatic disorders in students. Past research has found
that mindfulness can increase concentration, volume, and stability of attention, contributes to the
development of social competencies in children and youth; reduce the manifestations of anxiety,
depression, affective disorders, and suicidal thoughts in students; improve the physical health of the
younger generation, has a positive effect on brain activity (reduce the activation of the tonsils, promotes
the development of the prefrontal cortex and hippocampus, etc.).

It was found that the best indicators of improving mental health and well-being were found in
late adolescence (15—18 years) compared to primary school age (6—10 years). At the same time, the
positive effect of mindfulness on psychosomatic health and general well-being has a cumulative effect.

It is emphasized that the process of implementing mindfulness practices in Ukrainian schools
primarily requires education and training of mindfulness teachers in working with children.

Key words: mindfulness, psychosomatic health, schoolchildren, health-preserving potential.

IMocranoBka mpodaemu. Ha croromni manaemis Covid-19 Bke Mae iCTOTHI HeraTwBHIi
COIIAIbHO-TICUXOJIOT1YH1 HACHIKK AJIA 370pOB’ sl HaceneHHs. KapaHTuHHI 0OMeXeHHs Ta 3aX0MH 13
MPOTHU/IIT TaHAEMIl — MAaCKOBHH PEXHM, COIliajbHE IUCTAHIIIFOBAHHSI, 0COOIMBOCTI MepeOyBaHHs JiTEH
1 MJUTITKIB Y 3aKJIaJjaX CEPeIHbOI OCBITH, BOPOBAHKEHHS (POPM TMCTAHLIIHHOTO Ta 3MIIIAHOTO HABYaHHS
— MOXXYTh HETaTHBHO BIUTMBATH HAa CTaH IICHXIYHOTO 3I0POB’S MaMoJiofi. UNHHUKAMH PH3UKY TI0I0
NICUXIYHOTO 370pOB’s B yMoBax nanaemii Covid-19 BucTynaroTh: NOMMPEHHS MaHIYHUX HACTPOIB,
TPUBOTH Ta CTPaxiB; BUBUILHEHHS BEIMYE3HOI KUTBKOCTI Yacy MPH COLaTbHIN 1305151111 YU caMO13051Ii1
Ta, SIK HACI1I0K, PpycCTpallis BXXKIUBUX MOTPed 0COOUCTOCTI — MOTPEOH y CIIIKYBaHHI Ta COIIaIbHUX
KOHTaKTax; MOUIMPEHHS TiNoJWHaMil Ha T 30UIbIIEHHS O0CATIB HAaBYAJIbHOTO HaBAaHTAXXEHHS Ta
TICUXOEMOITIHHUX CTPECIB.

BuxoBaHHsI TapMOHIHHOT 0cOOHMCTOCTI, 30epe’keHHS 1 3MIIHEHHS ICHXIYHOTO 3I0POB’S
MOJIOZIOTO MOKOJIIHHS — OJTHE 3 MPIOPUTETHHUX 3aB/IaHb, AKE MOCTABICHE CHOTOHI Mepe] OCBITO0. 3
OISy Ha BUIICO3HAYCHE, HaTAIbHUM MMUTAHHAM, SIKE TIOCTA€ MEPe/l CYYacHOIO OCBITOIO € MOIIYK Ta
BIIPOBA)KEHHS HOBITHIX METO/IIB 30€peKEeHHS 1 3MIITHEHHS TICUXIYHOTO 3710POB’ s IIKOJSAPiB. OgHUM 13
TaKUX JIEBUX Ta JOCTYITHUX METO/IIB FApMOHI3aIlii ICUXIYHOTO 3710POB’ sl 0COOUCTOCTI € MaHA]yIHEC.

AHaJjii3 ocTa”HHiX gocjilkeHb 1 myoOaikauniii. BuuenHs wmalHadymHEC-MAXOMY Y
NICUXOKOPEKIli, Mcuxorepanii Ta Npo@iIaKkTUIll PI3HOMAHITHUX HEraTHBHUX CTaHIB 1 pO3JaJiB
3arouaTkoBaHo B mparsix Jx. Kabar-3inna (Kabat-Zinn J., 1990), I1I. bimoma, 3. Cirana, I11. Ilamipo
(Bishop S. R. et al., 2004).
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TeopeTnko-MeTo0JOTIYHI Ta MPAKTHYHI aCHIEKTH BIPOBAKEHHS MaHI(yTHEC-TIPAKTUK B
OCBITHIH ITPOCTIp MIUPOKO TpeCTaBIeH] B HaykoBuX po3Binkax K. Jlaiionca, Jx. Jlenanxa (Lyons K. E.
& DeLange J., 2016), K. JIxoncona, K. bepka, C. bpiakmana, T. Beiin (Johnson C. et al., 2017), K. Bip
(Weare K., 2019), P. bepa, K. Kpeiin, E. Minnepa, B. Kyiikena (Baera R. et al., 2019), /1. /lanninra,
K. I'piddirc, B. Kyiikena, K. Kpeitn (Dunning D. L. et al., 2019).

Bapro 3ayBaxxuty, 1110 B YKpaiHi BOpOBaJKEHHS MaHA(YIHEC-TIPAKTUK 3 METOIO 30€pEIKEHHS
1 3MIITHEHHS TICUX1YHOTO 3/I0POB’ Sl MOJIOJIOTO TIOKOIIHHS IepedyBa€e Ha MOYaTKy CBOTO PO3BUTKY, PO
o cBinyare npaii O. Pomanuyka (Pomanuyk O. 1., 2014), T. I'epu (I'epa T. 1., 2014), O. Xpucriok
(Xpuctyk O. JI., 2018), O. Jlazopko (JIazopko O. B., 2020), O. /laBunosoi ([laBumosa O. B., 2021),
b. lem’sinenka, 1. Patuncekoi (lem’ssnenko b. T. Ta Patunceka 1. B., 2021).

Merto0 ctarTi € Ha OCHOBI JOCTYNHHUX JDKeped 1 JiTepaTypud IOKa3aTu
3/10pOB’sI30€peKyBajJbHUN MOTEHIIad MalHAQYIHEC-IPAKTHUK, OKPECIUTH OCHOBHI acHeKTH iX
BIIPOBA/KEHHS B OCBITHIN MPOCTIp 3aKIaJ(iB 3arajbHOI CepeIHbOI OCBITH.

Buxian ocHoBHOro MarepiaJy gociaigxenns. Maitaadymnaec (mindfulness) po3misnaroTs sk
OJTHY 3 TEXHOJIOT1/ PO3BUTKY YBaKHOCTI 0 ce0e Ta yCBIAOMIICHOCTI aJalTOBAHOT IO BXKUTKY 3aX1THUM
CBITOM 31 cxXimHO1 (iocodii Ta MeaUITMHNA. YCBIAOMIICHICTh MOKJIMKaHA 30CEpPE/KyBaTH yBary Ha
TENEepIIHbOMY MOMEHTI, 3MEHIIYBaTH BIUIUB «MEHTAJbHOI METYIIHID» Ta OYMILIYBaTH PO3YyM BiJ
HaB’SI3JIMBUX, XAaOTUYHHUX JIyMOK. Bce 11e CBO€I0 4eproro J103BOJIsi€ HE JIMIIE MIBUJKO Ta a€KBATHO
pearyBaTH Ha OyJleHH1 cUTyallii, a i MOKpallye 30aTHICTh NpUMaTH pillieHHs Ta GopMye pecypc 10
(b13MYHOT Ta MEHTAJIBHOI peaKcarii.

Cam TepMmiH MalHI(]yIHEC 10 HAyKOBOro 0OIry BIEpINE BBIB aMEpUKAHCHKUU mpodecop
memunman J[x. Kabar-3iaa B 70-x pokax XX cromitrsa. Mindfulness BiH TiymMaduB sk «O€30I[IHKOBY
YCBIJIOMJICHICTD, 1110 BUHHKAE B PE3yJAbTaTl CBIIOMOTO CKEpYyBaHHS yBaru Ha TEMEpilIHIA MOMEHT
BiaacHoro nocsigy» (Kabat-Zinn J., 1990). Sk 3a3HauaeTbcs B HAyKOBIM JiTeparypi TEepMiH
«mindfulness» 3 aHTIiCbKOT MOBH MOXKHa JOCIHIBHO TEPEKIACTH K «IIOBHA YCBIJIOMIICHICTBY,
«YBaXHICTBY, «30cepemkenicThy (Xpuctyk O. JI., 2018: c. 154).

Icropruno, MaiiHA]yTHEC-TIPAKTUKN B OCHOBHOMY BUKOPHCTOBYBAJIHMCS B KIIIHIYHOMY KOHTEKCTI
JIKyBaHHS MPOOJIEM MCUXIYHOTO 37I0pOB’s, TAaKUX K cTpec 1 aemnpecis. 3okpeMa, y 80-x pokax XX
cromitrs Jx. Kabar-3inn (Kabat-Zinn J., 2003) po3poOuB mporpaMy 3HWKEHHS CTpeECy, siKa 3apa3s
BiZIOMa i1 Ha3BOIO «3HMKEHHS CTpPeCy, 1110 IPYHTYEThCs Ha yeBinomieHH» (Mindfulness Based Stress
Reduction — MBSR). Hanpukinmi XX cTomTTS Takok OyJ0 CTBOPEHO HAIPsIM Teparlii — KOTHITUBHA
Teparis, Mo IPYHTYeTbCcsl Ha ycBigomienit meaurtamii (Mindfulness-based Cognitive Therapy —
MBCT).

OxpiM KOTHITHBHOI Tepamii Ipu ASTPECUBHUX PO31agaxX MaitHI(DyIHEC-TIPAKTUKHU 3aCBIIUMIN
CBOIO €()EKTHBHICTD MO0 MPOQITAKTUKH TICUXIYHUX IMOPYIIEHb Ta 3MIIIHCHHS TICUXIYHOTO 3710pOB’ S
HEKJIIHIYHUX TPyl HaceleHHs. BueHi koHcTaTyBanu, 110 MaHA]yIHEC COpHsie 3HUKEHHIO PIBHSA
CTpecy, MOKpally€e caMoNouyTTs Ta QyHKIIT iIMyHHOI cuctemu opranizmy (Davidson R. et al., 2003;
Eberth J. & Sedlmeier P., 2012); cripusic 0coOOMCTICHOMY PO3BUTKY, & CAM€ TAKUX ACTICKTIB K CITIBIYTTS
1o cebe, emrmarii Ta po3yminHs nepenektuBu (Shapiro S. L. et al., 2007; Birnie K. et al., 2010); 361b11ye
KOHIICHTpaIlito, 00’eM 1 cTifikicTh yBaru (Jha A. et al., 2007) Tomro.

UuclieHHIMHU HEHPOOIOJIOTTYHIUMH JTOCIIKCHHSIMHU iITBEPIPKCHO BIUTUB MalHI(yIHEC-
NPAaKTUK Ha (YHKIIOHYBaHHS Ta PO3BUTOK CTPYKTYp TOJOBHOTO MO3KY, SIKI BiJNOBIJAIOTh 32
IHTEpIIPETAIliI0 CTPECOBUX MEPEKUBAHD 1 BU3HAYSHHSI BIAMOBIIHOI peakiiii opraHizmy.

Buenumu 3’sicoBano (Desbordes G. et al., 2012), mo micns ceanciB MaitHadyaHec (8 THKHIB)
3MEHIIIYEThCS aKTHBHICTh MurnanuHu (J1at. Corpus amygdaloideum), sika € KIIFOUOBOIO CTPYKTYPOIO
MO3KY TipH (hOPMYBaHHI TaKUX €MOI[il K cTpax i THiB. CaMe BOHA CTUMYITIOE TIPOIIEC PEAaKTUBHOL
MiArOTOBKU OpPTaHi3My 110 3aXUCTY 4H Bredi (edekt «buiics, 3ampu, 61:Kmn»).

Brpyuanhs, 3acHOBaHI Ha YCB1JIOMJIEHOCT1 IPU3BOJATH A0 301IbIIEHHS aKTUBHOCTI TIIOKaMITy
(;mat. Hippocampus) cTpyKTypu MO3KY, SiIKa BiJIIOBija€ 32 (OpMYyBaHHS JOBTOTPUBAJIOI MaM 4TI Ta
SIKOCTI TpoIiecy HaB4aHHs. MeTonoMm BokcenbHoi MmopdomeTpii BueHi (Holzel B. K, 2011) miaxrBepannu
301IbIIEHHS KOHLEHTPAIi1 Cipoi peYOBUHU B TIIOKAMIIi MiCIIsl BAKOPUCTAHHA MaitHI(DyIIHEC-TIPAKTHK.

© Kateryna Varyvoda
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TpenyBaHHS yCBIJIOMJICHOCTI TMO3UTHUBHO TO3HAYA€ThCA U HA aKTHUBI3aIil Ta PO3BUTKY
npedpoHTaNbHOT KOpPU MiBKYJIL TrojoBHOro Mo3ky (nat. Cortex praefrontalis), ska 3abesmneuye
IUTAHYBAaHHS CKJIQJHOI KOTHITUBHOI TOBEIIHKH, IPOSBH OCOOMCTOCTI, NMPUUHATTSA pIlIeHb 1
perymoBanHs cortianbHoi noBeminky (Chiesa A. & Serretti A., 2010).

Buiieo3HaueH1 BIIKPUTTS 11010 MO3UTUBHOIO BIIUBY MalHA(]yIHEC-NPAKTUK Ha 370pOB’s
OCOOHUCTOCTI CIPHSUIM HEaOUSKOMY 3allIKaBJICHHIO MPAaKTHKaMHU YCBIJIOMJIEHOCTI U MpuU3BENH 0
CTPIMKOT'O BIPOBAKEHHS MaitHA]yIHEC B OCBITHIM MPOCTIp.

3akopaonom (ABcrpainis, Bexukoopuranis, HIsenis Ta CLLIA) maitnadyaHec-MpakTHKU BKe
JTABHO IHTEHCHBHO BITPOBAKYIOTHCS B OCBITHIM MPOIEC, OXOIUTIOIOYM Pi3HI BIKOBI rpyn# Bif S 1o 19
POKiB. AHasi3yrouH e()eKTUBHICTD PI3HOMaHITHIX MaiHA(YTHEC-TIPOTrpaM BUSHI KOHCTATyBaJIN HU3KY
MO3UTUBHUX MOMEHTIB IIOJI0 PO3BHUTKY TapMOHIHHOT OCOOMCTOCTI Ta MPO(IIAKTUKH TICUXIYHUX,
TICHXOJIOTIYHHUX Ta COMAaTUYHHX MOPYIIEHb Y IMIKOJISPIB, 30KpeMa:

1. Vsaea ma xoenimuenuil pozeumox. HuU3ko010 OCIIIKEHb MiATBEPHPKEHO MOKPALIEHHS yBaru y
IIKOJISIPIB TTICIIS BIPOBADKEHHS MaHI(yIIHEC-TIpOrpaM, BKIIOYAIOYU 301IbIIIEHHS TPOyKTUBHOCTI
IPY BUKOHAHHI 00’ €KTUBHHUX 3aBaHb, IKi BUMAraroTh BeJMKOI KOHIeHTpallii. CyTTeBa akajgeMiuHa
KOPUCTh BiJl yTPy4aHb, 3aCHOBAHHMX Ha YCBIJIOMJICHOCTI CIIOCTEPITaEThCS MPU ITHTEHCUBHOCTI 3aHATH
110 90 XBUJIMH Ha THXX/ICHb BIIPOJOBXK JIEB ATH THXKHIB, 1110 CTAHOBUTH 18 XBWJIMH Ha IeHb TOOTO 6 %
HaBuanpHOrO AHs (Bailey N. et al., 2018).

2. Hasuuxu coyianvhoi 63aemooii. MaitHa]ymHeC cripusie po3BUTKY COIIaTbHIX KOMIETCHTHOCTEH
y gited Ta I1oHanpkoi Mojoxi. IIpakTHKM yCBIZOMIJIEHOCTI MOKPAIIyIOTh CaMOpPO3yMiHHS,
CaMOPETYJIAIII0 Ta CAMOKOHTPOJIb OCOOMCTOCTI. 3aBIsSKH YBOXKHOCTI, IIKOJISIP1 JEMOHCTPYIOTh Kpalle
BMIHHSI TIPUCITYXaTUCS 10 ce0e, a BIAMOBITHO 1 CITyXaTh CBOIX OHOJIITKIB, BAMTENIB Ta 0aTbKiB. OKpiM
11b0T0, MaltHADyIHEC OpMY€E HABUUKH OLITBII BiIMOBIIATHHOTO TPUUHATTS PillIEHb, OCKUIBKH IIKOJSPI
Kpallle aHaJIi3yI0Th BIAMOBIIHI PaKTH, YCBIIOMIIIOIOTH YIIEPEIKEHICTh Ta KOHTPOIIOKOTh IMITYJIbCUBHY
noseninky (Weare K., 2019; Weare K., 2021).

3. Emoyitina cmitikicms. YACIEHHUMHU JTOCTIDKCHHSIMHU TiATBEPKEHO BIUIMB MalHIADyIHEC-
MPAKTUK HA PETYISII0 eMOIIHHOTO CTaHy 0COOUCTOCTI. BUEeHI KOHCTATYIOTh 3MEHIIICHHS MTOBEIIHKOBUX
npoOJieM, TPUBOTH, JeTipecii, apeKTUBHUX PO3NIaIiB 1 cyinumansHuX 1yMok y mkossipis (Felver J. et al.,
2015). OkpiM 11bOTO, MPAKTHKU YCBIJOMJIEHOCTI CHPUSIOTH MiJBULIEHHIO PIBHSA CTPECOCTIMKOCTI
(Kuyken W. et al., 2013).

4. Comamuune 300pog’s. Maiiadynec-npakTUKN CIOPUSIIOTH HOpPMai3aiii CHCTOIIYHOTO 1
J1acTOJIYHOTO apTepiaibHOTO TUCKY, BIUTUBAIOTH HA IIBUJKICTH EKCKpPELii HATPIIO 3 CEUEeI0, 3HIKYIOTh
YaCcTOTY CEpIIEBUX CKOPOYEHb, 3MEHIIYIOTh PiBEHb KOPTHU30JIy (TOPMOHY CTpeCy), MiHIMI3yOTh
npoOeMu 13 XapayBaHHIM, TOKpAIIyIoTh sKicTh cHy (Black D. S., 2015).

Bonnouac mopiBHsuibHUHN aHanmi3 edekruBHOCcTi MBI (Mindfulness Based Interventions)
MOKa3aB, 10 BTPyYaHHs 3aCHOBaHI Ha YCBIJOMJIEHOCTI € O1IbII pe3yIbTaTUBHIUMH Ha TIEBHHUX €Tarax
ncuxodizugHoro po3BuTky (Atkinson M. & Wade T., 2015). BiamiHHOCTI B pO3BUTKY SI-KOHIIEMIIii i
HEHWPOKOTHITUBHA 3PITICTh CYTTEBO BIUIMBAIOTh Ha €(EKTHBHICTh ManHAbyHEC-TpakTUK (Schonert-
Reichl K. A. & Lawlor M. S., 2010; Johnson C. et al. 2017; Carsley D. et al., 2018). 3okpema, kpari
MOKAa3HUKHW IIOAO0 TOJIMIICHHS PIBHSA TCUXIYHOTO 3J0pOB’S 1 T0OpOOYTYy BHUSBICHO Yy Mi3HBOMY
niuiiTkoBoMy Billl (15—18 pokiB) B MOPIBHSIHHI 13 MOJOAIINM IIKUILHUM BikoM (6—10 poki). Bapto
3ayBa)XUTH, 110 MO3WTHUBHHI BIUIMB MaWHI(QyIHEC HA MCUXOCOMATHYHE 3/I0pPOB’sl Ta 3arajibHe
CaMOITOYYTTSI MA€ HAaKOMTUIYBAIbHUH €(EKT.

[Ipu BrpoBaKeHHI MaWHAQYIHEC-IPAKTUK 0OOB’S3KOBO HEOOX1JHO BPaxOBYBAaTH OCHIBHI
MIPUHITUIIN yCBioMIIeHOCTI po3pobdieni /. Kabar-3inHoMm, a came:

1) yTpumyBaTHCh Bijl KaTeropu3alii i OIIIHOYHUX CYPKEHb II0/I0 MEPEKHUTOTO 1 yCBIIOMIIOBAHOTO

JIOCBITY;

2) NpOSIBIATH TOJEPAHTHICTH LIOJI0 CBOTO PO3YMY 1 CBOT'O T1JIa, II0JI0 CBOiX Oa)kaHb 1 IParHeHsb;

3) TpUNHATH YCTAaHOBKY «HOBa4Kay, KWW OAYUTh pedi B IEPIINH pas;

4) mepoYeproBo AOBIPSTH COO1, BIACHUM MOYYTTSM, 1HTYIIiT — HA MPOTUBATry OIMOPi HA 30BHIMIHI

ABTOPUTETH;
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5) mepeOyBaTu y CTaHi pO3ClIa0N€HOCTi, BIAMOBHUTHCS BiJ LIJICMOKIATAHHS B XOI MPAKTUKH

YCBIJIOMJICHOT MEIUTAITIT;

6) TpuiiMaTH pevi TAaKUMHU, SKUMHU BOHU € 3apa3 (Ha JaHWH MOMEHT Yacy);
7) He mpuB’sA3yBaTHUCA N0 1€H 1 TUX €JIeMEHTIB JOCBiY, 3a K1 YIMJISETHCS HAIll pO3YM 1 Ha SIKUX

doxycyerbes yBara (Kabat-Zinn J., 2003).

BaxnmuBrMu acriekraMu BOPOBAPKEHHS MAalH I(yITHEC Y OCBITHIN MTPOIIEC MTOCTAIOTH ITiATOTOBKA
1 HaBYaHHs BUMTENIB MpakTukaMm ycBigomieHocTi. B CIIIA 3 2012 poky miaroToBKOIO MEAaroris
3aiiMaeThcs HepuOyTKoBa opraunizamis Mindful Schools. ¥ 2021 pomi opranizanis Mindful Schools B
paMKax iHIIIaTUBU «3I0POBI MITH 3apajJ i HAIIOTO MailOyTHHOTO» BHUTpaJia TPAHT, IKUH JTO3BOJISE
BIPOBaJKyBaTu MaiHadynHec y 17 mkonax. OKpiM 1bOTO, HUMH 3aIllyCKalOTHCS IpPOrpamu
ceprudikamii maitaadymHec paurenis Ha 2021-2022 pp. HaBuanns Buutenis nepeadadae nmpodeciiuy
HiATOTOBKY J0 BIIPOBAJKEHHs B OCBITHIN npornec nporpamu Mindful Schools K-12. Bumeo3nayena
MaiHynHec nporpaMa ckiiagaerbes 3 20 ypokiB Ui AiTeH BiJl JOIIKUIBHOTO BIKY J0 LIKOJISAPIB 5
KJacy 124 ypokiB ams yuHiB 6—12 knaciB. Ypoku nepeadadaroTh MOCTYTOBUI PO3BUTOK YCBITOMIIEHOCTI
3 NOJAJIbIIUM BUKOPUCTAHHSAM MPAKTUK MalHAQYIHEC B PI3HOMAHITHUX MOBCSAKIEHHUX CUTYyaIlsX
(Mindful Schools, 2022).

VY BenukoOputaHii HalBIIOMIIIUM PO3POOHHUKOM TPEHIHTIB YCBIJOMJIEHOCTI JJI HIKII €
Hal[lOHaJlbHA HEKOMepliiiHa OmaroxpiiiHa opranizamis — IlpoekT «MalHaQyTHEC Yy MIKOJIAX»
(Mindfulness in Schools Project, MiSP). Po3po6neni Humu marepiaiu HaBYaIbHUX MalHI(yTHEC
mporpam i1 TPEHIHTIB 3aCHOBaHI Ha PETEIbHUX JOCIIKEHHIX KITHIYHOI ITCUXOJIO0TIi Ta HEHPOHAYKH,
HaIMCaHi BUKJIaAa4yaMu ISl BUUTEIB 1 YCIIITHO BUKOPUCTOBYIOTHCS B IIIMPOKOMY Jiaria3oHi OCBITHIX
koHTekcTiB (Mindfulness in Schools Project, 2022).

Ha croronni B YkpaiHu BiICyTHI MPHUKJIAIH IIUPOKOTO BUKOPUCTAHHS MaWHA(yTHEC-TTPAKTUK
B 3aKJa/Jax OCBITH, 1 BIANOBIAHO ICHYy€ CyTTe€BHUH Opak ampoOOBaHMX MpOrpaM Ta METOIUK iX
BIIPOBA/UKEHHS B HaBYaHHsA, BUXoBaHHA Ta po3BuTok (I'epa T. 1., 2014). BoxgHouac aesiki ycmimHi
crpoOu BIIPOBaKEHHS MalHQyIHEC-IPAKTUK B YKPaTHCHKUX IIIKOJIaX Bxe peaizoBaHo. Hacamnepen
HaeTbes Ipo BUKOPUCTAHHS CleliaIbHUX MalHAQYyIHEC BIpaB Ha ypokax (i3MYHOI KyJIbTypH AJs
HaJIAITYBAaHHS IIKOJISAPIB MEpe 3aHATTAM, CTabUTI3aIli caMOOTyTTs Micis Pi3UIYHUX HAaBaHTAKEHb,
BUPOOJICHHS BMiHHS IPAaBUIIBHO AMXATH, PO3CIAOISATHCS, CAMO3aCIIOKOIOBATHUCS, aJICKBATHO pearyBaTu
Ha 30BHIIIHI MOApa3HUKH. [1i1 yac BUKOHAHHS BIIPAB «IIOJYMKH MPOCTEKYETHCS XapaKTep pyXiB, iX
BIUIMB Ha JMXaHHS], AETali3yeTbCs BUKOHAHHS. JliTM HaBYalOThcs OyTH YBaXKHIIIUMH 10 cebe,
pO3Mi3HABATH €MOIli1, MOUyTTs, 0auuTH cede 3 60Ky, poOUTH Tay3y Mepe THUM, SK BipearyBaTu Ha Ty
4y iHIy cutyarito» (Jasumosa O. B., 2021).

[Iporec BpoBaKeHHS MaHA(YTHEC-TIPAKTUK Y MIKOJAaX YKPaiHU MEePIIOYeProBO TaTbMY€EThCS
HECTa4Yer0 BUYUTEINIB, K1 BOJIOIIIOTH BIAMOBITHUM IpakTHKaM. «BunTens He MOBUHEH OyTH MaiicTpoM
J13eH, ane BiH HE MOXKe e(DeKTHBHO HAaBYATH MaH(yIHEC-TIPAKTHKAM JITEH y Kiaci, SKIO Y HbOTO
HeMae BIacHOI MpakTuku ycBigomiieHocT» (Jones D., 2011). OcBoeHHs BUUTENIMH MaHA(yTHEC B
Mail0yTHbOMY J10Ope MO3HAaYMThCSI HA OCBITHROMY IIPOLIEC], 1 MEPIIOYEeproBo mkKoyspax. [Ipaktuku
YCBIJIOMJICHOCTI IABUIYIOTh SIKICTh OCBITH B IIIJIOMY, BOHM MalOTh AOOpHWi BIUIUB Ha €MOIIHHY
CaMOpEeTyJIAIio, a TaKoXK, Ha MOOYJIOBY B3a€EMOCTOCYHKIB, colliamizailifo, BMIHHS BiT4yBaTH,
CIIIBUYBaTH, CaMOBHUpakaTHCs. BiacHe, caMme Ii SIKOCTI B TEPCHEKTHBI JOMOMOXYThH IIKOJISpam
e(heKkTuBHO OOPOTHCS 3 MaOYTHIMU BUKIIMKAMU B )KHTTI.

BucHOBKH Ta nepcneKTHBU MOAAJIBIIMX A0CTiAKeHb. OTXKe, aHaJi3 OCTaHHIX JOCIIIKEeHb
Ta MyOiKaliii J03BOJIsiE KOHCTATYBaTH 3HAYHUI 310pOB’ 130epeyBalbHUIN MOTEHITIa MaitHaA]yTHEC-
npakTUK. BrpoBajkeHHs MailHAdynaHeC B IIKojaxX IOKpallye BMIHHS ILKOJSAPIB pEryiroBaTtu i
KOOPJIMHYBATH BJIACHI MOYYTTS, YMKH i €MOI11ii; 3MEHIIY€ IMITYJIbCUBHICTh 1 arpeCUBHICTh TOBEIIHKH;
MJBUIILYE PIBEHb CTPECOCTIMKOCTI; BUXOBYE JIFOOOB 70 ce0e; MOKpaIy€e MCUXOJIOTIYHE CAMOIIOUYTTS;
PO3BHBAE EMIIATIIO TA YBAKHICTH; MIABHUIY€E IMYHITET; TO3UTUBHO MMO3HAYAETHCS HA NiSTIBHOCTI MO3KY
(3MeHIlye aKTHUBAlilO JIIMOIYHOI CHUCTEMH, CIPHUSE€ PO3BUTKY NpePpPOHTAIBHOI KOPH, 103BOJIE
301IBIIIYBATH 1 YKPITIIOBATH HOB1 CUHANITUYHI 3B’ SI3KU TOIIO).
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Bonnoudac 6e3yMOBHHM BUKIMKOM Tepel] Cy4aCHOI CHCTEMOIO YKPATHCHKOI OCBITH BUCTYTIA€
npobjeMa MATOTOBKHM 1 HAaBYaHHS BUMTENIB MaHA(YyTHEC-MeTomaM poOoTH 3 AiTbmu. Came 1ie
IMUTAHHSA CIIYT'YBATUMC IICPCIICKTUBOIO JJIS TTOJAJIbIINX I[OCHi[[)KCHL I[aHOI HpOGJIeMaTI/IKI/I.
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