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The impact of postgraduate education
on career advancement in healthcare

Abstract. The study aimed to describe the mechanisms through which postgraduate education influences career
advancement. The findings were synthesised to systematise the research outcomes and formulate conclusions,
encompassing the components of postgraduate education, career advancement factors, and their interrelationships.
The results underscored the role of postgraduate education in fostering the career development of healthcare
professionals. Both formal educational programmes and informal learning opportunities that contribute to professional
growth were analysed. The study identified the following conceptual models: human capital, social learning theory,
signalling theory, and social capital theory. These models were examined in the context of existing theories explaining
the impact of education on career progression. The advantages and disadvantages of each model were assessed, along
with their applicability to the healthcare sector and potential limitations. A comparison of the models was conducted
to identify common elements and integrate them into a unified conceptual framework. The results indicated that
postgraduate education significantly enhances competence, job satisfaction, and opens additional opportunities for
career advancement. It was found that specialists who have gained additional education in related fields are more
effective when working in interdisciplinary teams to address complex medical issues. This makes them valuable
team members and fosters career advancement. It was also identified that investments in education and professional
development correlate with improvements in the quality of medical services. These findings emphasised the importance
of supporting continuous education to maintain high standards in healthcare. The results of the study can be used by
organisations responsible for licensing healthcare institutions to establish requirements and standards for continuous
professional education

Keywords: continuous professional education; specialist opportunities; skills; healthcare sector; quality of medical
services

INTRODUCTION

Postgraduate education plays a pivotal role in the career
advancement of healthcare professionals. In an environ-
ment characterised by constant change and new challeng-
es arising from technological innovations and increasing
patient demands, medical workers must continuously de-
velop their skills. Without successful postgraduate edu-
cation, professional stagnation, a decline in the quality of
healthcare services, and a loss of competitiveness in the
job market may ensue. Conversely, continuous learning

Suggested Citation:

fosters professional development, enhances qualifications,
and improves career prospects. Therefore, it is crucial to
investigate how postgraduate education influences career
advancement in the healthcare sector.

Ukraine is implementing comprehensive and
high-quality reforms focused on patient-centred care, aim-
ing to provide medical services to all Ukrainian citizens at
a level comparable to that of developed European coun-
tries. This primarily involves ensuring the sector is staffed

Kotsur, N. (2024). The impact of postgraduate education on career advancement in healthcare. Scientia et Societus, 3(2),
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with highly qualified leaders and implementing effective
training for managerial personnel. The education system
plays a vital role, in advocating for the principles of lifelong
learning. A high level of competence among senior health-
care professionals is achieved through a combination of
various forms of postgraduate study, as well as systematic
self-education and ongoing practical experience for leaders
who must operate in an innovative economy requiring new
knowledge. There is a pressing need in Ukraine to train a
new generation of managers and competent specialists ca-
pable of making effective decisions in new social conditions.

Several researchers have examined the significance of
postgraduate education, particularly in healthcare. For in-
stance, R. Akparibo et al. (2021) investigated the benefits
and challenges of learning in postgraduate medical edu-
cation. Students and faculty reported that flipped learning
enhanced student engagement but required significant
preparation from both lecturers and learners. O. Biliuk et
al. (2023) focused on the organisation of the education-
al process under wartime conditions in Ukraine. The re-
searchers analysed ways of adapting education, including
distance learning and psychological and emotional sup-
port for students. O. Fast et al. (2022) proposed a structural
model of an integrated knowledge and education system
for managing the quality of higher and postgraduate edu-
cation, emphasising the importance of a systemic approach
to ensuring quality. They extensively analysed the challeng-
es and practices of distance learning for postgraduate stu-
dents during the pandemic, noting that technical difficul-
ties and a lack of student motivation were the main issues.

Researchers N. Gavkalova et al. (2023) explored the role
of educationina circular economy amid the global crisis. The
researchers highlighted the importance of implementing ed-
ucational programs that promote sustainable development
and environmental awareness. They analysed models of us-
ing educational technologies in postgraduate education in
Ukraine, emphasising the need for innovative approaches to
improve the effectiveness of the educational process. S. Ko-
shova et al. (2018) studied the psychological characteristics
of motivation in the training of doctors in postgraduate
education. The researchers noted that motivation is a cru-
cial factor in successful learning and professional develop-
ment. The studies revealed the level of stress resilience and
adaptive skills of doctors during postgraduate education.
The researchers emphasised the importance of develop-
ing stress-coping skills to enhance learning effectiveness.

The research of T.V. Lopukhina & O0.0. Stiahuno-
va (2021) focused on the professional development of
educational institution leaders within the postgraduate
education system. The researchers noted that effective
management requires continuous professional develop-
ment and upskilling. O. Loskutov & Y. Markov (2023), based
on sociological data, analysed the formation of professional
competence among anaesthesiology interns. The scientists
emphasised the importance of practical training and men-
torship for developing professional competence. K. Mahr-
lamova et al. (2021) examined the need for reforming

N. Kotsur

higher medical education in Ukraine. The researchers not-
ed that this reform would contribute to improving the qual-
ity of education and training of medical professionals. The
implementation of educational technologies in the health-
care sector within the context of continuing education in
Ukraine remains a crucial element. Researchers highlight-
ed the need to use modern technologies to improve the ef-
fectiveness of educational management.

Despite the extensive research on the impact of post-
graduate education, further investigation is still required.
Therefore, this study aimed to systematise and generalise
existing knowledge, identifying the main factors influenc-
ing the career development of healthcare professionals.
The research objectives were:

to conduct a systematic review of scientific publica-
tions exploring postgraduate education in the healthcare
sector;

to examine and critically analyse existing models
explaining the relationship between education and career
advancement;

to integrate the findings and develop a unified
conceptual model that explains the mechanisms through
which postgraduate education influences the career ad-
vancement of healthcare workers.

MATERIALS AND METHODS

This research was grounded in a review of current scholarly
literature, an analysis of conceptual models, and the appli-
cation of theoretical frameworks to investigate the impact
of postgraduate education on the career advancement of
future professionals. This approach allows for a deep un-
derstanding of existing knowledge, the identification of
gaps, and the formulation of recommendations for further
empirical research. The analysis of conceptual models in-
volved examining existing theoretical models that explain
the influence of education on career advancement, such
as human capital theory and social learning theory. The
strengths and weaknesses of each model, their applicability
to the healthcare sector, and potential limitations were as-
sessed.Models were compared toidentify common elements
and integrate them into a unified conceptual framework.

Conceptual models influencing the improvement of
postgraduate education in healthcare in Ukraine were ana-
lysed. Several strategies were identified for further analysis,
including: expanding specialisation programs, continuous
education, integrating modern technologies, international
cooperation, academic research, financial support, stand-
ardisation of education, partnerships with the private sec-
tor, and quality assurance of education. Based on the litera-
ture review and analysis of conceptual models, a foundation
was established: the integration of the knowledge gained,
which allows for the systematisation of research results
and the drawing of conclusions. This includes:

1. Components of postgraduate education: a descrip-
tion of the types of postgraduate education, such as con-
tinuing professional development courses, certification
programs, and master’s and doctoral programs.

Scientia et Societus, Vol. 3, No. 2, 2024
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2. Factors influencing career advancement: the identi-
fication of key factors affecting the career advancement of
healthcare professionals, such as professional skills, certi-
fications, networks, and work experience. The interaction
of these factors with the components of postgraduate ed-
ucation, such as deepening knowledge and implementing
new technologies, is critical for the successful professional
development of healthcare professionals.

3. The relationship between components, which in-
cludes a description of the mechanisms by which postgrad-
uate education influences career advancement, such as en-
hancing qualifications, expanding professional networks,
and improving opportunities for promotion.

The comparison and integration of conceptual mod-
els into a unified theoretical framework was a key step in
formulating research conclusions. This allowed for the sys-
tematisation of the results obtained and the development
of a more comprehensive understanding of the mechanisms
by which postgraduate education contributes to the career
advancement of healthcare professionals. An analysis was
conducted of various key aspects that should be consid-
ered when developing and implementing programs, name-
ly: assessing training needs, developing flexible curricula,
utilising modern teaching technologies, engaging experi-
enced faculty and experts, supporting an interdisciplinary
approach, supporting continuous learning, implementing a
motivation system, evaluating program effectiveness, col-
laborating with educational institutions and organisations,
and ensuring access to modern learning materials.

RESULTS

With the introduction of high-tech diagnostic and treat-
ment methods into medical practice, doctors are constant-
ly finding themselves in a situation where they need to
urgently and continuously upgrade their qualifications.
Higher medical education, coupled with continuous pro-
fessional development (participation in professional devel-
opment programs, courses, and training), is the foundation
for career advancement and a mandatory requirement for
many positions. An existing postgraduate education sys-
tem offers various forms of professional development, such
as pre-exam cycles, subject improvement cycles, scientif-
ic-practical conferences, training seminars, and lecture
courses. This situation necessitates the improvement of
existing and the search for new forms of systematic knowl-
edge enhancement for doctors.

Postgraduate education is a system designed to train
and develop highly qualified professionals, aligning their
expertise with European standards, contemporary needs,
and the demands of scientific, technological, social, and
economic progress, as well as personal and sectoral re-
quirements (Honcharuk et al., 2021). It also encompasses
the enhancement of an individual’s scientific and cultural
capabilities, occurring within educational institutions and
through selfdirected learning. Postgraduate education in
healthcare encompasses all forms of learning that medi-
cal professionals undertake after acquiring their initial

Scientia et Societus, Vol. 3, No. 2, 2024

qualifications to enhance their knowledge, skills, and com-
petencies. It is critical for maintaining high levels of profes-
sionalism and quality in healthcare delivery. Key forms of
postgraduate education include residency and internship
programs, which medical graduates undertake to specialise
in a particular field. These programs provide practical ex-
perience under the supervision of experienced physicians
and can last several years to a decade, depending on the
chosen speciality. Certification and accreditation programs
enable healthcare professionals to obtain certifications
or accreditation in specific areas (e.g., cardiology, oncol-
ogy, surgery), often involving both theoretical learning
and practical experience. Short-term courses and training
programs, covering new medical technologies, treatments,
and diagnostic methods, constitute another form. These
can be online courses, in-person seminars, or workshops.
Professional conferences and symposia play a significant
role in postgraduate education, providing platforms for
healthcare professionals to discuss the latest achievements
in their fields, and share experiences with colleagues from
other institutions and countries, while mentorship and
mentoring programs offer guidance and support to young
medical professionals from experienced specialists.

The career advancement of healthcare profession-
als is influenced by a multitude of interconnected factors
that contribute to overall professional development. A
high level of professional skills is a key factor in career ad-
vancement for healthcare professionals. This encompasses
clinical skills (the ability to accurately diagnose and treat
patients), technical skills (knowledge and ability to oper-
ate medical equipment), interpersonal skills (the ability
to effectively communicate with patients, colleagues, and
other professionals), and leadership skills (the ability to
organise teams, make decisions, and take responsibility).
Certifications and licenses are also significant factors as
they demonstrate a high level of qualification and adher-
ence to professional standards. These may include contin-
uing professional development certifications, which attest
to ongoing knowledge and skill updates, and specialised
certifications reflecting additional training in specific med-
ical fields (cardiology, surgery, etc.). Professional networks
also influence career growth, providing opportunities for
growth and advancement. For example, participation in
conferences, seminars, and other events facilitates the ex-
change of experiences and knowledge; support and advice
from more experienced professionals, colleagues, and men-
tors can assist in resolving complex situations and making
career choices. Building relationships with colleagues from
other healthcare institutions or organisations can lead to
new career opportunities.

Work experience is a crucial factor in professional de-
velopment. This includes the duration of employment (the
number of years in a particular position, indicating stability
and reliability), diversity of experience (working in various
healthcare settings or roles, contributing to a wellrounded
skill set), and practical achievements (successful comple-
tion of complex tasks or involvement in significant projects



enhancing professional reputation). Equally important are
the individual qualities and intrinsic motivation of the
professional. High work capacity, enabling one to function
in stressful environments and solve complex problems, is
essential. Goal-orientedness, ensuring a clear vision of ca-
reer goals and plans, and a willingness to adapt, including
openness to new knowledge and methods, are also crucial.
Understanding and developing these factors can signifi-
cantly contribute to a successful career in healthcare.

Based on the aforementioned information, postgradu-
ate education in healthcare aims to:

support and update knowledge, as continuous ed-
ucation allows healthcare professionals to stay informed
about the latest research, technologies, and treatment
methods, which is critically important in the rapidly chang-
ing healthcare field;

enhance professional qualifications, as educational
programmes foster the development of specialised skills,
enabling healthcare professionals to provide more effec-
tive and higher-quality care.

promote career progression and professional devel-
opment, offering opportunities to assume leadership po-
sitions, engage in scientific research, and teach at medical
educational institutions;

ensure compliance with standards, as postgraduate
education helps healthcare professionals meet the require-
ments of professional standards and regulations that gov-
ern medical practice.

The impact of postgraduate education on career ad-
vancement in healthcare is multifaceted and significant.
It equips healthcare professionals with the new knowledge
and skills necessary to provide high-quality medical care.
This includes learning about the latest medical technolo-
gies, diagnostic methods, and treatments. Healthcare pro-
fessionals can also choose to specialise in a specific area,
becoming experts in that field. For instance, doctors might
pursue additional specialisation in cardiology, oncology, or
surgery. Education offers professional prospects, opening
up new career opportunities such as promotions, leader-
ship roles, or starting one’s own practice. Healthcare pro-
fessionals with higher levels of education are more likely
to secure better positions. Furthermore, increased qualifi-
cations and specialisation often correlate with higher sal-
aries. Employers are willing to pay more for highly skilled
professionals who can provide better quality care. Another
aspect influencing career advancement is the support for
continuous professional development. Such learning ena-
bles healthcare professionals to stay updated on the lat-
est scientific achievements and innovations in medicine.
This is crucial for maintaining a high level of competence
throughout one’s professional life. Healthcare profession-
als also have opportunities to exchange experiences with
colleagues, discuss complex clinical cases, and acquire new
ideas to improve medical practice.

It is also important to consider participation in post-
graduate educational programs, which fosters profession-
al connections and networks. This can include colleagues,
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lecturers, experts, and other specialists with whom one
can collaborate or consult. Postgraduate education often
involves mentorship programs where experienced profes-
sionals guide junior healthcare workers. This promotes the
development of professional skills and supports career ad-
vancement. Such education also helps healthcare profes-
sionals maintain high standards of medical practice, which
directly impacts the quality of patient care. Thanks to post-
graduate education, healthcare professionals can imple-
ment new treatment methods and technologies, improving
treatment outcomes and increasing patient satisfaction.

According to the aforementioned information, post-
graduate education plays a pivotal role in the professional
development of healthcare workers. It enhances qualifica-
tions, opens up new career opportunities, supports contin-
uous professional development, fosters social capital, and
improves the quality of healthcare services. Investing in
postgraduate education is a crucial element of a healthcare
system development strategy, contributing to an overall
improvement in the level of medical care and public health.
Several key principles should be adhered to in the post-
graduate training of healthcare professionals to ensure
the effectiveness of the learning process and highquality
medical services. These include continuity of education,
practical orientation, individual approach, relevance of
material, interactive learning methods, multimodality, in-
terdisciplinary approach, assessment and feedback, ethics
and professionalism, and motivation for self-development.

Postgraduate training should be an ongoing process,
enabling healthcare professionals to continually update
their knowledge and skills in line with the latest medical
advances. Training should focus on practical skills that
directly impact the quality of patient care. Practical ses-
sions, simulations, and clinical placements are essential
components. Postgraduate programs should consider the
individual needs and interests of healthcare profession-
als, offering opportunities to choose specialisations and
areas of study. Training programs should incorporate the
most recent scientific research and recommendations from
international medical organisations. It is crucial to con-
tinually update teaching materials. The use of interactive
methods such as group discussions, case studies, and sim-
ulations promotes better learning and the development of
critical thinking. Combining various forms of learning (on-
line courses, lectures, seminars, practical sessions) allows
for a comprehensive approach to training and provides
flexibility in the learning process. Interaction with experts
from various medical and scientific fields promotes a ho-
listic approach to treatment and enhances the quality of
healthcare services. Regular assessment of knowledge and
skills, as well as receiving feedback from tutors and col-
leagues, allows for timely identification and correction of
any training deficiencies.

Particular attention should be paid to the ethical
aspects of medical practice and the development of pro-
fessional qualities such as responsibility, communica-
tion skills, and empathy. It is important to encourage
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healthcare professionals to engage in self-directed learning
and professional development, providing them with access
to resources and opportunities for upskilling. Adherence to
these principles will help ensure high-quality postgraduate
training and contribute to the professional advancement

of healthcare workers. The application of conceptual mod-
els of the impact of education on career advancement in
healthcare has its specific characteristics. Table 1 below
presents their application in this context, along with their
strengths and weaknesses.

Table 1. Characteristics of conceptual models of education’s impact on career advancement

Model name

Application

Strengths

Weaknesses

Human capital
model

In healthcare, investments

in the education of medical
professionals (physicians,
nurses, pharmacists) lead to
enhanced qualifications, which
directly impact the quality of
medical services. Education
includes not only basic medical
education but also continuous
professional development and
specialisation

improved quality of medical services
(higher qualifications lead to better
diagnosis and treatment);

increased earnings (more educated
professionals typically receive higher
salaries and better working conditions);

empirical support (investments
in education improve treatment
outcomes)

high costs (medical education is
expensive, which may act as a barrier
for some individuals);

unequal access (different countries
and regions have unequal access to
quality medical education);

determinism (the model does not
account for all individual and systemic
factors influencing healthcare careers)

Social learning

In healthcare, social learning
occurs through mentoring,
workplace learning,
participation in professional
associations, and conferences.

enhanced practical skills (social
learning helps healthcare professionals
adapt quickly to realworld working
conditions);

development of professional
networks (interaction with colleagues

heterogeneity (the quality of
social learning can vary significantly
depending on the environment);

difficulty in measurement (it is
challenging to quantitatively assess
the impact of social learning on

medical professionals gain
new knowledge, exchange
experiences and discover
new opportunities for career
advancement

science and practice);

mutual support (social ties promote
mutual assistance and collaboration
among healthcare professionals)

theor ) . . . .
¥ Medical professionals learn helps form professional connections professional advancement);
by observing colleagues, that can support career advancement); context-dependence (the
exchanging experiences, and adaptability (on-the-job learning effectiveness of social learning
discussing clinical cases allows quick adaptation to changes in depends on the culture and structure
medical practice and technology) of healthcare institutions)
ensuring quality (certifications and risk of falsification (certificates and
. . diplomas act as signals to maintain high | diplomas may be forged or obtained
Educational diplomas and P . -g . g -p Y g
e . standards in medical practice); dishonestly);
certificates in healthcare act . . .
. ease of selection (employers can irrelevance of real skills
as signals to employers and . . . . .
. . . e quickly assess candidates based on their | (educational achievements may not
Signalling patients about the qualifications . A .
. educational achievements); always reflect actual professional
theory of healthcare professionals. N . .
. . . . recognition of professional skills and knowledge);
This is particularly important in . . . . . .
L . achievements (diplomas and certificates inequality of opportunity (the
systems with high competition . A
o help acknowledge and reward the signalling system may exacerbate
for positions . > . . L
professional achievements of healthcare | inequality due to limited access to
workers) quality education)
In healthcare, social
. context-dependence (the
networks and professional support for career advancement . . e
. . A . effectiveness of social capital is highly
connections are vital for career | (social networks foster professional o .
. dependent on the specific social and
advancement. Interaction development and career advancement); ) .
. L . . professional environment);
with colleagues, participation knowledge exchange (social capital e ) _
. . . . L difficulty in measurement (it is
Social capital |in professional associations, helps healthcare workers stay up-to- L
. . . hard to quantitatively assess the
theory and conferences help date with new developments in medical

impact of social capital on career
advancement);

risk of isolation (excessive reliance
on specific social groups can lead to
professional isolation)

Source: compiled by the author based on research by M. Banerjee et al. (2021) and S. Yekimov et al. (2023)

The application of conceptual models of education’s
impact on career advancement in healthcare helps to un-
derstand and improve the professional development of
medical practitioners. A combination of these theories can
provide a more comprehensive understanding of how ed-
ucation, social interactions, and professional connections
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influence healthcare careers, ultimately contributing to
the improvement of medical services and the overall health
of the population. Conceptual models directly impact the
development of postgraduate education in healthcare in
Ukraine, which can be enhanced through several strate-
gies, including:



1. Expansion of specialisation programmes. It is im-
portant to introduce more specialised programmes for
healthcare workers, allowing them to gain in-depth knowl-
edge in specific areas of medicine;

2. Continuous education. Ensuring access to ongoing
educational courses and seminars so that healthcare pro-
fessionals can regularly update their knowledge and skills;

3. Integration of modern technologies. Utilising tele-
medicine, online courses, and simulation training to en-
hance the learning process;

4. International collaboration. Introducing exchange
programmes with foreign medical institutions to facilitate
the exchange of experiences and knowledge;

5. Academic research. Encouraging healthcare workers
to engage in scientific research and academic conferences
to foster critical thinking and innovation;

6. Financial support. Providing government support
for healthcare professionals who wish to enhance their
qualifications;
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7. Standardisation of education. Developing and im-
plementing unified standards for postgraduate medical
education to ensure high-quality training for medical pro-
fessionals;

8. Partnership with the private sector. Collaborating
with private healthcare institutions and pharmaceutical
companies to organise training programmes and intern-
ships;

9. Evaluation of education quality. Regularly assessing
the quality of postgraduate medical education to ensure
continuous improvement of programmes.

Enhancing postgraduate medical education will con-
tribute to improving the professional level of healthcare
workers and the quality of medical services in Ukraine.
To effectively understand and utilise the aforementioned
models that explain the impact of education on career ad-
vancement, it is necessary to compare their common ele-
ments and attempt to integrate them into a unified con-
ceptual framework (Table 2).

Table 2. Comparison and definition of common elements of conceptual models

Conceptual models

Analysis elements .
Human capital

Social learning

Signal Social capital

Education as an

Role of education |. . .
investment in productivity

Education as a process
of acquiring knowledge
through observation and
interaction

Education as a means
of forming social
connections

Education as a signal
to employers about an
employee’s abilities

Skill enhancement

Improvement in efficiency

knowledge and skills

Increase in Direct improvement of . . Education as an indicator
. e . through practical training . . through access to
productivity qualifications and skills . of potential productivity
and mentoring resources and support
. Opportunities for career .\ o
Greater opportunities for Competitive advantage Career opportunities
Career . A advancement through . .
higher salaries and career . in the job market due to | through support from the
advancement . professional contacts and ; . . .
progression educational achievements | professional community
knowledge exchange
. Reduction of asymmetr Reduction of asymmetr .
. Reduction of asymmetry . Y . y L Y Y | Reduction of asymmetry
Information . through information by providing employers
through improved . . s . through access to
asymmetry exchange in social with information on

networks

informational resources

qualifications

Source: compiled by the author based on research by H. Romanova et al. (2022), Z. Sharlovych et al. (2023) and A. Biloshchytskyi et

al. (2024)

It is essential to integrate these theories into a uni-
fied conceptual model, taking into account the following
aspects:

1. Education as an investment and signal — education
should be viewed as an investment in human capital, en-
hancing productivity and employee qualifications. At the
same time, educational achievements serve as a signal to
employers, facilitating the recruitment process;

2. Social learning and social capital - these concepts
are interconnected, as it is important to incorporate mech-
anisms of social learning, such as mentoring, knowledge
exchange, and professional contacts, which complement
formal education. The formation of social capital through
professional networks and associations also contributes to
career advancement,

3. Information transparency — providing access to in-
formation regarding qualifications and skills helps reduce

information asymmetry in the labour market. It is crucial
to support certification and accreditation systems that en-
sure the reliability of educational signals;

4. Comprehensive approach to learning — education
should encompass both formal educational programmes
and informal workplace learning. This includes profession-
al training, seminars, conferences, and other forms of con-
tinuous learning.

Based on the information gathered, an integrated con-
ceptual model of the impact of education on career ad-
vancement in healthcare has been developed:

education as a comprehensive investment and tool

for social learning — education is considered as the integra-

tion of formal learning that enhances human capital and
informal social learning through professional networks;

information transparency and signal - educa-

tional achievements act as signals for employers, but it is
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important to ensure the transparency and authenticity of
these signals through certification and accreditation;

social capital as support for career advancement —
social connections and networks provide assistance,
knowledge exchange, and access to resources, which foster
career advancement and increased productivity.

Therefore, integrating various models of the impact
of education on career advancement in healthcare allows
for the creation of a comprehensive conceptual framework.
This framework considers the role of education as an in-
vestment in human capital, its significance as a signal to
employers, and the importance of social learning and the
formation of social capital.

Postgraduate training significantly impacts future ca-
reer success. Acquiring necessary additional knowledge in
specialised medical fields enhances a specialist’s qualifica-
tions and makes them more competitive in the job market.
Furthermore, possessing a postgraduate education opens
up opportunities for higher-level positions, such as leader-
ship roles, administrative positions, or specialised medical
roles. Postgraduate courses in medical management and
administration prepare specialists for executive functions,
contributing to their career advancement. Developing re-
search skills allows healthcare professionals to partici-
pate in scientific research, enhancing their reputation and
opening up new career prospects. Obtaining additional ed-
ucation in related fields enables specialists to work more
effectively in interdisciplinary teams, making them valu-
able members of healthcare institutions. Additional edu-
cation, including participation in conferences, seminars,
and training, allows specialists to stay up-to-date with
the latest medical advances, thereby improving the quali-
ty of healthcare services provided. It is crucial to highlight
recommendations for healthcare institutions regarding
the implementation of effective postgraduate education
programs, which are essential for ensuring high-quality
medical services and career advancement for healthcare
professionals. Here are some key aspects to consider when
developing and implementing such programs:

Assessment of training needs. Before implementing a
postgraduate education programme, it is necessary to con-
duct a thorough assessment of training needs. This can be
done through surveys of healthcare professionals, analys-
ing their work performance, and reviewing recent trends in
the medical field. Identifying specific knowledge and skills
that need improvement will help create a targeted training
programme.

Development of flexible curricula. The curricula should
be flexible and tailored to the different levels of expertise
of healthcare professionals. It is important to consider the
specific requirements of various medical specialities and
provide opportunities for individualised learning. For in-
stance, courses on the latest diagnostic methods could be
designed for general practitioners, while training on new
surgical instruments could be developed for surgeons.

Use of modern learning technologies. The incorporation
of modern technologies, such as online courses, webinars,
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simulation-based training, and mobile apps, can make
learning more accessible and effective. Online learning is
particularly important for healthcare professionals who of-
ten have limited time for traditional classes.

Involvement of experienced lecturers and experts. Lec-
turers and experts with significant practical experience in
their field can greatly enhance the quality of postgraduate
education. They can share their knowledge, practical ad-
vice, and the latest achievements in medical science. In-
viting international experts can also be beneficial for ex-
changing global expertise.

Support for an interdisciplinary approach. Interdiscipli-
narycoursesand trainingthatbringtogethervariousmedical
specialities promote effective teamwork and a comprehen-
siveapproachtopatient care.Forinstance,courses that cover
both medical and administrative aspects of healthcare can
improve the overall effectiveness of healthcare institutions.

Support for continuous learning. Postgraduate education
should be an ongoing process rather than a one-time event.
Healthcare institutions should encourage their staff to en-
gage in continuous learning and self-development by pro-
viding opportunities for regular professional development
courses,aswell as participationin conferencesand seminars.

Implementation of a motivation system. Healthcare
institutions should create motivational incentives for
employees participating in postgraduate education pro-
grammes. These may include financial bonuses, career ad-
vancement opportunities, salary increases, or additional
vacation days. Employees must recognise tangible benefits
from their involvement in training programmes.

Evaluation of programme effectiveness. Regular assess-
ment of the effectiveness of postgraduate education pro-
grammes is essential for their continuous improvement.
This can be achieved by gathering feedback from pro-
gramme participants, analysing their career achievements
post-course, and evaluating the changes in the quality of
healthcare services.

Collaboration with educational institutions and organ-
isations. Collaboration with universities, medical colleg-
es, and professional associations can assist in developing
high-quality training programmes. Such partnerships al-
low for the use of academic expertise and resources, en-
hancing the overall quality of education.

Ensuring access to modern learning materials. Health-
care institutions should provide their staff with access to
up-to-date learning resources, such as academic journals,
books, video lectures, and other materials. This ensures
that medical professionals can continually refresh their
knowledge and stay informed about the latest develop-
ments in their field.

Effective postgraduate education programs are an es-
sential tool for enhancing the qualifications of healthcare
professionals and their career advancement. Healthcare
institutions that invest in such programs acquire qualified
and motivated staff, which contributes to improving the
quality of healthcare services and the overall development
of the healthcare system. It is important that postgraduate



education programs are flexible, modern, and focused on
the needs of healthcare professionals, providing them with
opportunities for continuous professional development.

DISCUSSION

The research has determined that postgraduate educa-
tion significantly impacts career advancement in health-
care. Continuous learning helps professionals to deepen
their knowledge and skills, making them more compe-
tent in their professional activities. Thanks to additional
education, healthcare professionals can aspire to higher
positions, take on more responsibilities, and have more
opportunities for professional development. Specifically,
L.L. Kuchyn et al. (2024) argue that professionals with post-
graduate education often receive higher salaries, as they
possess a broader range of knowledge and skills. Postgrad-
uate education promotes continuous professional devel-
opment, which is essential in the rapidly changing med-
ical environment, where new technologies and treatment
methods are constantly emerging. During their studies,
professionals have the opportunity to build professional
networks, which can be beneficial for their future careers.
Postgraduate education is a crucial factor that contributes
to career advancement and the improvement of healthcare
professionals’ professional level.

Researchers express various opinions regarding the
significant impact of postgraduate education on career ad-
vancement in healthcare, but they generally agree that this
impact is substantial and positive, as proven by the authors
intheir research. Primarily, research and opinions show that
postgraduate education contributes to a significant increase
in the knowledge and skills of healthcare professionals. This
allows them to perform their duties more effectively and
implement the latest treatment methods and patient care.

According to research by V. Yekhalov et al. (2023) and
V. Rudichenko et al. (2023), healthcare professionals with
postgraduate qualifications are more likely to receive pro-
motions, hold leadership positions, and have greater oppor-
tunities for professional development. This is a reasonable
assertion, as it aligns with the fact that employers value
highly skilled individuals. Studies indicate that postgradu-
ate education often leads to higher salaries. Professionals
with additional qualifications can apply for higher-paying
positions and receive additional financial bonuses. This
position is highlighted in the scientific research of T.S. La-
sytsia et al. (2022), who indicate that postgraduate educa-
tion provides an opportunity to establish new professional
contacts and expand cooperation networks. This facilitates
the exchange of experiences and knowledge, which is es-
sential for professional development. Researchers add
that postgraduate education contributes to the personal
development of healthcare professionals, increasing their
self-confidence and job satisfaction. Scientists L. Makaren-
ko et al. (2021) agree that postgraduate education has a sig-
nificant positive impact on career advancement and profes-
sional development in healthcare. This study examined the
impact of postgraduate education on career advancement
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in public health. The research showed that graduates who
had completed postgraduate studies had more opportu-
nities for career advancement, including higher positions
and greater responsibility in the workplace. The authors
emphasise that postgraduate education contributes to the
development of key competencies necessary for a success-
ful career in medicine, such as clinical skills, managerial
abilities, and research. At the same time, this study focuses
on how postgraduate education affects employment and
career success in various fields, including healthcare. The
authors conclude that postgraduate education significantly
increases the chances of a successful career, particularly in
the medical field.

On the one hand, most authors, such as S. Yagelo et
al. (2022), have determined that postgraduate education
influences the career advancement of nurses. Results have
shown that nurses with postgraduate qualifications had a
higher likelihood of promotions, obtaining leadership po-
sitions, and receiving salary increases. On the other hand,
this work examines global changes in healthcare education
and their impact on career advancement. They emphasise
the importance of innovative approaches to postgraduate
education to ensure effective career development in the
healthcare sector. These studies underscore the signifi-
cance of postgraduate education for professional advance-
ment in healthcare and demonstrate that it is a key compo-
nent of achieving career success.

Discussions have revealed that healthcare is becoming
increasingly complex and specialised in the modern world.
The introduction of new technologies, treatment meth-
ods, and research demands that healthcare profession-
als continually update their qualifications. Postgraduate
education allows them to remain current and competent
in their professional activities. Postgraduate education
contributes to improving the quality of healthcare deliv-
ery. Highly qualified healthcare professionals are able to
more effectively diagnose and treat patients, applying the
latest techniques and technologies, which directly impact
public health. Healthcare professionals with postgraduate
qualifications have a higher chance of successful employ-
ment and career advancement. Employers prefer special-
ists with additional knowledge and skills, as they can take
on more responsibility and perform more complex tasks.
S.H. Ubohov et al. (2021) highlight that postgraduate edu-
cation opens up new opportunities for career development.
Healthcare professionals can obtain higher positions, par-
ticipate in research, teach at higher education institutions,
and become leaders in their field.

However, research highlights the increasing globali-
sation, which demands that healthcare professionals meet
international standards and requirements. Postgraduate
education enables them to acquire the knowledge and
skills necessary to work in international healthcare in-
stitutions and projects, as well as to participate in global
scientific research. I. Pinchuk et al. (2021) found that the
healthcare sector is constantly changing, and healthcare
professionals must be prepared for new challenges such
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as pandemics, new diseases, and changes in legislation.
Postgraduate education helps them adapt quickly to these
changes and respond effectively. The importance and on-
going discussions about the impact of postgraduate educa-
tion on career advancement in healthcare are driven by the
need for continuous professional development of health-
care professionals, the improvement of healthcare quality,
increasing labour market demands, and globalisation. It is
a key element in ensuring the effective functioning of the
healthcare system and improving population health.

It is important to highlight that postgraduate educa-
tion is an integral part of a healthcare professional’s ca-
reer, ensuring the continuous updating of their knowledge
and skills. This not only contributes to their professional
development but also improves the quality of care provid-
ed to patients. Investment in postgraduate education is a
key element in maintaining high standards in healthcare
and ensuring population health. L. Teheux et al. (2021) and
M. Poplavskyi (2021) have identified that postgraduate ed-
ucation for healthcare professionals provides continuous
updates to the knowledge and skills required for high-qual-
ity healthcare delivery. It encompasses continuous learn-
ing, practical orientation, individualised approaches, and
up-to-date materials. Interactive learning methods, inter-
disciplinary approaches, and regular assessments contrib-
ute to professional advancement. Ethics, professionalism,
and motivation for self-development are essential and en-
hance the quality of medical care.

Overall, these challenges and limitations must be con-
sidered when implementing new technologies in postgrad-
uate healthcare education. This requires concerted efforts
from institutions, government, and other stakeholders to
ensure the accessibility, support, and development of post-
graduate education. This issue needs further research and
development to identify clear strategies for the positive
impact of postgraduate education on career advancement
in healthcare.

professionals must continually update their knowledge and
skills. Postgraduate education provides this opportunity,
equipping healthcare workers with new knowledge, compe-
tencies, and qualifications that enhance their professional
competitiveness and contribute to career advancement.

Research findings indicate that postgraduate educa-
tion promotes an interdisciplinary approach in healthcare.
Professionals who have received additional education in
related fields, such as bioinformatics, medical ethics, or
public health, can work more effectively in interdiscipli-
nary teams, addressing complex medical problems. This
makes them valuable team members and contributes to
career growth. Additionally, postgraduate education al-
lows healthcare professionals to stay abreast of the latest
medical advancements and technologies. Participation in
conferences, seminars, and training sessions enables them
to familiarise themselves with the newest treatment and
diagnostic methods, improving the quality of healthcare
services and making them more competitive in the job
market. Postgraduate education is a significant factor in
career advancement in healthcare, providing professionals
with opportunities for professional development, speciali-
sation, qualification enhancement, and the acquisition of
new competencies.

This research confirms the information that postgrad-
uate education enhances qualifications, develops lead-
ership skills, promotes specialisation, opens up research
opportunities, and ensures the competitiveness of health-
care professionals, thereby contributing to their career ad-
vancement. Limitations of the study include potential sub-
jectivity in the presented research and the lack of longterm
observations of the career advancement of healthcare pro-
fessionals in the context of modern challenges, including
global ones. Future research could focus on comparing dif-
ferent postgraduate education programs, their impact on
various specialities, and the long-term career outcomes of
healthcare professionals.
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Therefore, postgraduate education plays a crucial role in ~ None.
the career advancement of healthcare professionals. In an
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Bnaus nichagMnaoMHOI OCBITU Ha Kap'€pHe 3pOCTaHHA
y cdepi OXOpOHM 340pOB'A

AHOTaLI,iﬂ. MerTol0 IOCTiIKeHHsT OyB OMMC MeXaHi3MiB, uepe3 SIKi MiCASAUIIOMHA OCBiTAa BIUIMBA€E Ha Kap'epHe
3pocTaHHS. 3[iJiCHEHO iHTerpalil0 OTPMMaHMUX 3HaHb, L0 A03BOJIWIO CUCTEMATU3yBaTU Pe3yabTaTU AOCTiIKEHHS
Ta 3pOOGMTM BMCHOBKM, LIO BK/IIOYAJIO KOMIIOHEHTHM MiCIAIUIZIOMHOI OCBiTH, (DakTOpM Kap'€pHOTO 3POCTAaHHS Ta
B3a€MO3B 130K Mixk KOMIIOHeHTamMu. OTpUMaHi pe3yabTaTy BU3HAYWIN POJIb MICASIAUTUIOMHOI OCBITH Y PO3BUTKY Kap'epu
rpodecioHasniB cepy 0XOPOHM 3I0POB'sl. B pamMKax JOC/iIKeHHS TTpoaHaTi30BaHO IK (OpMajbHi HaBYaJIbHI IpOrpamu,
Tak i HedopMasibHI MOKIMBOCTI HABUAHHS, 1110 BIUTMBAIOTh Ha mpodeciiinmii picT. BU3HaU€HO HACTYIHI KOHIIENTYalbHi
MOJei: TI0[ICbKOTO KalliTaly, Teopis CoLia/IbHOTO HaBUaHHS, TEOPisi CUTHAIIy Ta TeOPisl CoLliabHOTO KamiTaty. 34iJiCHeHO
ix aHa1i3, 10 BK/IIOYAB PO3IVISL iCHYIOUMX TEOPiii, SIKi ITOSICHIOIOTD BIIMB OCBITY Ha Kap'€pHMii picT. OLiHEHO TTepeBaru Ta
HeJ0JTiKY KOXKHOI Mofieti, iX 3aCTOCOBHICTb 10 chepyt OXOPOHU 3[0POB’S Ta MOXKIIMBI 0OMeKeHHS. 3[1i/iICHEHO TTOPiBHSIHHS
Mogpesneit 3 MeTol0 BUM3HAUEHHSI CIIIbHUX eeMeHTIB Ta 00’€JHAaHHS iX Y €quHY KOHLENTyaJbHY OCHOBY. Pe3yabTaTu
CBiIUM/IM TIPO Te, IO MiCASAUIIIOMHA OCBiTa 3HAUHO IMiJABUINYE KOMIIETEHTHICTh, PiBEHb 33J0BOJIEHOCTI pO6OTOIO Ta
BiIKpMBA€ AOAATKOBI MOSKIMBOCTI AJI1 Kap'€pHOTO 3pOCTaHHS. Bu3HaueHo, 10 CreliaxicTy, sIKi OTpuMayu IOLaTKOBY
OCBITY B CYMDKHMX rayry3siX, MalOTh MOXK/IMBIiCTh € PEKTHUBHIIIIE ITPALIFOBATH B MIXKAMCIIUIITIHAPHUX KOMaHAaX, BUPILTYIOUM
CKIaHI MenuyHi mpo6aemu. Ie po6UTh iX LiIHHUMMM WieHaMy KOMaHZY Ta CIIPUsIE Kap'€epHOMY 3pOCTaHHIO. BusiB/ieHO, 1110
iHBecTuIlii B HaBYaHHS Ta MpodeciiiHMii pO3BUTOK KOPEJIOIOTh 3 TIOKPAIIEHHSIM SKOCTI MeAUYHUX MOTYT. 1]i BUCHOBKM
ITiIKPEC/TIOIOTh BasKIMBICTh MiATPUMKY Ge3repepBHOI OCBiTH [IJisT 3a6e3MeueHHsT BUCOKMX CTaHAAPTIB y cdepi 0XOpoHu
3I0pOB's. PesynbTaTi OOCTIAKeHHSI MOXKYTb OyTM BMKOPMCTaHi OprasiszaimisiMu, sKi 3aiiMaioTbCs JIiLleH3yBaHHSIM
MeIMYHMX 3aKIaJIiB /I BCTAHOBIEHHS BUMOT Ta CTaHIAPTIB 11070 6e3mepepBHOi npodeciitHoi ocBiTH

KnwouoBicnosa: 6e3mnepepBHa IpodeciiiHa 0CBiTa; MOKIMBOCTI axiBIs ; HABUUKY; MeIuHa chepa; SKiCTh MeIUUHUX
MOCTyT

Scientia et Societus, Vol. 3, No. 2, 2024


https://orcid.org/0009-0003-3072-1706

St Received: 25.06.2024.

Vol. 3. No. 2. 2024 Scientia et Societus Revised:  10.11.2024.

Accepted: 12.12.2024.

Journal homepage: https://sets.com.ua/

UDC 378.011.3-051:373.3]:004 DOI: 10.69587/5s/2.2024.19

Nataliia Onyshchenko®

Doctor of Pedagogical Sciences, Professor
Hryhorii Skovoroda Pereiaslav University

08400, 30 Sukhomlynskyi Str., Pereiaslav, Ukraine
https://orcid.org/0000-0001-7794-8949

Nataliia Moroz

Postgraduate Student

Hryhorii Skovoroda University of Pereiaslav
08400, 30 Sukhomlynskyi Str., Pereiaslav, Ukraine
https://orcid.org/0000-0002-7723-6762

Methodological approaches to the formation
of information literacy of future primary school teachers using
computer-based learning technologies

Abstract. In modern digital world, the importance of information literacy comes to the fore, especially in the field
of education. Providing future primary school teachers with the necessary skills in this area is of strategic importance
for the effectiveness of their work and successful adaptation to the requirements of the modern educational space.
This article was devoted to the study of methodological approaches to the formation of information literacy of future
primary school teachers using computer-based learning technologies. Theoretical analysis, comparison, synthesis,
modelling and generalisation methods were used to study the formation of information literacy in future primary
school teachers using computer-based learning technologies. The article deals with methodological approaches to the
formation of information literacy of future primary school teachers using computer-based learning technologies. The
authors of the study analysed in detail the current state of the issue and identified the basic principles and methods that
should be used for the successful implementation of this process. The study has identified key aspects that need to be
taken into account in the formation of information literacy in future teachers, as well as recommendations for the use
of computer technologies to achieve this goal. It was emphasised that the choice of methodological approach depends
on the learning objectives, age and level of training of students, as well as on the material and technical support of
the educational institution. The article emphasised the importance of using computer-based learning technologies
to develop information literacy, as they allow creating interactive and dynamic learning environments, providing
access to information resources, developing skills in searching for and evaluating information, and teaching how to
use information to solve real-world problems. The authors of the article concluded that the formation of information
literacy of future primary school teachers is a complex task that requires the use of various methodological approaches
and computer-based learning technologies. The results of the study may be useful for researchers in the field of
education, as well as teachers interested in the integration of computer technologies into the educational process

Keywords: innovative approaches; information literacy; competencies; teaching methods; digital society

Suggested Citation:

Onyshchenko, N., & Moroz, N. (2024). Methodological approaches to the formation of information literacy of future
primary school teachers using computer-based learning technologies. Scientia et Societus, 3(2), 19-27. doi: 10.69587/
$s/2.2024.19.

*Corresponding author

Copyright © The Author(s). This is an open access article distributed under the terms of the

Creative Commons Attribution License 4.0 (https://creativecommons.org/licenses/by/4.0/)


https://sets.com.ua/
https://orcid.org/0000-0001-7794-8949
https://orcid.org/0000-0002-7723-6762

20

Methodological approaches to the formation of information literacy...

INTRODUCTION

In modern world, information literacy (IL) is becoming a
key competency required for successful professional activ-
ity. This is especially true for future primary school teach-
ers, who must not only possess these skills but also teach
them to their students. In this context, it is important to
consider methodological approaches to the formation of
information literacy using computer-based learning tech-
nologies (CBLT). Computer technologies play a crucial role
in the process of forming IL. They provide access to a large
amount of information, promote the development of crit-
ical thinking and independent learning skills, and provide
an opportunity to integrate various information resources
and tools into the educational process.

With the development of information and communi-
cation technologies and the global integration of digital
resources, information literacy is becoming a prerequisite
for successful functioning in society. It forms the basis for
lifelong learning, promotes critical thinking, and allows
for informed decision-making. Information literate people
can effectively use information resources to solve complex
problems they face in their daily lives and professional ac-
tivities. Educational institutions play an important role in
fostering information literacy by providing students with
the necessary knowledge and skills to successfully navigate
the complex information environment. The use of tech-
nology in education, such as computers, the Internet, and
multimedia resources, contributes to improving the quality
of education and training competent professionals. Infor-
mation literacy is becoming an integral part of the educa-
tional process, forming critical thinkers and adaptive indi-
viduals capable of self-education and innovation.

It is also important to take into account the individu-
al characteristics of future primary school teachers when
forming their information literacy with the help of comput-
er technologies. Such an approach will effectively prepare
teachers for the challenges of our time and ensure their
readiness for the development of children in the context of
the digital transformation of education. Since the original
concept of information literacy was developed and evolved
from library search technologyi, it itself contains a compre-
hensive quality of searching and acquiring, analysing, and
using information. Scholars have different understandings
of the content included in information literacy.

O. Ishutina & Yu. Chernikova (2023) believe that in-
formation literacy should be promoted in the media, ed-
ucational institutions, libraries, archives and museums.
Particular attention should be paid to the training of em-
ployees working in these fields, because information liter-
acy is not only a skill, but a constant process of perceiving
information, the dynamics of cognition and the accumu-
lation of practical experience. According to the authors’
generalised opinions, infomediate literacy of primary edu-
cation participants can be defined as a set of cross-cutting
knowledge, skills and abilities necessary for active and con-
scious interaction with media and information in society.
This knowledge is based on the ability to think critically
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and work with different types of information, as well as the
ability to use and create various media products both in the
learning process and for their own communication needs. In
the media education manual V. Baidyk & O. Pronina (2021)
consider information literacy as a set of competencies and
it is worth noting that information literate people have key
skills such as critical thinking, the ability to analyse infor-
mation and use it for self-expression, the ability to learn
independently, create information, and the desire to be an
informed and competent citizen and professional. It is not-
ed that for high information literacy it is important to use
a variety of sources of information, to be able to critically
evaluate it and to apply the information received to meet
one’s own information needs using critical thinking skills.

According to A. Gedzik & E. Kilderov (2021), teacher
information literacy refers to the ability of a teacher to
consciously collect, analyse, filter, and process network
resources based on the possession of certain knowledge
about information technology. They have the ability to in-
tegrate knowledge and develop new knowledge based on
the characteristics of their own discipline. Information
literacy is a necessary stage in the formation of informa-
tion competence, as the latter begins to develop at the
moment of a person’s first acquaintance with information
and communication technologies and their use in every-
day life. Information literacy is the basis for a continuous
and long-term learning process in any discipline, educa-
tional environment and at all levels of education. T. Pa-
nychok (2023) believes that information literacy enables
citizens to be critical of information, form their own vision
of events, and respond adequately to them. Therefore, it
is important to support projects that promote the devel-
opment of information awareness in Ukraine and ensure
public access to reliable and high-quality information. The
author notes that this approach is the only way to increase
the level of civic awareness and the readiness of society to
meet modern challenges. Integrating artificial intelligence
into education from an information literacy perspective
offers numerous benefits, including personalised learning
experiences, data-driven insights, and improved critical
thinking skills. However, to ensure equal opportunities for
access and use of Al tools, it is important to address issues
such as ethical aspects, algorithmic bias, and the digital di-
vide, according to Ya. Shchogolev (2024).

H. Onkovich (2020) defines media and information lit-
eracy as a set of institutions, knowledge, skills and abilities
that allow a person to understand when and what informa-
tion is needed, as well as where and how it can be found.
This concept, according to the scientist, goes beyond com-
munication and information technologies, encompassing
the skills of critical thinking, analysis, and interpretation
of information in various professional and educational
fields. Media and information literacy includes mastery of
all types of information resources and serves as the basis
for a continuous learning process that applies to any disci-
pline, educational environment and level of education. The



purpose of the article was to study modern methodological
approaches to the formation of information literacy of fu-
ture primary school teachers and to determine the pros-
pects for the development of information literacy.

MATERIALS AND METHODS

To study methodological approaches to the formation of
information literacy of future primary school teachers us-
ing computer-based learning technologies, several meth-
ods were chosen that provided a comprehensive analy-
sis and allowed to obtain reliable results. The method of
comparison allowed comparing different methodological
approaches and technologies used to develop information
literacy. This study conducted a comparative analysis of
traditional and modern teaching methods, the effective-
ness of various methods and tools for achieving education-
al goals. The advantages and disadvantages of using com-
puter technologies in the training of future primary school
teachers are revealed.

Using the synthesis method, the relationship between
different methodological approaches and their practical
application was found. The influence of computer technol-
ogies on the development of information literacy is deter-
mined, which helped to systematise knowledge, identify
key components of the process and develop recommenda-
tions for practical implementation. Based on the analysis
of scientific literature, the main theoretical approaches to
the definition and understanding of information literacy
were summarised. The key principles and characteristics of
information literacy that are common to different research
approaches are identified. On the basis of the generalised
data, practical recommendations for future primary school
teachers on the effective use of computer technology were
formulated. Generalised conclusions about the best prac-
tises of information literacy formation are made.

The use of the above research methods provided an
integrated approach to the study of the problem of form-
ing information literacy of future primary school teachers
using computer technologies. This allowed not only a deep
understanding of theoretical aspects, but also practical
recommendations for improving the educational process.
A variety of materials were also used to comprehensively
study the topic and obtain reliable results. The scientific
literature provided access to the latest research and empir-
ical data, which allowed us to get acquainted with current
achievements and problems in the field of information lit-
eracy and the use of computer technologies in education.
This made it possible to critically assess the current state
of the issue and identify gaps in knowledge. Among the sci-
entific literature reviewed for this study are: A. Blozva &
N. Tverezovska (2011) and O. Mostipan (2015).

The curricula, in particular, helped to define the re-
quirements for the training of future primary school teach-
ers and the inclusion of information literacy in the educa-
tional process. They provided a normative framework for
the study and helped to adapt it to the specific conditions
of the educational system. Electronic resources and online
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platforms served as an important source of information
about modern technologies, tools and teaching methods.
They allowed us to get acquainted with the practical as-
pects of using computer technologies in the educational
process and to get access to real examples of their imple-
mentation. These platforms included Coursera, edX, Khan
Academy, and Prometheus. The use of various research
materials provides a comprehensive approach to the study
of the problem of forming the information literacy of fu-
ture primary school teachers using computer technologies.

RESULTS AND DISCUSSION

Information literacy has become an important skill in to-
day’s society, where information plays a key role in every-
day life, education, and professional activities. In modern
work environment, an information literate specialist will
have a number of advantages: they will know how to work
with information technology, be able to find the best infor-
mation and constantly strive to update their knowledge in
their chosen field. Educators should interest young people
in using scientific electronic resources that allow them to
model situations of educational choice and create condi-
tions for students’ intellectual and creative expression
(Blozva & Tverezovska, 2011). In the digital era, when ac-
cess to information has become much easier, but its quality
is not always reliable, information literacy has become es-
sential for successful functioning in society.

Many libraries now have high-tech equipment and
Internet access, which helps students acquire the skills
to search, analyse, and use information for learning, and
teachers to quickly find the right materials online (Koroban
& Kobylyanska, 2020). The concept of “information litera-
cy” began to be used in the 1990s as a result of combining
approaches to the study of information culture. On the one
hand, it took into account the position of library science
and scientific information activities, and on the other hand,
it emphasised the importance of computer skills. The pro-
cess of studying information literacy, its importance in the
development of technologies, the formation of the infor-
mation society and the formation of skills for careful han-
dling of information was mentioned in the UNESCO “Al-
exandria Declaration on Information Literacy and Lifelong
Learning” adopted in 2005 (Alexandria Declaration, 2005).

Information literacy includes the ability to locate,
evaluate, use, and communicate information effectively
and ethically. It is an essential skill for teachers as they are
expected to manage the learning process using a variety
of information resources and technologies. For primary
school teachers, these skills are critical, as they allow them
to be effective in their professional activities, adapt the
learning process to modern requirements, and help stu-
dents develop the competencies necessary for life in the
information society. The CILIP Information Literacy Group
has developed the CILIP 2018 definition of information lit-
eracy and emphasises the relevance of information literacy
in the current era: “Information literacy is the ability to
think critically and make informed judgements about the
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information we encounter and use. It empowers us as cit-
izens to form well-informed views and engage fully with
society” (CILIP, 2018).

Information literacy is the ability to think critically and
make informed judgements about any information we find
and use. It enables citizens to form informed opinions and
fully interact with society (own translation). Information
literacy is an integral part of a modern person’s compe-
tence. It provides the ability to work effectively with infor-
mation, make informed decisions, and protect oneself from
misinformation. Building information literacy requires a
comprehensive approach that includes both formal and
non-formal education, the use of modern technologies,
and active participation in practical projects. With the
development of information and communication technol-
ogies, the ability to master network, digital, Internet, tech-
nological, and media literacy has become especially impor-
tant. Computer literacy and media literacy have gained an
advantage over other types of literacy (Vashchenko, 2020).
The development of these skills contributes to professional
and personal growth, ensuring success in the modern in-
formation society.

S. Sysoieva (2005) notes that it is important for a mod-
ern teacher to have an idea of the directions of develop-
ment of the rapidly changing world, to constantly improve
their skills and abilities, to develop information litera-
cy and creativity of the individual throughout life. Thus,
the training of a future primary school teacher includes
not only knowledge of subjects but also mastery of mod-
ern computer technologies. The introduction of comput-
er technologies into the educational process is an integral
part of modern education. The teacher must adapt to new
information technologies, meet the modern requirements
of higher education, effectively choose and apply those
technologies that contribute to the achievement of edu-
cational goals, thereby constantly improving their pro-
fessional competence (Kravchenko, 2020). Students used
computers and the Internet to search for and access a large
amount of information, electronic resources, scientific ar-
ticles, and textbooks, which they used to learn new materi-
al and prepare for classes (Platonova, 2023). Computer-as-
sisted learning technologies offer a wide range of tools
and methods that can greatly help in the development of

information literacy of future primary school teachers.
These are some of the key advantages of using CBLT for the
development of IL:

Improved access to information. CBLTs provide learn-
ers with access to limitless sources of information, includ-
ing online libraries, databases, encyclopedias, and learning
resources. This allows them to independently research
topics of interest and find reliable sources of information.
CBLT offer a wide range of interactive and engaging learn-
ing methods that can make the IL training process more
interesting and effective. These methods include:

educational games and simulations: can help stu-
dents learn complex concepts and skills related to il in a
fun way;

web quests: allow students to explore topics through
prompts and interactive tasks;

social media and online communities: can help stu-
dents interact with peers and experts, exchange ideas, and
receive feedback on their research;

cblt can help learners develop the skills needed to work
effectively with information, such as:

information search: cblts provide access to powerful
search tools that help learners find relevant information
quickly and easily;

evaluation of information: students can learn how
to critically evaluate the accuracy and reliability of infor-
mation from different sources;

information processing: cblts offer tools for organ-
ising, analysing, and synthesising information;

information creation: students can use cblts to cre-
ate their own presentations, reports, websites, and other
multimedia projects.

Preparing for life in the information society. In today’s
world, people are constantly faced with huge amounts of
information. The ability to effectively search for, evaluate,
and use information is a vital skill for success in school,
work, and personal life. CBLT can help students develop
these skills and prepare for life in the information society.
The choice of teaching methods for information literacy
is an important task that should be solved taking into ac-
count all the factors that influence this process. The main
methods of teaching information literacy are presented
and their comparative analysis is carried out (Table 1).

Table 1. Comparative analysis of methods of information literacy formation

Advantages

Disadvantages

Traditional methods

Familiar and understandable forms of education.
Possibility of direct interaction with the teacher.

Limited access to modern information resources.
There is little interactivity and practical training.

resources.
Interactive and practical classes.
Flexibility in learning.

Modern methods

Access to a large number of information

High demands on technical support.
The need for additional skills to work with
computer technology.

Source: compiled by the authors
Basic theoretical knowledge is imparted through tra-

ditional forms of education, such as lectures and seminars.
These methods are effective for imparting basic knowledge,
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but may be insufficient for developing practical skills. Prac-
tical classes, such as labs and workshops, help students ap-
ply theoretical knowledge in practice. However, in the case



of information literacy, it is important to provide access to
modern information resources and technologies. Modern
approaches using computer technology include the use of
e-courses, which allow access to learning materials at any
time and from any place. Such courses can include inter-
active elements that promote active student engagement.
Virtual labs and simulations allow students to gain prac-
tical skills in working with information resources in a safe
and controlled environment. Massive open online courses
provide teachers with the opportunity to learn from lead-
ing experts from different countries, allowing them to gain
the most up-to-date knowledge and skills. Mobile applica-
tions allow teachers to learn on the go using their smart-
phones or tablets. This is especially useful for teachers who
have limited time for training. As O. Mostipan (2015) right-
ly notes, the process of forming students’ information liter-
acy requires an individualised approach, including various
types, forms, methods and training programs, taking into
account their professional specialization, level of informa-
tion needs and level of information training, as well as the
availability of computer knowledge. As for the methodo-
logical approaches to the formation of information literacy
of future primary school teachers using computer-based
learning technologies, they may include:

Constructivist approach. The constructivist approach is
based on the principle that knowledge is acquired through
active interaction of the learner with the environment. In
the context of information literacy, this means creating
conditions for independent research, information analysis,
and problem solving. Teachers can use computer technolo-
gy to create situations where students are actively involved
in the learning process. Examples of the constructivist ap-
proach include: using virtual laboratories for research; or-
ganising web quests where students search for information
on the Internet to solve certain problems; creating projects
that require the use of various information sources and
tools for their analysis.

Project-based learning. This approach involves students
in real-world projects that require the use of computer
technology to search for and analyse information. This
method promotes the development of critical thinking,
teamwork, and practical skills necessary for the modern in-
formation environment. Examples of project-based learn-
ing include: creating multimedia presentations using the
information collected; developing educational websites or
blogs where students share their research and knowledge;
completing group projects that require coordination and
sharing of information resources.

Modular approach. The modular approach allows for a
structured approach to information literacy by dividing the
learning material into separate modules. Each module can
include a theoretical part, practical tasks, and assessment
of achievements, which ensures systematic and consist-
ent learning. Examples of the modular approach include:
developing training courses consisting of separate mod-
ules, each of which focuses on a specific aspect of infor-
mation literacy; including tasks using various computer
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programmes for processing and analysing information;
conducting module tests to assess the level of learning.

Integration of computer technologies into the education-
al process. This may include the use of specialised train-
ing programmes, websites, video tutorials, etc. to improve
students’ information literacy. Examples of the integra-
tion of computer technologies include the use of software
programmes for modelling physical processes; the use of
interactive maps; and the use of online libraries and data-
bases for research.

The use of specialised training programmes, websites,
video tutorials, and other digital tools can significantly im-
prove students’ information literacy. The main advantages
of using computer technology are the ability to individual-
ise learning, increase time for self-education and individu-
al assignments in disciplines, rapid growth of information
flows on the Internet, and increased independent work of
students, increasing motivation and cognitive independ-
ent work through appropriate forms of activity, effective
organisation of cognitive activity with the help of modern
modelling tools, the use of typical professional situations
with the introduction of multimedia, as well as automat-
ed knowledge quality control (Mehed & Mehed, 2022).
S. Honcharenko (2008) notes that one of the tasks of ped-
agogical science and higher education is to prepare teach-
ers to perceive new trends in the development of science,
culture and society, as well as to develop methods for their
implementation in the pedagogical process, for example,
through innovative teacher activities and the development
of new competencies. One of the advantages of integrating
computer technology into education is the availability of a
large amount of information and resources on the Internet.
Students can easily access a variety of knowledge sourc-
es, allowing them to expand their skills and broaden their
knowledge in a short time. In addition, the use of inter-
active training programmes and video tutorials can make
the learning process more interesting and engaging for
students. They can learn the material in a playful way or
through visuals, which helps to keep their attention and
increase their interest in learning.

Computer technology plays a key role in the education
of students in any field. Organising practical classes using
computer technologies is an effective teaching method that
allows students to gain practical experience in using vari-
ous software tools, web services and other information re-
sources. The use of computers, multimedia and information
technologies as didactic tools helps to increase motivation,
individualise learning, develop students’ creative abilities
and create a positive emotional state. This increases the
speed of information transfer to students and the level of
its assimilation, and helps to develop such processes as at-
tention, memory, thinking, imagination, language, sense
of colour and composition. In addition, these technolo-
gies contribute to the intellectual, emotional, and moral
development of children (Pavlenko & Kovalenko, 2019).

One of the main advantages of this approach is that
students can learn by doing, not just theoretically. They
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have the opportunity to immediately apply the knowledge
they have acquired to real-world problems. This contrib-
utes not only to the assimilation of the material, but also to
the development of practical skills and the ability to work
with various software products. In addition, this approach
allows students to learn new software tools and web ser-
vices, which is important for preparing for the modern la-
bour market. Through hands-on activities using computer
technology, students can feel more confident and prepared
for the challenges ahead. The wealth of computer technol-
ogy, such as multimedia presentations and training pro-
grammes, offers a wide range of opportunities to stimulate
visual and imaginative thinking in children. The animated
graphics used in these programmes help to form complete
and clear ideas about the topics studied. As a result, chil-
dren develop cognitive activity, stimulate search activities,
and increase self-confidence (Trykoz, 2019).

Effective formation of information literacy competen-
cies of future preservice teachers is facilitated by method-
ological approaches focused on interactive and engaging
computer tasks. These tasks can stimulate active partici-
pation of participants, develop their skills of working with
information and solving practical problems using comput-
er technologies. As a result of this process, teachers can
become more confident in their knowledge and skills in
the field of information literacy. One of the most effective
ways to raise the level of information literacy in society is
to hold trainings and seminars on this topic. Teachers can
participate in seminars and trainings organised by higher
education institutions, research institutions, or general
secondary education institutions, including scientific lyce-
ums (Lytvynova, 2023). These activities may include pres-
entations by open science experts, practical exercises, and
group work. During such events, participants gain knowl-
edge on how to properly search for and verify information,
how to distinguish fake news from reliable sources, how to
think critically and analyse the information received.

In addition to raising the level of information litera-
cy among participants, such trainings and seminars help
to develop critical thinking and analytical skills. This, in
turn, will contribute to the creation of a conscious and
responsible society that is able to distinguish truth from
lies and make informed decisions based on the information
received. In general, the integration of computer technol-
ogies with methodological approaches can significantly
contribute to the development of information literacy in
future primary school teachers. The use of computer tech-
nologies in various spheres of life is becoming increasingly
necessary, opening up new opportunities for optimizing
processes, improving the quality of work, enhancing com-
munication and access to information. In the educational
process, the use of computer technology involves a harmo-
nious combination of mental and learning activities, pro-
viding flexible task changes, which makes learning more
meaningful and interesting. It is important that such tech-
nologies complement rather than replace or exclude other
forms of learning (Sheiko, 2019). However, in addition to
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the obvious advantages, there are a number of practical as-
pects that should be taken into account when implement-
ing computer technologies, which are outlined below.

1. Teacher training.

One of the key conditions for successful implemen-
tation of computer technologies is teacher training. They
must have the necessary knowledge and skills to effective-
ly use these technologies in the educational process. This
can be achieved through: conducting special trainings and
seminars; organising refresher courses; supporting teach-
ers’ self-education through access to educational resources
and materials.

2. Technical support.

Effective use of computer technology is impossi-
ble without proper technical support. Schools should be
equipped with modern computers, software, Internet ac-
cess and other necessary resources. This includes: equip-
ping computer labs; providing high-speed Internet access;
and maintaining and updating software.

3. Methodological support.

For the effective use of computer technologies in
teaching, it is also necessary to ensure the availability of
methodological materials. These may include manuals,
curricula, and recommendations on the use of various
technologies and tools. An important aspect is also the
exchange of experience between teachers, which can be
organised through: holding methodological conferences;
creating professional communities of teachers; publishing
articles and research in pedagogical publications. Informa-
tion literacy is becoming one of the most important human
competencies. It enables people to effectively search for,
evaluate, use, and create information from various sourc-
es. The authors N. Kukharska & A. Lagun (2015) point out
that the problem of information security in education is
becoming especially important due to informatization,
which forces universities to take comprehensive measures
to protect information. However, the formation of ILs fac-
es a number of problems and challenges that need to be
addressed and resolved. Technical problems: insufficient
technical support: many educational institutions lack
modern computer technology, which complicates the pro-
cess of teaching information literacy; problems with access
to the Internet: the lack of a stable Internet connection can
limit access to online resources and educational materials.

Methodological problems: lack of common standards:
different approaches to teaching information literacy can
create difficulties in assessing and comparing information
literacy levels; insufficient teacher training: many teach-
ers lack the skills to effectively teach information literacy
using computer technology. Social and cultural barriers:
various social and cultural factors: social and cultural char-
acteristics can influence the perception and development
of information literacy; limited access to information: in
some countries, access to information may be limited or
regulated, which creates additional challenges for IL educa-
tion. In the digital age, when information is available 24/7
from anywhere, information literacy becomes even more



important. People are faced with huge amounts of informa-
tion from various sources, and they need to be able to crit-
ically evaluate it, distinguish between facts and opinions,
and use information to solve problems and make informed
decisions. There are many prospects for the development of
IL in the future. Here are some of the most important ones:

Artificial intelligence. The use of artificial intelligence
to create adaptive curricula that take into account the
individual needs and level of training of students. Artifi-
cial intelligence is a branch of science that deals with the
creation of programmes and systems that have the ability
to perform tasks that usually require human intelligence
(Yemchyk, 2024). To understand the possibility of using Al
in the educational process, it is necessary to consider the
legislation on its use. But there is no law in Ukraine that
regulates the use of artificial intelligence algorithms not
only in education but in general. Since our country is on
the way to joining the EU, the rules defined for the mem-
ber states of this organisation can be considered relevant
(Krymska et al., 2024).

Virtual and augmented reality. The use of VR and AR
to create interactive learning environments that allow stu-
dents to immerse themselves in practical tasks. The use
of VR and AR technologies to create interactive learning
environments that allow students to immerse themselves
in practical tasks and situations related to the search, eval-
uation and use of information. This contributes to more
efficient learning and development of practical skills.
Blockchain. The use of blockchain technologies to ensure
transparency and security of educational processes, in par-
ticular in knowledge assessment and certification systems.
This helps to build trust in the education system and en-
sure objectivity and transparency in assessing information
literacy. Internet of Things (IoT). Integration of IoT into
learning environments allows for the creation of smart
classrooms where students can interact with various devic-
es and systems to collect and analyse data. This contributes
to the development of skills in working with large amounts
of data and information systems.

International programmes and projects.

1. Partnerships between educational institutions. Co-
operation between universities and schools from different
countries allows for the exchange of experience and best
practises in information literacy. This helps to spread suc-
cessful methods and innovative approaches.

2. International conferences and seminars. Participa-
tion in international conferences and seminars on informa-
tion literacy allows teachers and students to keep abreast
of the latest trends and innovations in this field.

3. Grants and funding. Receiving grants and funding
from international organisations such as UNESCO allows
for the development and implementation of new informa-
tion literacy methods and programmes.

To summarise, methodological approaches to the for-
mation of information literacy of future primary school
teachers using computer technologies include the inte-
gration of information technologies into the educational
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process, the use of specialised programmes and online re-
sources to improve information skills, as well as training
in digital literacy and critical thinking when using Internet
resources. These approaches contribute to the develop-
ment of future teachers’ competencies necessary for suc-
cessful work in the modern information society.

CONCLUSIONS

Developing information literacy in future primary school
teachers is a key task of modern education. This is due to
the rapid development of information technology and its
growing role in society. Primary school teachers should
have not only knowledge and skills in the subjects they
teach, but also be competent users of information technol-
ogies and be able to form IL in their students. This paper
considers different methodological approaches to the for-
mation of future primary school teachers’ IL using comput-
er-based learning technologies. The choice of a method-
ological approach to the formation of IL depends on the
learning objectives, age and level of students’ training, as
well as on the material and technical support of the ed-
ucational institution. It is important to note that none of
these approaches is universal. In addition to the above, it
is also important to use a variety of methods and forms of
teaching, as well as to create conditions for active partici-
pation of students in the process of IL formation. Informa-
tion literacy is a continuous process that requires constant
attention and efforts on the part of teachers.

The use of computer-based learning technologies can
significantly contribute to the formation of future primary
school teachers’ IL. Computer technologies allow to: create
interactive and dynamic learning environments that make
the learning process more interesting and exciting for
students, which can stimulate their active participation;
provide students with access to huge amounts of informa-
tion, which allows students to explore different topics and
form their own opinions; develop information retrieval and
evaluation skills: computer technologies allow students to
quickly and easily find information and critically evaluate
it; teach students to use information to solve real-world
problems: computer technologies allow students to cre-
ate presentations, projects, websites, and other products
that they can use to solve various problems. It is important
that computer technologies are used not only to transfer
knowledge and skills, but also to develop critical thinking,
creativity and other important qualities of future primary
school teachers. Further research on this issue is seen in
the consideration of ways to form the information literacy
of future primary school teachers using computer-based
learning technologies.
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MeTtogonoriuHi nigxoam Ao ¢opmyBaHHSA
iHpopmaLiNHOI rPaMOTHOCTI ManbyTHIX yunTeniB No4YaTKoBOI
LWKO/IM 3@ AONOMOIO0 KOMN'IOTEPHMUX TEXHO/IOTIN HaBYaHHS

AHOTaLI,iﬂ. B ymoBax cy4acHOro uudpoBOro CBiTy, BaXKIMBiCTh iHPOpMalliifHOi rpaMOTHOCTI IIOCTA€E HA MepInii IyIaH,
0co6mBO y cdepi ocBiTH. 3a6e3meueHHsT MaitOyTHIX BUMTEIB ITOYATKOBOI LIKOIY HEOOXiTIHUMM HaBMUYKaMM Y 1iii cdepi
Mae cTpaTeriyHe 3HaueHHs il eeKTUBHOCTI iXxHbOI pOGOTM Ta YCHIIMIHOI afamnTallii 40 BUMOT Cy4yaCHOTO OCBiTHBOTO
npocTopy.laHa cTaTTs MpuUCBsSUeHa JOCTiKeHHI0 MeTOA 00T YHMX MiAXO0iB 0 hopMyBaHHS iHPOpMaLliiiHOi r(paMOTHOCTI
MaibyTHIX YIMTeNiB MOYATKOBOI MIKOMAM 3 BUKOPMUCTAHHSIM KOMIT'IOTEPHMX TEXHOJOTiVi HaBYaHHS. ST JOCTiIyKeHHS
dbopmyBaHHS iHGOPMALifiHOI TPaMOTHOCTI B MaiOyTHIX Y4MTENiB IMOYATKOBOI IIKOIM 3a JOIOMOIOI0 KOMIT FOTEPHUX
TEXHOJIOTi/i HaBYaHHS y CTaTTi BUKOPUCTOBYBAJMCS TEOPETUYHMII aHali3, MeTOJ TIOpiBHSIHHS, CUHTE3, MEeTOJ,
MOZeTIOBAHHS Ta METOJ, y3araabHeHHs. Y CTaTTi PO3IMISIHYTO MEeTOLOMOTIuHI migxonu 1o dopmyBaHHs iHGopMaliiiHoi
rPaMOTHOCTI MaibyTHIX YIUTeNiB MOYATKOBOI LIKOIM 3@ IOMOMOIOI KOMITIOTePHUX TEXHOJIOTiii HaBYaHHS. ABTOpU
JIOCTiIP)KeHHSI AeTalbHO IpOaHali3yBaay Cy4acHMUI CTaH MUTAHHS 1 BM3HAUMIM OCHOBHI NPUHIMUIIM Ta METOIM, SIKi
MaloTh 6yTM BUKOPUCTaHI AJis YCHilHOI peastidalii maHoro mpoiiecy. B pe3ynbTaTi qoctigykeHHS 6yay BUSIBIEHI KIIOYOBi
acreKTH, ki HeoOxiIHO BpaxoByBaTy npu GhopMyBaHHI iHbGOpMaIlifiHOI rPaMOTHOCTI Y MaitbyTHIX MemaroriB, a Takox
peKkoMeHJallii 00 BUKOPUCTAHHS KOMITIOTEPHMUX TEXHOJIOTIN sl JOCSITHeHHS 1iei MeTu. HaromouryeTbes, mo Bubip
MeTOJI0JIOTiUHOTO MiIXOAY 3aIeXUTh Bif, 11isieli HaBYaHHS, BiKy Ta PiBHS MiJTOTOBKM CTY[I€HTiB, a TAKOX Bif, MaTepialbHO-
TEeXHIYHOTO 3abe3reueHHs HABYAJIBHOTO 3akiany. IliIKpeCcaioeTbCs BAKIMBICTb BUKOPUCTAHHSI KOMIT IOTEPHUX
TEXHOJIOTi}i HaBYaHHS 111 GOpMYBaHHS iHGOPMALiiiHOI rPAMOTHOCTI, aJ)kKe BOHU J103BOJISIIOTh CTBOPIOBATY iHTEPaKTMUBHI
Ta OJMHaMiuHi HAaBYQJIbHI cepeloBMUINA, HalaBaTy JOCTYI 10 iHDopMaliiiHuX pecypciB, pO3BUBATM HABMYKM IOIIYKY Ta
oliHIOBaHHS iH(dopMmallii, a TaKOK HaBUaTK BUKOPUCTOBYBATH iH(OpMaILIilo /1S BUPiLlIeHHST peaibHUX MTPo6eM. ABTOpHU
CTaTTi POOGJSITH BUCHOBOK, 110 (GopmMyBaHHS iHGOpMaliifHOi rpaMOTHOCTI MaibyTHIX YYMTeNiB MOYATKOBOI MIKOIU —
1le KOMILJIEKCHE 3aBJaHHS, sIKe MOTpebye BUMKOPUCTAHHS Pi3HOMAHITHMX METOHOJOTiUHMX IMiJXOMiB Ta KOMII'IOTEPHUX
TEXHOJIOTi/t HaBYAHHS. Pe3ynbTaTi IOCTiIKEeHHSI MOKYTbh OYyTM KOPMCHMMM JJISI HAYKOBIIB Y raysy3i OCBiTH, a TaKOX
TMefIaroriB, sIKi LiKaBISIThCS MUTAHHSIMM iHTerparii KOMIT I0TePHMX TEXHOJIOTiH y HaBYa/IbHMII TTpoLiecu
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CYCIiJIbCTBO

Scientia et Societus, Vol. 3, No. 2, 2024

27


https://orcid.org/0000-0001-7794-8949
https://orcid.org/0000-0002-7723-6762
https://doi.org/10.31652/2412-1142-2020-58-17-23

St Received: 28.06.2024.

Vol. 3. No. 2. 2024 SCienti a et Societus Revised:  29.10.2024.

Accepted: 12.12.2024.

Journal homepage: https://sets.com.ua/

UDC 378.147: 355 DOI: 10.69587/55/2.2024.28

Svitlana Tanana”®

PhD in Educational Sciences, Associate Professor
Hryhorii Skovoroda University in Pereiaslav
08401, 30 Sukhomlynskyi Str., Pereiaslav, Ukraine
https://orcid.org/0000-0000-6088-0738

Liudmyla Soha

PhD in Historycal Sciences, Associate Professor
Hryhorii Skovoroda University in Pereiaslav
08401, 30 Sukhomlynskyi Str., Pereiaslav, Ukraine
https://orcid.org/0000-0003-1546-322X

Innovation approaches to the organisation of the educational
process in professional training of future teachers
of foreign languages under the conditions war state

Abstract. The relevance of researching innovative approaches to organising the educational process in the
professional training of future foreign language teachers under martial law is driven by the need to adapt education to
new challenges. The implementation of cutting-edge methodologies and technologies is crucial for ensuring effective
training of specialists, preserving the psychological and emotional well-being of students and teachers, and maintaining
the continuity of the educational process under extreme conditions. The article aimed to explore innovative methods
for structuring the educational process in the professional training of future foreign language teachers and assess their
applicability in higher education institutions during martial law. The use of methods of theoretical level (analysis of
information sources, systematisation, modeling and generalisation) helped the authors to solve a number of tasks. The
study found that innovative interactive teaching methods are more effective compared to traditional methods, contributing
not only to the transformation of educational goals but also to rethinking the roles of teachers and students. The article
substantiated the need to update approaches to the innovative training of future foreign language teachers, allowing
the construction of a new teaching model in higher education institutions. The research emphasised the necessity of
using an innovative teaching model in the training of future foreign language teachers in higher education institutions,
considering the ongoing changes in society under martial law conditions. The practical significance of the work lies in
highlighting effective innovative foreign language teaching methods that can be used in the practice of training future
foreign language teachers. The results can also be useful for teacher-methodologists working on improving their work to
enhance the educational process and professional development of students, as well as for universities and higher education
institutions aiming to improve the quality of training specialists-philologists in the field of foreign language teaching

Keywords: communicative competences; professional competences; creative competences; self-education;
effectiveness of training; interactive methods; multimedia technologies

INTRODUCTION

Given the global COVID-19 pandemic and the challenging innovative distance learning technologies has become es-
situation in Ukraine due to Russian aggression, the use of  pecially important. This ensures the provision of quality
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education to future foreign language teachers under un-
predictable conditions, while also safeguarding their
health and safety. Interactive learning, as a new methodo-
logical approach, facilitates the resolution of communica-
tive tasks through foreign language interaction, involving
continuous dialogue and adaptation of content. This ap-
proach engages nearly all students in the learning process,
fostering a collaborative environment where everyone ac-
tively participates.

According to the study by V. Lugovyi et al. (2023),
armed conflict presents severe challenges for the educa-
tion system, compelling it to explore innovative methods
for organising the learning process, particularly in training
future foreign language teachers. This issue is especially
pressing under the conditions of martial law in Ukraine,
where the ongoing war has disrupted the normal opera-
tions of schools and universities, making it necessary to
find new, effective teaching and organisational strategies.
Preparing future foreign language teachers also entails
cultivating resilience to stress, encouraging creative think-
ing, and equipping them to handle complex situations, ex-
tending beyond the mere imparting of knowledge and skills
(Basiuk et al., 2018).

A.Heiman et al. (2022) emphasise that a crucial aspect
of this process is incorporating innovative approaches into
the educational system, as these can help embed principles
of flexibility and adaptability into educational programs.
Modifications to educational content and teaching meth-
ods can be implemented quickly and effectively to address
the immediate needs of students and teachers during times
of conflict. Additionally, addressing the psychological sup-
port for future teachers working under wartime conditions
is essential. The stress from armed conflict can greatly
impact their effectiveness and well-being. Hence, it is im-
portant to include this consideration in teacher prepara-
tion, providing the necessary resources and support to help
them manage these challenges (Vovk et al., 2023). Given
this context, exploring innovative methods for organis-
ing the educational process for future foreign language
teachers during wartime is crucial. This approach will
help respond effectively to current challenges and ensure
high-quality training for future foreign language teachers
who can thrive in the difficult conditions of armed conflict
(Grynyuk et al., 2023).

Modern teaching methodologies in universities in-
creasingly incorporate advanced technologies, with inter-
active learning emerging as a notable approach. This meth-
od enables future foreign language teachers to address
communication and cognitive challenges through inter-
action in a foreign language. It involves a dialogue-based
interaction between the teacher and students, with the
teaching process continuously adjusted based on the anal-
ysis of the teachers’ activities (Ibrahim, 2021). The core
idea is to fully engage all future foreign language teach-
ers in the learning process, encouraging interaction among
them and leading to a more effective understanding of
the material. Interactive learning fosters active student
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participation, facilitating not only the acquisition of new
knowledge but also the development of communication
skills and problem-solving abilities. A distinctive feature
of this approach is the ongoing interaction between the
teacher and students, allowing the educational process to
be tailored to the group’s needs. This method encourages
the involvement of all future foreign language teachers, in-
cluding those who may be less participative in traditional
educational settings. Consequently, it creates a supportive
environment for learning foreign languages and enhances
the overall quality of education (Pankiv et al., 2023).

The article aimed to explore innovative methods for
structuring the educational process in the professional
training of future foreign language teachers and assess
their applicability within higher education institutions
during martial law. The objectives of the research included
investigating the advantages and effectiveness of innova-
tive methods in teaching foreign languages, analysing how
they influence the transformation of educational objectives
and roles, and offering practical insights and recommenda-
tions for their implementation in the education of future
philologists at higher education institutions.

MATERIALS AND METHODS

This research is theoretical and employs a variety of meth-
ods to explore the topic comprehensively. Specifically,
methods of analysis, synthesis, generalisation, and system-
atisation are used, each serving a specific role in achieving
the research objectives. Analysis was critically important
for reviewing diverse sociological, pedagogical, and meth-
odological literature. This method allowed for a detailed
examination of existing research on interactive teaching
methods in foreign language education. The study of schol-
arly works helped identify the theoretical and methodolog-
ical foundations of the problem. The analysis was based on
established frameworks by authors such as O. Budnyk et
al. (2022), who investigated educational innovations and
wartime experiences of Ukrainian universities, and Yu. Boi-
chuk & A. Boiarska-Khomenko (2022), who examined in-
novations in general pedagogical training. The choice of
this method was justified by the need to create a reliable
theoretical base for the research, ensuring its grounding in
existing knowledge. Synthesis was used to integrate find-
ings from various studies, creating a comprehensive view
of the impact of innovative methods on the development
of professional communicative competence in future for-
eign language teachers. This method allowed the research
to combine diverse perspectives, leading to the formula-
tion of a unified theory of interactive methods in foreign
language education. Synthesis was chosen to bridge indi-
vidual studies and provide a broader understanding of the
topic. Generalisation enabled the research to identify the
key advantages and benefits of innovative teaching meth-
ods in the preparation of future foreign language teachers.
This method helped uncover broader trends and patterns
applicable across different educational contexts. Generali-
sation expanded the applicability of the research findings,
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making them relevant to a wider audience within the edu-
cational community. Systematisation helped organise and
structure the information from the literature, providing a
clear framework for understanding how interactive meth-
ods contribute to the transformation of educational objec-
tives and roles. This method was essential for presenting
the research findings logically and understandably. Sys-
tematisation of the data provided a structured overview
of current trends and innovations in foreign language
teacher training, facilitating meaningful conclusions.

The study focused on the effectiveness of innovative
teaching methods in developing professional competence

in future foreign language teachers, their impact on the
educational process during martial law, and broader impli-
cations for higher education institutions. Special attention
was given to integrating interactive methods into teach-
er training programs and their contribution to the overall
transformation of educational practices. Table 1 presents
examples of the literature reviewed, which provided valu-
able insights and informed the methodologies employed
in this study. This table illustrates the range of sources
that contributed to the research’s theoretical framework
and supported the investigation into innovative teaching
methods and their application in the context of martial law.

Table 1. Examples of literature reviewed

Author(s) Title Publication Year
T. Hritchenko et al. | The role of the European educational area in ensuring the quality of higher education 2023
N.G. Ivanova et al. | Use of modern pedagogical technologies in the educational process of the university 2020
.M. Zvarych et dl. Poten‘u.al of 'Fhe .use.of social networks in teaching a foreign language in higher 2020
educational institutions
E. Vorstman et al. | The future of language education in Europe: Case studies of innovative practices 2020
O. lhnatova et al. | The effectiveness of blended learning in English teacher training 2022

Source: compiled by the authors

In conducting this research, methodologies developed
by other authors were utilised, particularly in the analysis
andsynthesis of existingliterature. Methodologies by P. Ash-
win (2022), L. Basiuk & I. Dobroskok (2018), and M. Gryno-
va et al. (2024) were analysed and adapted to fit the specific
context of this study. These methodologies ensured the re-
liability and depth of the research, allowing it to make a sig-
nificant contribution to the field of educational innovation.

RESULTS AND DISCUSSION

The ongoing democratic and humanistic reforms in
Ukraine necessitate a reevaluation of foreign language ed-
ucation. This reevaluation should encompass educational
goals, tasks, content, and the adoption of new educational
technologies to effectively develop foreign communica-
tion competence. The Ukrainian Innovation Development
Strategy for 2010-2020 years underscores the significance
of preparing individuals in higher education for profession-
al life in an information and innovation-driven society. It
aims to foster a culture of innovative thinking and the abil-
ity to engage in innovative activities (Derevianko, 2021). As
Ukraine integrates into global and European communities,
there is an increasing recognition of the importance of
quality education for societal development, which in turn
requires substantial reforms (Hritchenko et al., 2023).
Ukraine is aiming to align its higher education sys-
tem with European standards by adopting the principles
of the Bologna Declaration. However, certain challenges
related to the objectives of the Bologna Process are still be-
ing addressed. Enhancing learners’ professional language
skills presents a significant challenge, and one approach to
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address this is through interactive training, which involves
organising and conducting dialogues between teachers
and students to focus on linguistic, communicative, and
operational tasks. This method aims to foster mutual un-
derstanding and interaction while resolving contemporary
and relevant tasks for all participants in the educational
process (Ashwin, 2022).

In interactive training, collaborative learning hinges
on positive interdependence, individual responsibility,
equal participation, and simultaneous interaction among
students. Dialogue training, on the other hand, focuses on
equipping students with the skills to analyse situations,
consider diverse perspectives, make thoughtful decisions,
engage in discussions, and build connections with a vari-
ety of individuals. Interactive training, with its focus on
dialogue and collaboration, aligns well with the goals of
the Bologna Process. By engaging students in meaningful
interactions and tasks, it helps develop their professional
language skills in a practical and effective manner. This
approach not only enhances language proficiency but also
fosters critical thinking, decision-making, and communi-
cation skills, which are essential for success in today’s glo-
balised world (Scott, 2020). Moreover, by promoting equal
participation and mutual understanding, interactive train-
ing creates a supportive learning environment that en-
courages students to take ownership of their learning and
actively engage in the educational process. This approach
is particularly relevant in the context of the current chal-
lenges facing Ukraine, as it can help ensure the continu-
ity and quality of education despite external disruptions.
By embracing interactive training, Ukraine can not only



enhance the professional language skills of its learners but
also strengthen its higher education system as a whole,
making it more responsive to the needs of the modern
world (Budnyk et al., 2022).

Scientists Y. Bahno et al. (2021) in their study consider
enhancing the learning experience in a foreign language
group, it is essential to organise various types of activities
that promote teamwork and collaboration. Some of the
most effective techniques include inside (outside) circles,
brainstorming, lines, reading different parts of a puzzle,
sharing thoughts in pairs, debates, pair interviews, and
more. Assign different sections of a text or topic to individ-
ual learners, encouraging them to communicate with each
other to uncover the complete message or diverse perspec-
tives on the subject. Another valuable method is the “gal-
lery walk” where each student examines a picture or doc-
ument, records their thoughts, and then shares them with
a partner. This fosters active participation and develops
communication and analytical skills. Role-playing games
or simulations can also be beneficial, as students assume
different roles and discuss real-life situations, helping
them immerse themselves in a virtual reality and feel more
confident in communicating in a foreign language. Fur-
thermore, incorporating project-based learning activities
can significantly enhance language acquisition and crit-
ical thinking skills. Assigning tasks that require students
to work together to solve a problem, create a presentation,
or conduct research not only improves their language pro-
ficiency but also encourages collaboration and creativity
(Banyoi et al., 2022).

Another effective approach is incorporating technolo-
gy into group activities, such as online discussions, virtual
collaborations, or multimedia projects. These tools en-
hance the learning process by making it more engaging and
interactive, allowing students to communicate in a more
natural and authentic manner. The integration of computer
technologies in education fosters a personalised develop-
ment of various changes that directly impact cognitive and
emotional-motivational processes. This approach not only
influences personal character but also enhances students’
cognitive motivation when working with computers. The
use of Information and Communication Technologies (ICT)
in education promotes increased independent learning ac-
tivities and inspires students, shaping their personalities
by nurturing their capacity for education, self-education,
self-improvement, and self-realisation. ICT contributes
to the development of students’ theoretical, creative, and
reflective intelligence (Boichuk et al., 2022). Visualisation
of educational information through computers plays a
significant role in forming ideas and is central to creative
thinking. The imagery representation of phenomena in the
future foreign language teachers’ memory enriches their
perception of educational material, enhancing their scien-
tific understanding (Ivanova et al., 2020). Moreover, inte-
grating computer technologies into education plays a cru-
cial role in developing students’ critical thinking abilities.
When students interact with digital tools and resources,
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they are encouraged to scrutinise information, assess the
reliability of sources, and make well-informed decisions.
This not only boosts their academic skills but also equips
them to navigate the complexities of today’s world. Ad-
ditionally, computer technologies enhance collaboration
and communication between students and teachers. Dig-
ital platforms and tools allow students to collaborate on
projects, exchange ideas, and receive immediate feedback.
This fosters a cooperative learning environment, encour-
aging teamwork and interpersonal skills that are vital for
success in both academic and professional realms. More-
over, the integration of computer technologies in educa-
tion opens up new possibilities for personalised learning
(Zvarych et al., 2020). Adaptive learning software can tailor
educational materials to suit individual learning styles and
pace, allowing students to progress at their own rate. This
customized approach boosts student involvement and can
result in improved academic performance. In essence, in-
corporating computer technologies into education has the
ability to revolutionize the learning experience, making it
more interactive, engaging, and efficient. By harnessing
the capabilities of technology, educators can develop vi-
brant learning environments that better equip students for
success in the digital era. The demand for specific personal
qualities in modern teachers is enshrined in Ukrainian ed-
ucational legislation, notably in documents like the Stand-
ard of Higher Education of Ukraine, the Strategy for the de-
velopment of higher education in Ukraine for 2022-2032.
These documents include provisions aimed at fostering
leadership in education and enhancing the role of teachers
in shaping an innovative society (Vorstman et al., 2020).
Overall, by incorporating a variety of activities that pro-
mote interaction and collaboration, language educators
can create a dynamic learning environment that caters to
different learning styles and helps students develop both
their language skills and their ability to work effectively
in a team. It is important to note that the effectiveness of
the aforementioned types of interactive training hinges on
discussing a problem in its entirety, drawing on students’
prior experiences and ideas acquired in previous classes or
their personal lives (Thnatova, 2022).

Interactive collaborative learning provides numerous
advantages. It fosters a friendly atmosphere and relation-
ships among learners, promotes greater independence
and self-confidence by reducing the fear of making mis-
takes, and helps overcome confidence issues and language
barriers. It also increases the speaking time for learners,
which is beneficial for communication. Additionally, this
approach ensures that the teacher does not dominate the
conversation, provides an opportunity for each student to
participate, is conducive to individual work, and allows
learners to draw on their background knowledge. Incor-
porating a variety of interactive and collaborative learn-
ing activities in a foreign language group can create a rich
and engaging learning environment that caters to differ-
ent learning styles and enhances students’ language skills.
Techniques such as inside (outside) circles, brainstorming,

Scientia et Societus, Vol. 3, No. 2, 2024

31



32

Innovation approaches to the organisation of the educational process...

and pair interviews promote active participation and en-
courage students to express their opinions and ideas freely
(Bond et al., 2021). These activities not only improve the
future teachers of foreign languages proficiency but also
foster critical thinking and problem-solving skills. The use
of project-based learning further deepens students’ un-
derstanding of the language and its practical application.
By working together on projects that require them to re-
search, analyse, and present information, students develop
important skills such as teamwork, communication, and
creativity. This approach also helps students see the re-
al-world relevance of the language they are learning, mak-
ing the learning process more meaningful and motivating.
Integrating technology into group activities can also en-
hance the learning experience. Online discussions, virtual
collaborations, and multimedia projects allow students to
use technology as a tool for learning and communication,
while also providing opportunities for them to engage with
authentic language materials (Goloborodko et al., 2020).
Overall, interactive and collaborative learning activities
not only improve students’ language skills but also help
them develop important life skills such as teamwork, com-
munication, and critical thinking. By creating a dynamic
and engaging learning environment, language educators
can empower students to become confident and effective
communicators in a foreign language.

Additionally, interactive and collaborative learning
activities create a positive and inclusive classroom at-
mosphere where students feel comfortable expressing
themselves and sharing their thoughts. This environment
helps build strong relationships among learners, fostering
a sense of community and mutual respect. Furthermore,
these activities promote learner autonomy and self-confi-
dence. By actively participating in group discussions, de-
bates, and projects, students become more independent in
their learning process and more confident in their language
skills (Khomenko et al., 2021). They are encouraged to take
risks and experiment with the language, which helps them
overcome the fear of making mistakes and improves their
overall language fluency. Moreover, interactive and col-
laborative learning encourages students to think critical-
ly and consider different perspectives. Through activities
such as debates and pair interviews, future teachers of for-
eign languages are exposed to a variety of opinions and
viewpoints, which helps broaden their understanding of
the world and enhance their critical thinking skills. Incor-
porating interactive and collaborative learning activities
in a foreign language classroom is essential for creating
a dynamic and effective learning environment. These ac-
tivities not only improve students’ language skills but also
promote important life skills such as teamwork, communi-
cation, and critical thinking, ultimately empowering stu-
dents to become confident and proficient language learn-
ers (Grynova et al., 2024).

Language is a dynamic product of human intellectual
activity that evolves through individual and societal life-
cycles. An essential principle in language pedagogy is the
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study of language within its cultural context. Learning a
foreign language involves immersing oneself in the asso-
ciated culture to gain insight into its worldview and per-
ception of the world. Language development is influenced
by the theoretical and practical activities of individuals
and societies, illustrating an intrinsic link between culture,
social conditions, and language (Shchur et al., 2022). This
interconnectedness highlights the importance of teaching
and learning languages with a deep understanding of their
cultural contexts. Language is more than just a means of
communication; it reflects the values, beliefs, and social
norms of a community. Exploring the cultural aspects of
language allows learners to develop a profound appreci-
ation for the language and its speakers. Learning a lan-
guage within its cultural context offers a more authentic
and meaningful experience. It transcends merely acquiring
vocabulary and grammar rules, enabling learners to under-
stand the nuances of communication within a specific cul-
tural framework. This approach fosters cultural sensitivity
and empathy, which are essential qualities in today’s inter-
connected and diverse world (Kylyvnyk et al., 2022).

Moreover, innovative teaching methods such as pro-
ject-based learning, flipped classrooms, and digital learn-
ing tools are essential in modern education. These methods
not only enhance students’ engagement but also develop
critical thinking and problem-solving skills. For instance,
project-based learning encourages students to apply their
knowledge to real-world problems, fostering deeper un-
derstanding and retention of information. Flipped class-
rooms, where students learn new content at home and ap-
ply it during class activities, promote active learning and
allow for more personalised instruction. According to the
research of O.B. Khomyshak et al. (2022) digital learning
tools, including educational apps and online resources,
provide diverse and interactive ways for students to engage
with the material, catering to different learning styles and
needs. By incorporating these innovative teaching meth-
ods, educators can create a more dynamic and effective
learning environment. This not only improves language
proficiency and cultural understanding but also prepares
students to thrive in a rapidly changing, technology-driven
world. In summary, the integration of cultural context in
language learning and the adoption of innovative teaching
methods are essential for providing a holistic and effective
education (Plakhotnik et al., 2022). These approaches en-
sure that students are not only proficient in the language
but also culturally competent and well-equipped to navi-
gate the complexities of the modern world.

The success of innovative teaching methods depends
significantly on the thoughtful choice and application of
contemporary educational technologies. Traditionally,
pedagogical technologies are viewed as “organisational
forms and methods of teaching” (Absatova et al., 2021). In
this context, the teacher’s role involves a sequence of tasks
including planning, monitoring, and adjusting students’ ac-
tivities. At the Philological Department of Hryhorii Skovo-
roda University in Pereiaslav, there is a strong emphasis on



integrating modern information technologies to improve
the educational process. These technologies provide ac-
cess to high-quality databases, allowing students to master
complex information. This is achieved through the devel-
opment of educational programs with individual modules
of varying complexity tailored to specific needs, the use of
interactive methods, the provision of distance education,
and the creation of electronic textbooks (Thnatova, 2022).

According to the research of O. Stepanenko et al. (2023)
in the context of modern education, the implementation
of interactive methods such as group work, discussions,
role-playing, and project-based learning contributes to the
development of critical thinking and communication skills
in future teachers of foreign languages. Distance learning
and electronic textbooks ensure flexibility and accessibili-
ty of educational materials, which is especially important
in the context of the pandemic and war (Kachmarchyk et
al., 2019). Information technologies open new opportuni-
ties for personalised learning. For example, using adaptive
learning software allows for the customisation of learn-
ing tasks according to the individual needs of students,
increasing the efficiency of material absorption. Students
can use online resources for self-study, participate in we-
binars, engage in forum discussions, and complete inter-
active tasks. Thus, the integration of modern pedagogical
technologies is a key factor in improving the quality of ed-
ucation. It enables the creation of a dynamic and interac-
tive learning environment that promotes a deeper under-
standing of the material and the development of necessary
skills for successful adaptation in the modern world. The
implementation of such technologies not only improves
students’ academic achievements but also their personal
and professional development, preparing them for future
challenges and opportunities (Hnatyk, 2021).

Interactive language learning methods not only en-
hance communication skills but also foster emotional con-
nections with students, making the learning process more
engaging and effective. These methods aim to achieve edu-
cational goals by teaching students to collaborate in teams
and consider diverse opinions. By incorporating interactive
techniques, educators can create a more dynamic and in-
clusive learning environment. Moreover, the use of such
methods has been shown to reduce students’ nervous ten-
sion, as they provide a variety of activities that cater to dif-
ferent learning styles. This approach also helps to shift the
focus to the main question or objective of the lesson, en-
suring that students grasp key concepts effectively. In sum-
mary, the implementation of interactive language learning
methods benefits both educators and students by promoting
collaboration, enhancing communication skills, and creat-
ing a more stimulating learning experience (Ye et al., 2023).

Interactive teaching methods in foreign language edu-
cation provide teachers with the tools to engage students
in meaningful communication, fostering language acqui-
sition through risk-taking and conversational interaction.
By mastering these methods, teachers can create dynamic
learning environments that cater to diverse learning styles
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and encourage active participation. It is hoped that by em-
bracing interactive teaching methods, language teachers
will be inspired to explore new approaches to language
education, leading to improved student outcomes (Bah-
no et al., 2021). Interactive methods in foreign language
teaching should focus on several key objectives: enhancing
language abilities, refining linguistic proficiency, develop-
ing analytical skills, acquiring professional competencies,
and fostering creativity in students. As educators progres-
sively refine and innovate their teaching strategies, a deep-
er grasp of interactive methods will inevitably boost the
overall effectiveness of language instruction.

CONCLUSIONS

Modern Ukrainian higher education needs to reevaluate its
approaches to incorporating innovative teaching forms and
methods. A crucial part of this reevaluation is to increase
the number of hours dedicated to pedagogical disciplines
within the curricula of Ukrainian institutions. Therefore,
university educators must adapt to an innovative teaching
model that accounts for the continuous changes in soci-
ety and enhances students’ creative abilities through the
mastery of socio-didactic design technologies. The appli-
cation of innovative teaching methods in the education of
future philology teachers is also examined. The interactive
methods are of great importance to the development of
students’ communicative, professional, and creative com-
petencies, as well as support their need for self-education.
The research results showed that innovative interactive
teaching methods are more effective than traditional ones,
leading to a rethinking of the roles of teachers and stu-
dents in the educational process.

The article highlights the need to implement a mod-
ern teaching model in higher education that aligns with
current societal changes. This model focuses on improv-
ing students’ creative skills and their proficiency with so-
cio-didactic technologies. For further research in this area,
several key aspects could be explored: investigating the im-
pact of innovative teaching methods on students’ academic
performance and their motivation to learn foreign languag-
es; assessing the effectiveness of interactive methods in
teaching various subjects, with a focus on comparing their
impact on foreign language acquisition; developing new
innovative approaches to language instruction that align
with contemporary educational trends and advancements
in information technology; and examining the role of cul-
tural factors in the effectiveness of interactive teaching
methods for foreign languages within an international ed-
ucational context. Exploring these research avenues could
contribute to refining foreign language teaching strategies
and advancing the quality of education in this field.
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IHHOBaLiMHI NiAXOAM opraHi3auii OCBITHbLOro npouecy
y npo¢ecifHii NiAroToBLi ManbyTHIX yuntenis iHO3eMHUX MOB
B YMOBAX BOEHHOIO CTaHy

AHOTaLI,iﬂ. AKTyaNIbHICTD IOCTiIKeHHST iHHOBALiHUX MiAXOAIB O opraHisamii ocBiTHbOTO Mpolecy y npodeciiiniit
MiATOTOBLI MaitbyTHIX yUMTeNTiB iHO3eMHIMX MOB B YMOBaxX BOEHHOTO CTaHy 3yMOBJIeHa HeoOXigHICTIo agamnTalii ocBiTh
0 HOBMX BMIK/IMKIB. BripoBaiskeHHSI HOBITHiX METOOMK Ta TEXHOJOTiit € KIUOBMM [Jis1 3abe3revyeHHsT edeKTUBHOL
MiAroToBKM (axiBIliB, 30€peskeHHSI IICUXOEMOI[ifHOTO 3[I0pPOB’S CTYIEHTIB Ta BMK/IA[AviB, a TaKOX IMiATPUMKU
6e3mepepBHOCTI HABYAIBHOTO IPOIIECY B €KCTPEMAa/IbHMX YMOBax. MeTa cTaTTi rosjsirajga y JoUTiIkKeHHI iHHOBALIiTHMX
MiZX0[iB opraHisallii OCBiTHBOrO IIpoIlecy HaBUaHHS B IpodeciiiHiii MiAroTOBLI MaiibyTHIX yuMTeNiB iHO3eMHMUX MOB Ta
iX MOXKIMBOCTI BUKOPUCTaHHSI B OCBITHbOMY IpOLieci 3aKk/ajliB BUILOI OCBiTM B YMOBaX BOEHHOI'O CTaHy. BukopucraHHs
MEeTOAiB TeopeTMYHOro piBHS (aHati3 iHGopmaliliHuX Ikepen, CUCTeMaTU3yBaHHS, MOAETIOBAHHS Ta y3araJlbHeHHS)
JIOIIOMOIVIM aBTOpaM BUPILIMTM HU3KY IOCTaBJIeHUX 3aBJaHb. Y pe3yibTaTi JOCTiI)KeHHS! BUSIBJIIEHO, 1110 iHHOBALiliHi
iHTepaKTMBHI MeTOAY HABYAHHSI € Hai6i/1b1I1 epeKTUBHMMM MOPIiBHSIHO 3 TPAAUIITHUMY METOLAMM, LII0 CIIPUSUIM He JIUIIIe
TpaHcdopMallii Liseit HaBUaHHS, a ¥ MepeoCMMCIEHHIO POJTi BUK/Iafaya Ta CTyLeHTiB. Y CTaTTi 06IpyHTOBaHO MOTPedy
B OHOBJIEHHI IMTiIXOAiB A0 iHHOBAIifHOI MiArOTOBKY MaiibyTHIX yYUTENiB iHO3eMHMX MOB, 1[0 O3BOJISIO MOOYmIyBaTH
HOBY MO[Ie/b HaBUaHHS Yy 3aKjajax BUIOI ocBiTH. TOCTiIKeHHST aKLleHTyBalo yBara Ha HeOOXiIHOCTi BUKOPUCTAHHS
Mopeni iHHOBALiiHOTO HAaBYaHHS MPM MiATOTOBI[i MaiOyTHIX yuuTesNiB iHO3eMHMX MOB Y 3aKIaJax BUIIOI OCBITH,
BPaxOBYIOUM IIOCTiiiHi 3MiHM B CyCITiIbCTBI B YMOBaxX BOEHHOTO CTaHy. BucBiTieHi edekTuBHI MeTony iHHOBAIifiHOTO
HaBUYaHHS iHO3eMHUX MOB, MOXYTb OYTY BUKOPUCTaHi B MPAKTUII MiATOTOBKY MaiiGyTHIX yuuTeNiB iHO3eMHUX MOB Ta
OyIyTh KOPUCHMMM i IS BUMTETiB-METOIMCTIB, SIKi MPAIIOI0Th HaJ| BIOCKOHAIEHHSIM CBOET ITPAKTUUHOI pO6OTH 3 METOIO
MOKpAILeHHSI OCBITHBOTO Ipo1iecy Ta MpodeciitHOro pO3BUTKY, @ TAKOK JJIsI yHIBEPCUTETIB Ta 3aK/IaLiB BUIIOI OCBITH, 110
MIParHyTh MOKPALIUTH SIKiCTh MiATOTOBKY (axiBiliB-dinonoriB y ranysi BUKIagaHHs iHO3eMHUX MOB
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Features of organising inclusive education
in general secondary education institutions

Abstract. This research aimed to analyse educational institutions’ specific challenges and opportunities in implementing
inclusive education within the context of armed conflict. The research methodology included an anonymous survey
conducted with respondents and experts in the fields of inclusion and psychology, who have experience teaching
individuals with special educational needs. A qualitative study was carried out with 100 participants. The focus was
primarily on issues of educational accessibility for children with special educational needs, the provision of psychological
support for both pupils and teachers and the role of governmental administration in enhancing the quality of inclusive
education. Based on the responses received, it was recommended that an educational programme for the development of
emotional intelligence be developed within public institutions. This would contribute to improving pupil success and the
overall quality of the educational process. In particular, it was recommended that educational programmes be established
to develop the emotional intelligence of administrators, which would enhance the quality of the educational process and
pupil outcomes. The use of remote learning formats and the adaptation of curricula would partially mitigate the lack of
traditional educational resources. The significant role of volunteer organisations and community initiatives in providing
essential support to children with special educational needs was also noted. The findings of the research underscore the
urgent need for the development and implementation of long-term strategies to support inclusive education in crisis
situations. These strategies encompass specialised teacher training, the provision of necessary resources to educational
institutions, and psychological support for both pupils and teachers. The strategic approaches identified in the study can
be employed to further advance inclusive education in crisis contexts by effectively engaging all pupils in the educational
process, irrespective of external factors

Keywords: psychological resilience; wartime; distance learning; volunteering; educational resources; inclusive
education

INTRODUCTION

In the context of war and post-conflict reconstruction, the  affect the physical and psychological resilience of pupils
education system faces new challenges, particularly in the  but also pose a threat to the implementation of inclusive
organisation of inclusive education within general sec- principles that ensure equal access to education for all chil-
ondary education institutions. Conflict situations not only  dren, including those with special educational needs.
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Inclusive education is a cornerstone of contemporary
educational systems, aiming to ensure that all learners
have equal access to education, regardless of their physi-
cal, mental, or social characteristics. It is a concept focused
on integrating pupils with special educational needs into
mainstream schools and providing them with the support
necessary to succeed. The diversity of pupils’ needs requires
flexible approaches to teaching and effective collaboration
with parents, teachers, and the community. Therefore, im-
plementing inclusive practices is not only an educational
but also a social necessity, aimed at ensuring social inclu-
sion and equal opportunities for all learners. However, the
implementation of inclusive education faces many chal-
lenges, especially in crisis situations such as war or natural
disasters. Wars and conflicts further complicate education
systems, particularly when it comes to implementing and
supporting inclusive practices. In these circumstances, ed-
ucation becomes not only a means of transmitting knowl-
edge but also a crucial element of socio-emotional support
for children experiencing traumatic events.

C.Hillenbrand & S. Thies (2024) discuss the challenges
of implementing inclusive education in post-conflict coun-
tries in the Middle East, such as Syria, Yemen, and Iraq.
In their article, they emphasise the critical importance of
teacher qualifications and the difficulties educators face
when introducing inclusive education. Specifically, in Iraq,
where a special education programme is being implemented
at the University of Duhok, they explore the challenges these
countries encounter in integrating inclusive initiatives.

In Ukraine, as noted by O. Otych & O. Orzhel (2023),
there are numerous significant strategies for inclusion
in higher education. However, challenges persist due to a
lack of effective collaboration between the government,
universities, and non-governmental organisations, as well
as insufficient infrastructure and skills among academics.
To address these issues, the authors emphasise the need
for a new national strategy for inclusive education up to
2030. O. Hurenko et al. (2024), in turn, examine the im-
plementation of inclusive education during wartime using
the example of Berdyansk State Pedagogical University.
Their findings underscore the importance of digitalisation,
alignment with European standards and the concept of the
“Universities without Walls”, and the need for a global ap-
proach to ensure equal access for individuals with special
educational needs. U. Simsek & B. Kilcan (2019) investi-
gate the experiences of Turkish secondary school teach-
ers and find that teachers generally understand inclusive
education and consider it important. However, their as-
sessments vary depending on how social inclusion is im-
plemented. The researchers emphasise the need for pro-
fessional development of teachers and improved physical
conditions in schools to facilitate the effective implemen-
tation of inclusive practices.

In her research, S.A. Abdullajonova (2022) explores the
concept of inclusive education, its historical development,
and its foundations in international law. The essence and
characteristics of inclusive education are presented, along
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with the results of practical work in this field, which help
to better understand current trends and challenges in this
area. The importance of inclusive education for ensuring
equality in education for children with special education-
al needs is emphasised. The article analyses the process of
integrating such children into inclusive education systems,
as well as the obstacles and difficulties encountered during
its implementation. The author highlights the challenges
and successes in providing equal access to education for
children with disabilities.

C. Petrescu (2013) views inclusive education as an
ongoing process of improving educational institutions to
ensure the participation of all pupils, including those with
disabilities. He highlights the ideological, ecological, and
interactive aspects of inclusive education and emphasises
the importance of organisational changes in schools to im-
prove the quality of education and create opportunities for
all children, including marginalised and isolated groups.
Authors R.K. Sadikovna & 0.X. Azimjon (2023) explore the
importance of inclusive education for ensuring equality in
education for children with special educational needs. Their
article examines the process of integrating such children
into inclusive education systems and analyses the barriers
and challenges encountered during its implementation. The
authors focus on the challenges and successes in providing
equal access to education for children with disabilities.

A meta-analysis of practices and innovations in inclu-
sive education, conducted by authors such as L.V. Kozibro-
da et al. (2020), identify two main approaches to inclusive
integration: integrated and differentiated. The integrated
approach involves innovations in the concept, model, ex-
ternal requirements, and phases of inclusion, while the dif-
ferentiated approach employs a comprehensive approach
to identify internal drivers of inclusion, such as teachers’
values, beliefs, and competencies. Overall, inclusive edu-
cation in the context of war and post-war reconstruction
requires a comprehensive approach that considers interna-
tional experience and adapts to new realities. This includes
ensuring equal access to education for all children, regard-
less of their special needs, and the ongoing improvement
of educational practices and policies.

This research aimed to analyse the current situation
and challenges faced by inclusive education systems in the
context of war and post-war reconstruction. The research
objectives were to: assess the impact of war on the accessi-
bility and quality of inclusive education in Ukraine; devel-
op an analysis of international experience in implementing
inclusive education in post-conflict settings; examine key
programmatic challenges in implementing inclusive edu-
cation during wartime; and develop recommendations for
improving Ukraine’s inclusive education system, taking
into account new realities and international standards.

LITERATURE REVIEW
Inclusive education is a cornerstone of contemporary edu-
cational policy, aimed at ensuring equality and fairness in
learning. Despite global recognition of the importance of



inclusive education, countries adopt diverse approaches to
its implementation and development. L.J. Graham (2020)
views inclusion as a process, focusing on the social model of
disability and analysing the varying perspectives of coun-
tries such as the United States, the United Kingdom, and
Australia, which have been grappling with its foundational
concepts since the 1970s. C. Ydesen et al. (2023) explore the
perspectives of policymakers and practitioners on the in-
terplay between assessment and inclusion programs, inter-
secting across five countries on four continents: Argentina,
China, Denmark, England, and Israel. This research spans
five diverse case studies across the Global North, South,
East, and West. Conversely, A.M. Abdullahi (2023) sheds
light on the challenges of accessing higher education in
Somalia, particularly for people with disabilities. J. Ravet &
P. Mtika (2021) analyse inclusive education in rural Cambo-
dian schools, identifying barriers and proposing solutions.
T. Buchner & M. Proyer (2019) analyse the develop-
ment of inclusive education policies in Austria, focusing on
their impact on teacher training. They examine three main
phases of inclusion: from the creation of special schools
to integration and, finally, to current efforts aimed at ex-
panding inclusion in education. Their research shows that
while recent reforms promote inclusive education, chal-
lenges related to older teacher training models still per-
sist. They analyse the impact of the United Nations (UN)
on inclusive education in Europe, highlighting progress
but also challenges faced by pupils with intellectual dis-
abilities. E.K. Materechera (2018) draws attention to the
practical challenges faced by teachers in implementing in-
clusive education, such as large class sizes and inadequate
preparation. W. Kinsella (2018) considers the organisation-
al aspects of inclusion and suggests using organisational
psychology to overcome ideological tensions. D. DeMat-
thews et al. (2020) emphasise the role of leaders in creating
inclusive schools and highlight the common principles of
inclusive leadership. G. Szumski et al. (2020) investigate
the impact of inclusive education on pupils’ attitudes to-
wards people with disabilities and find that it positively
influences moral identity and reduces negative attitudes.
M. Lemeshchuk et al. (2022) examine the implementa-
tion of inclusive education in Ukraine through the lens of
European practices. They conclude that the goal of inclu-
sive education in Ukraine is to overcome discrimination
against pupils with physical and intellectual disabilities
through the active use of various teaching methods and
support. Their research shows that adapting Europe-
an practices, such as individualised tasks and the role of
teaching assistants, is crucial for the successful imple-
mentation of inclusive education in Ukraine. K.A. Colog-
on (2020) explores inclusive education for children with
“severe and multiple” disabilities through the stories of
parents in Australia. Her research challenges the notion
that inclusive education can be organised for everyone,
questioning whether the concept of inclusion is realistic
and desirable for children with the most complex disabil-
ities. The perspectives of parents of children with severe
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disabilities provide a deeper understanding of the real
needs and challenges faced by families.

R. Sam (2024) analyses the development of inclusive
education in Cambodia since 1953, examining the impact
of political regimes on the country’s education system.
Their research evaluates the successes and failures of dif-
ferent policy phases in implementing inclusive education
and highlights the importance of reforms to ensure equal
opportunities for pupils with disabilities. The conclusions
of this narrative literature review provide valuable insights
for developing educational policies and practices. H. Lopat-
ina et al. (2024) emphasise that Ukrainian teachers are
ready to implement inclusive education, but their knowl-
edge of the legal framework and core principles of inclu-
sion is uneven. O. Kachmar et al. (2024) focus on developing
inclusion policies in schools but acknowledge the need for
further research in higher education. J. Graham et al. (2024)
underline the importance of a systemic approach to inclu-
sion and point to the need for changes in legislation and
educational structures. M. Yoshitoshi et al. (2022) analyse
court cases in Japan that reveal challenges in implement-
ing inclusion due to outdated legal concepts. V. Banyoi et
al. (2023) investigate distance learning in Ukraine during
wartime and highlight the advantages and disadvantages
of online education.

This research examines issues of access to education
and identity formation within the context of social injus-
tice and inclusion. H.L. Barrett (2024) explores how ref-
ugee children with communication difficulties encounter
barriers to inclusive education in Rwanda, highlighting
the need for a systemic approach to ensure equal oppor-
tunities. The research by A. Rauf et al. (2024) investigates
the impact of history textbooks in elite Pakistani schools
on shaping perceptions of civil rights, revealing selective
narratives that hinder the development of critical think-
ing. T. Komatsu (2024) emphasises the importance of inte-
grating the principles of equality and inclusion into school
policies to build societal trust, especially in countries with
high levels of corruption. All these studies underscore the
need for reforming educational practices to create a fair
and inclusive society.

MATERIALS AND METHODS

This research was conducted between early June and Au-
gust 2024. The study took place in three regions of Ukraine:
two located in active war zones (Donetsk and Kharkiv re-
gions), and one region hosting internally displaced per-
sons (Lviv Region). Within each region, general secondary
schools for pupils with special educational needs were
studied individually, including Secondary School No. 95 in
Lviv, Kharkiv Lyceum No. 38, and Donetsk Lyceum No. 2. To
collect comprehensive data, the following staff members
participated: teachers and administrative staff.

Inclusion criteria for the sample were as follows: first-
ly, experience working with pupils with special educa-
tional needs in a mainstream school, which is crucial for
understanding inclusive education. Secondly, a significant
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criterion was teaching experience of more than two years,
ensuring that respondents had sufficient professional expe-
rience. Each participant was required to provide informed
consent and sign a research participation agreement, fol-
lowing ethical research guidelines. Exclusion criteria were:
the absence of pupils with special educational needs in the
classroom or school, meaning that the participant did not
have experience working in an inclusive environment.
This research was conducted entirely through an on-
line survey using Google Forms. A total of 100 individu-
als participated, comprising 70 females and 30 males. All

participants had extensive experience working with pu-
pils with special educational needs (SEN) in mainstream
schools. Teaching experience ranged from 2 to 25 years:
30% of respondents had 2-5 years of experience, 40% had
6-10 years, 20% had 11-15 years, and 10% had over 15 years
of experience. A gender analysis was also conducted to de-
termine any specific influence of respondent gender on the
organisation and content of inclusive education. Table 1
provides a detailed breakdown of participant information,
offering a clear understanding of the demographic charac-
teristics and experience of the respondents.

Table 1. Demographic profile and professional experience

Category of respondents Total Females Males Average | Average experience
number age (years)
Survey Participants 100 70 30 35 8
Respondents with experience working with SEN pupils 80 50 30 34 9
Respondents without experience working with SEN pupils 20 20 0 40 3

Source: compiled by the author

The survey comprised 15 closed questions with a sin-
gle-choice format, aimed at exploring the experiences, at-
titudes, and challenges faced by educators while working
with pupils with special educational needs during the war.
Participants were asked about their experience working
with pupils with special educational needs, including the
duration of this experience, changes in teaching methods
since the war began, support from school leaders, diffi-
culties working in a war zone, and effective resources and
methods for supporting such pupils. Closed questions were
rated on a scale from 1 to 5, where 1 represented “unsat-
isfactory” and 5 represented “very satisfactory”, while re-
sponses to open-ended questions were analysed using con-
tent analysis. All study participants signed consent forms
to partake in the research. All ethical standards of the Dec-
laration of Helsinki (2013) were observed during the study.
Their confidentiality was fully protected by using pseudo-
nyms during the processing and analysis of data.

RESULTS

As noted by N.M. Kvitko et al. (2024), education is essen-
tially a learning process through which children acquire
the necessary skills and knowledge, thus the quality of ed-
ucation must be high to enable pupils to build their future.
Since the beginning of the war, education has undergone
some changes but has retained its essence. A detailed study
of the structure and content of inclusive education in edu-
cational institutions during wartime has yielded significant
data, demonstrating the specific challenges and opportu-
nities for implementing inclusion in the context of armed
conflict in various regions, such as Donetsk and Kharkiv.
The key findings of the study, which will be discussed in
this section, reflect the impact of war on the education sys-
tem and certain changes in inclusive education practices.

Among the respondents who worked with pupils with
special educational needs, 50 females and 30 males high-
lighted that effective teaching methods, psychological
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support, and educational processes for children with spe-
cial educational needs provide valuable insights into ad-
aptation. This information is now available to researchers
and school administrators who are analysing inclusive ed-
ucation practices to improve learning conditions and de-
velop solutions. It provides a deep understanding of the
challenges and opportunities faced by educators working
in difficult circumstances. The research found that the war
has had a significant impact on the availability and quality
of inclusive education in Ukraine, particularly in regions
that have suffered the most damage, such as Donetsk and
Kharkiv. Damaged infrastructure, threats to life, and limited
resources have made it difficult for pupils with special edu-
cational needs to attend school. Most respondents in these
regions reported that physical barriers, such as damaged
school buildings and a lack of public transportation, have
significantly hindered access to education. The war has
forced teachers to switch to remote learning using online
platforms like Zoom, Google Meet, and Microsoft Teams to
partially compensate for the loss of in-person education.
However, online learning does not solve all problems, and
children with special educational needs require additional
resources and specialised approaches that are difficult to
implement in such circumstances. The situation is particu-
larly critical in Donetsk, where the war has destroyed a sig-
nificant portion of the infrastructure. Approximately 90%
of surveyed teachers reported that pupils with special ed-
ucational needs are unable to attend school due to unsafe
conditions or disruptions. Furthermore, there has been a
severe shortage of qualified personnel, with psychologists,
speech therapists, and other specialists leaving the conflict
zone, exacerbating the challenges faced by these pupils.

A study conducted in Kharkiv Region has provided val-
uable insights into the state of inclusive education amidst
active hostilities. Fourteen females and six males active-
ly involved in inclusive education by working with pupils
with special educational needs participated in the study.



The average duration of their work with pupils with special
educational needs was eight years. Kharkiv Region faces
significant challenges in the field of inclusive education.
Pupils are struggling to access educational institutions
due to damaged infrastructure in the war zone. One of the
major problems is the lack of technical equipment, such
as computers and specialised equipment for working with
children with special educational needs. Seventy per cent
of respondents noted a shortage of qualified professionals
who could provide specialised support to pupils.

Lviv, a primary focus of this study, is a region host-
ing a large number of internally displaced persons. This
unique context makes it a particularly interesting case for
studying inclusive education, as it accommodates pupils
displaced from wartorn areas. The overall situation in the
region presents specific challenges and complexities in
organising education for pupils with special educational
needs. Lviv Region has faced difficulties in accessing in-
clusive resources due to overcrowded classrooms and a
shortage of teachers experienced in working with children
with disabilities. According to the survey, 80% of respond-
ents indicated that there have been significant changes
in teaching methods during the war. A crucial approach
to supporting pupils with special educational needs has
been the use of remote learning formats, such as online
classes. However, approximately 60% of respondents not-
ed that not all pupils with special educational needs have
access to the internet or adequate home support for effec-
tive learning, suggesting that online learning cannot fully
replace in-person instruction.
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Lviv Region is facing significant challenges in provid-
ing inclusive education. However, material and psycholog-
ical support from local authorities and community organi-
sations is positively impacting the education of pupils with
special educational needs. Psychological programs such
as “I Can Do It” and the remedial developmental program
“Overcoming Children’s Fears and Developing Emotional
Stability in Children of Military Personnel”, designed to
support pupils, are crucial in helping them cope with stress
and adapt to new situations (Author’s programs..., 2020).
The research findings confirm that while the Lviv Region
faces certain challenges, there are also positive develop-
ments and initiatives contributing to the improvement of
inclusive education.

Despite the extremely challenging situation in Donetsk
and Kharkiv, respondents noted that various volunteer and
official initiatives have made significant contributions to
organising inclusive education. According to the survey,
70% of respondents reported receiving material support in
the form of educational materials such as textbooks, hand-
outs, and specialised learning materials for children with
disabilities. The importance of psychological support for
both pupils and teachers was also highlighted. Similarly, in
Lviv Region, 60% of respondents indicated that local au-
thorities, in collaboration with community organisations,
have developed special psychological support programs
for pupils with disabilities. However, only 30% of respond-
ents in Donetsk and Kharkiv regions reported that such
programs are available in their regions. A summary of the
challenges and resources is presented in Table 2.

Table 1. Challenges and resources in inclusive education during wartime

methods; use of
remote formats

(psychologists, speech
therapists, etc.)

whiteboards, etc.);
not all pupils have
internet access

(textbooks, special
learning materials)

Support from Psychological
) Primary challenges and Teaching Access to technology PP y e )
Region X volunteers and support for pupils
issues methods and resources .. ol oy e
organisations with disabilities
Lack of adequate
Damaged infrastructure, 80% of technological
& . . & 70% of respondents Only 30% of
safety risks, lack of respondents equipment . .
received material respondents noted
Donetsk and resources, shortage reported changes (computers, ] I
. . . o . ) . . assistance the availability
Kharkiv regions | of qualified specialists in teaching interactive

of psychological
programs

Use of remote
formats, but
effectiveness is
limited due to
insufficient home
support

Overcrowded
classrooms, lack of
experienced teachers for
working with children
with disabilities

Lviv Region

Significant impact on
inclusive education
due to a lack of
qualified specialists;
need for additional
resources

60% of respondents
reported the
development of
psychological
support programs
for pupils with
disabilities by local
authorities

60% of respondents
reported the
development of
psychological
support programs
for pupils with
disabilities by local
authorities

Source: compiled by the author

This study, conducted in war-torn Ukraine, also paid
particular attention to gender analysis among participants.
Gender dimensions are crucial for understanding the roles
of males and females in inclusive education, especially in

crisis situations such as armed conflict. Gender analysis re-
vealed notable differences in perceptions and approaches to
working with children during the war. Female respondents
were more likely to express concern about pupils’ mental
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health and highlight the need for additional psychological
support programs. Male respondents, on the other hand,
emphasised technical and material aspects, such as restor-
ing school infrastructure and ensuring classroom safety. It
was also found that females were more inclined to adapt
their teaching methods to remote learning. The survey
showed that 75% of females used interactive platforms to
engage pupils in the learning process, while only 50% of
males reported using such an approach. In Donetsk Region,
the gender distribution of respondents was 20 females and
10 males. This ratio aligns with the broader trend in the
education sector, where females are predominantly repre-
sented. The analysis reveals that females in Donetsk Re-
gion have more experience working with pupils with spe-
cial educational needs than males. The average experience
of females in this category is eight years compared to seven
years for males. This may indicate that females are more
involved in working with pupils with special educational
needs. Therefore, in Donetsk Region, the vast majority of
respondents are females who work with pupils with special
educational needs. This could be attributed to traditional
gender roles in education.

In Kharkiv Region, the respondents were evenly split
between 15 females and 15 males, further highlighting the
significant presence of females in the education sector. Fe-
males reported slightly more experience teaching pupils
with special educational needs compared to males. The
average experience for females was nine years, compared
to eight years for males. This underscores the importance
of females’ involvement in inclusive practices, especially
in conflict-affected areas. Males in Kharkiv Region report-
ed facing greater difficulties in accessing resources and
support compared to females. This could be attributed to
differences in the roles and responsibilities of males and
females within the education system. The gender analysis
of the Lviv Region revealed that the majority of respond-
ents were females, which is typical for the education sector.
Among the survey participants, there were 35 females and
5 males, reflecting the overall trend in education. Females
had slightly more experience working with pupils with spe-
cial educational needs, which could be attributed to their
greater involvement in implementing inclusive practices
and supporting vulnerable pupils. Table 3 presents the de-
tails of gender analysis for each region.

Table 3. Gender analysis of respondents and distribution of experience working
with pupils with special educational needs by region

Region Total participants | Females | Males

Average age
(years)

Average experience
(years)

Distribution of experience
with SEN pupils

Donetsk 30 20 10

- 2-5 years: 30%

- 6-10 years: 40%
- 11-15 years: 20%
->15 years: 10%

34 8

Kharkiv 30 15 15

- 2-5 years: 25%

- 6-10 years: 45%
-11-15 years: 20%
->15 years: 10%

36 9

Lviv 40 35 5

- 2-5 years: 20%

- 6-10 years: 30%
- 11-15 years: 25%
->15 years: 25%

37 8

Total 100 70 30

- 2-5years: 25%

- 6-10 years: 35%
-11-15years: 22%
->15 years: 18%

35 8

Source: compiled by the author

Females have slightly more experience in the field of
inclusive education than males, but this could be due to
the general trend of more females working in education.
The average experience of females who worked with pupils
with special educational needs was 9 years, compared to
8 years for males. This may suggest that females are more
frequently involved in inclusive education and have more
experience in the field. It was also found that most re-
spondents, regardless of gender, noted changes in teaching
methods during the war. However, females more often men-
tioned the need for adaptation and changes in the learning
process due to their greater involvement in the day-to-day
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organisation of education. Both groups of respondents,
males and females, face similar challenges during the
war, such as a lack of resources and qualified specialists.

However, females more frequently mentioned the need
for greater psychological support. This could be attributed
to their more frequent responsibilities for supporting pu-
pils and adapting the learning process. It was noted that
females were more likely to participate in volunteer ac-
tivities and secure financial support for their educational
institutions. This may suggest that they play a more active
role in supporting inclusive education during crisis sit-
uations. Based on the conducted research examining the



organisation and content of inclusive education in war-
torn Ukraine, several key recommendations can be iden-
tified to improve the situation and provide more effective
support for pupils with special educational needs.

Firstly, a clear focus is required on improving the in-
frastructure and resource provision of educational institu-
tions. The war has significantly impacted the physical in-
frastructure, particularly in Donetsk and Kharkiv regions,
where damaged school buildings create unsafe learning
conditions. Therefore, a priority task is the restoration and
modernisation of educational premises. Infrastructure re-
covery programs should be developed and implemented,
including the repair and reconstruction of buildings, as well
as the provision of necessary technological tools such as
computers, interactive whiteboards, and specialised learn-
ing materials. This will create a safe and relatively comfort-
able learning environment, which is critically important for
pupils with special educational needs. First and foremost,
remote learning formats have become a vital tool during
the war, however, not all pupils have access to the internet
or adequate support at home. It is recommended to develop
strategies to ensure equal access to online resources for all
pupils, including providing technical support and internet
access to those who need it. At the same time, it is nec-
essary to improve online platforms and resources to make
them more adaptable to the needs of pupils with special
educational needs. It is also advisable to implement hybrid
learning models, which combine remote and inperson for-
mats, allowing for a more flexible approach to learning and
pupil support.

Thirdly, as a shortage of qualified professionals is one
of the primary issues, it is important to invest in profes-
sional development for educators working with pupils with
special educational needs. It is recommended to organise
professional development courses, training sessions, and
seminars specialising in inclusive education, as well as
providing psychological support for educators working in
challenging conditions. In particular, training should be
provided for teachers to enhance their skills in working
with pupils with special educational needs, and specialists
such as psychologists, speech therapists, and others should
be trained to provide specialised support.

Given that the research findings indicate that volun-
teer and community organisations play a crucial role in
supporting inclusive education, it is recommended to de-
velop and foster partnerships between educational institu-
tions and these organisations to provide both material and
psychological support. High-quality platforms need to be
created to coordinate the efforts of various organisations,
enabling the smooth and efficient provision of assistance
and resources for learning. It is also essential to ensure
transparency and effectiveness in the use of the provided
support to maximise its impact. Implementing these rec-
ommendations will contribute to improving the organisa-
tion and content of inclusive education during wartime,
enhance the effectiveness of the educational process and
support for pupils with special educational needs, and
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create a more conducive learning and development envi-
ronment in times of crisis.

In the context of the ongoing military conflict in
Ukraine, effective inclusive education has become a press-
ing issue that requires not only adaptation to new reali-
ties but also the implementation of long-term strategies
to ensure the stability and development of the education
system. This research identifies the main challenges facing
inclusive education during wartime, such as damaged in-
frastructure, a shortage of qualified professionals, limited
access to technology and resources, and a lack of psycho-
logical support for pupils with special educational needs.
One of the key areas to focus on is the repair and moderni-
sation of educational facilities. It is essential to ensure that
schools have access to the latest learning materials and re-
sources, which help create a safe and stimulating learning
environment for children with special educational needs.
While remote learning has become an accessible tool dur-
ing the war, it is not necessarily a suitable alternative to
traditional learning, especially for pupils with special ed-
ucational needs. Solutions can be found to improve inter-
net access and technology for all pupils. Remote learning
platforms must adapt to the needs of pupils with special
educational needs and provide the support they require for
effective learning. A blended learning model helps to pro-
vide a more flexible approach to both remote and in-per-
son learning. The shortage of qualified professionals such
as psychologists, speech therapists, and other specialists
is also a significant issue. It is recommended to organise
training programs for teachers and other professionals
working with children with special educational needs. Such
programs should include training and workshops focused
on comprehensive learning and psychological support. In-
vesting in the training of new specialists and upskilling ex-
isting ones will contribute to improving the quality of edu-
cation and support for pupils. Attention should also be paid
to strengthening cooperation between educational institu-
tions, government agencies, and local authorities. Partner-
ships with community organisations help provide material
and psychological support to educational institutions and
pupils. Developing a platform that coordinates the efforts
of various organisations allows for a more efficient use of
resources and support.

Other aspects, such as investment in innovative tech-
nologies, have also been neglected in the further develop-
ment of inclusive education during the war. Technology
plays a crucial role in the learning process and helps adapt
teaching methods to the needs of pupils with special edu-
cational needs. Modern technologies, such as educational
software, mobile apps, and online resources, can signif-
icantly improve access to education. For example, func-
tional programs that support the visualisation of materials
and interactive elements can help pupils better understand
information. Creating a safe and supportive classroom
environment is equally important. Teachers must be pre-
pared to deal with traumatised children, as pupils may
experience additional stress during wartime. Psychosocial
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support should become an integral part of the educational
process. Teachers need to have the skills to recognise the
emotional needs of their pupils and provide the necessary
support. Joint initiatives, such as training sessions, semi-
nars, and workshops, can help create a collective responsi-
bility among teachers, parents, and the community to sup-
port inclusive education. Interaction between parents and
educational institutions should be proactive, as it leads to a
deeper understanding of the needs of children with special
educational needs. Parents should have the opportunity
to participate in the learning process, share experiences,
and receive expert advice. The importance of developing an
inclusive culture in schools is also significant. This means
that schools should be places where diversity and equality
are valued. Implementing programs that promote tolerance
and respect for all pupils can positively impact the school
climate. Creating a positive environment can help reduce
stigma towards pupils with special needs and ensure their
integration into the community. At the national level, it is
important to develop educational policies to create a more
flexible system adapted to new circumstances. While ad-
hering to the law on inclusive education, the needs of pupils
during wartime should be considered. There are opportuni-
ties to obtain funding for the implementation of support
programs, the provision of resources, and staff training. In-
ternational cooperation is also a component of developing
inclusive education. The experience of other countries can
be a valuable resource for improving existing practices. The
exchange of experiences, involvement of international ex-
perts, and the organisation of joint projects can contribute
to a more effective implementation of a comprehensive ap-
proach in Ukraine. Continuous monitoring and evaluation
of the effectiveness of the implementation of programs and
strategies also contribute to success. To improve inclusive
education, it is recommended to create feedback mecha-
nisms that allow participants in the educational process to
express their thoughts and suggestions. This not only im-
proves practice but also strengthens trust among all those
involved in the process. Therefore, the development of
inclusive education in wartime requires a comprehensive
approach that involves all participants in the education-
al process, the implementation of modern technologies,
the professional development of staff, and support from
the state and civil society institutions. Efforts aimed at cre-
ating a supportive learning environment can significantly
improve the quality of education for all pupils, especially
those with special educational needs.

Research indicates that effective inclusive education
during wartime requires the implementation of long-term
support strategies. This includes developing profession-
al development programs for teachers, particularly in the
areas of psychological support and working with pupils
with disabilities. There is also a need to increase the num-
ber of specialists who can work with such children and to
equip educational institutions with the necessary equip-
ment and resources. One of the key findings is the need for
close cooperation between local authorities, community
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organisations, and educational institutions to ensure ad-
equate support for inclusive education. This is especially
important in areas devastated by war, where more special-
ised support is needed to restore educational infrastructure
and provide psychological support to pupils and teachers.

DISCUSSION

War poses significant challenges to education systems,
particularly in ensuring access to inclusive education for
children with special needs. Inclusion involves providing
equal opportunities for all pupils by giving them access
to quality education in mainstream schools, regardless
of their specific learning needs. In times of war, this task
becomes even more complex due to population displace-
ment, infrastructure damage, and resource shortages. It
is essential to adapt teaching strategies to support pupils
with special needs. In wartime, this task is complicated by
many factors, including population displacement, infra-
structure destruction, and a shortage of material and hu-
man resources. Adapting educational strategies is of great
importance as it requires not only modifying programs but
also developing individualised approaches for each educa-
tional institution with specific needs.

Research conducted by various authors has provided
deeper insights into the specific characteristics of inclusive
education during wartime. O.V. Krychkivska et al. (2022)
highlight that the organisation of inclusive education in
Ukraine is regulated by several Cabinet of Ministers’ de-
crees, particularly the “Procedure for the Organisation of
Inclusive Education in General Education Institutions”.
They also note that the hostilities have led to the displace-
ment of a significant number of people with special educa-
tional needs to other regions of Ukraine. This aligns with the
findings that population displacement and changes in the
educational environment have a significant impact on the
provision of inclusive education services. Additionally, im-
portant aspects of their research include psychological sup-
port and emergency planning. The analysis of specific video
lessons for pupils, presented in their study, demonstrates
new methods of the educational process during wartime.

The research by I. Yesikova (2024) focuses on analys-
ing the nature of the inclusive environment and its imple-
mentation in secondary education in Ukraine, identifying
key principles for creating a quality inclusive environment
that meets the individual needs of children. This approach
aligns closely with the study’s findings, which underscore
the necessity of creating personalised learning programs
for pupils with special educational needs, including inter-
nally displaced persons, during wartime. The study also
highlights the crucial role of normative and methodological
literature, demonstrating the significance of a robust regu-
latory framework for effectively organising inclusive educa-
tion. This conclusion is further supported by the research,
which emphasises the importance of a strong normative ba-
sis for the successful implementation of inclusive practices.

In contrast, L.I. Prokhorenko et al. (2023) emphasise
accessibility and child-centeredness as key approaches to



inclusive education, including equitable access to learning
and a safe environment. Their research also corroborates
the ongoing experiences of inclusive resource centres dur-
ing wartime. This aligns with the findings of other studies
that highlight the need to adapt comprehensive resources
to wartime situations and the role of inclusive resource cen-
tres in providing individualised support. Additional atten-
tion should be given to supporting teachers working with
such pupils. Notably, this research examines the use of digi-
tal technologies as a pivotal component for fostering inclu-
sion, a focus not central to I. Yesikova (2024) research. The
research revealed that the activities of inclusive resource
centres require strengthening with additional resources, a
point also emphasised in other studies. Their conclusions
regarding the need to update the legal framework and ap-
proaches to psychological and pedagogical support rein-
force previous recommendations for a systemic approach
to supporting children with special educational needs.

Researchers N.A. Yarmola et al. (2023) examine the
provision of corrective and developmental services for
children with special educational needs during wartime,
with a particular focus on the role of information and
communication technologies. Their findings align with
the broader understanding of the importance of integrat-
ing digital tools into distance learning. The researchers
also emphasise the need for psychological and educa-
tional support for both children and their parents. They
argue that digital tools not only facilitate the organisa-
tion of learning but also enable interactive and adaptive
educational approaches. The implementation of distance
learning platforms allows for the individualisation of ed-
ucational programs to meet the specific needs of each pu-
pil, especially those with special needs. This fosters active
participation in the learning process and promotes the
development of skills and abilities.

Accordingly, researchers V.D. Melash et al. (2023) ana-
lyse the preparation of future teachers for working in an in-
clusive environment, which is a key aspect of the success-
ful integration of inclusive education. They emphasise the
importance of professional collaboration among different
types of teams, including specialists in psychological and
educational support. This study highlights this issue and
recognises that teacher preparation is a crucial element in
ensuring high-quality and inclusive education in wartime
conditions. Researchers T.M. Sobchenko & N.M. Smolia-
niuk (2019) note that the primary issue is the insufficient
preparation of teachers working in inclusive settings,
which acts as an obstacle to the effective implementation
of inclusive education. They propose a new approach to
teacher training and retraining, specifically the introduc-
tion of training that psychologically prepares teachers to
work with children who have special needs. This aligns
with the conclusions about the need to modernise teacher
training programmes, particularly during wartime. Finally,
S. Shkarlet (2022) emphasises the importance of interna-
tional support and initiatives to ensure the continuity of
the educational process during wartime. The study also
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highlights the significance of international collaboration
and support for maintaining inclusive education in the
context of armed conflict. This aspect is also addressed in
the current research, although more attention is given to
local resources and the adaptation of the Ukrainian educa-
tional system to the crisis conditions.

Consistent with other researchers, the findings of the
current study align with those of European scholars who
have demonstrated the need for particular attention to
inclusive education during crises. Notably, the research of
A.M. Abdullahi (2023) and H.L. Barrett (2024), conducted
within the context of the migration crisis, indicate that
bolstering psychological support for pupils and providing
individualised approaches are essential for maintaining in-
clusivity. This converges with the results of studies show-
ing that it is crucial to adapt psychological support to new
situations, just as education itself must adapt. A study of
the structure and content of inclusive education in general
secondary schools during wartime has revealed numerous
challenges and new opportunities for providing quality ed-
ucation to pupils with special educational needs. The find-
ings suggest that armed conflicts not only pose significant
obstacles to the implementation of inclusive practices but
also stimulate the development of new approaches and in-
novative solutions. The research indicates that adapting
curricula and teaching methods, considering the specific
needs of pupils, and fostering flexible learning styles are
crucial for effective inclusive education during wartime.
This result suggests that war in educational institutions
necessitates not only the adaptation of existing systems
but also the development of new approaches to support-
ing pupils with special educational needs, as highlighted
by N.A. Yarmola et al. (2023). These approaches enable the
maintenance of contact with pupils and provide them with
the necessary support, regardless of their physical limita-
tions. However, the study also identifies challenges such as
a lack of resources and teaching materials, as well as the
need for ongoing teacher training and professional devel-
opment. Thus, this research demonstrates that the suc-
cessful implementation of inclusive education in wartime
requires further refinement of the legal framework, the de-
velopment of new methodological guidelines, and support
for educators. It is also essential to continuously adapt the
educational process to changing circumstances and pupil
needs to ensure their successful development and integra-
tion into society.

CONCLUSIONS

The primary findings of this study underscore the impor-
tance of adapting education systems to effectively accom-
modate pupils with special educational needs during war-
time, providing valuable insights for future improvements.
Distance learning and the integration of information and
communication technologies have proven crucial in en-
suring educational continuity, particularly for pupils with
special educational needs who may struggle to access tra-
ditional education in conflict zones. Key quality indicators
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identified in the study include increased accessibility of
educational services for pupils with special educational
needs. It was found that the effective use of information and
communication technologies facilitates better adaptation
of learning materials to individual pupil needs, reducing
stress levels and improving pupils’ psychological well-be-
ing. Adaptive learning demonstrated that a systematic ap-
proach to developing speaking skills in Ukrainian language
lessons enhances both overall communicative competence
and grammatical understanding. A key finding is that pu-
pils who receive adapted instruction gradually master the
correct use of adjectives and other grammatical categories,
which in turn leads to the development of communicative
competence. To achieve better results, teaching methods
that focus on individualised approaches and interactive
learning formats have proven to be more effective.

A qualitative data analysis revealed that the imple-
mentation of distance learning can cater to the educa-
tional needs of approximately 70% of pupils with special
educational needs who have been forced to leave their
hometowns. This demonstrates the effectiveness of mod-
ern technologies in ensuring inclusivity during wartime.
On a practical level, this research underscores the impor-
tance of improving the legal framework governing inclu-
sive education. Another significant practical outcome is
the development of recommendations for teachers on the
use of information and communication technologies in the
learning process. Psychological and educational support
has also been identified as a crucial factor in the successful
integration of pupils with special educational needs. The
results of the study confirm that the comprehensive use of

methods such as language games, interactive practice, and
differentiated learning with the use of visual and audiovis-
ual materials positively impacts the development of speech
and the structural components in pupils with intellectual
disabilities. Specifically, this led to more accurate use of
sounds and syllables, improved pronunciation, and better
logical expression skills.

The findings highlight the need for further develop-
ment and implementation of individualised approaches in
the education of children with intellectual disabilities. This
experience demonstrates that integrating these methods
into the standard curriculum can enhance the effectiveness
of teaching pupils with diverse needs. An important aspect
is providing support to teachers working with such pupils,
as they will require additional resources and training to
effectively utilise these methods. Several key avenues for
future research exist in this field. It is necessary to inves-
tigate the long-term effects of inclusive education during
wartime to assess its effectiveness in the future. Further
investigation into new technologies and innovative ap-
proaches to distance learning is required to provide more
personalised solutions for pupils with special educational
needs. It is essential to develop a universal model for or-
ganising general education, adaptable to various emergen-
cies, including wartime conditions.
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OcobmBoOCTI opraHisauii iHK/J1l03MBHOIrO HaBYaHHA
B 3aKJ1aAaxX 3ara/sibHol cepesHbOIl OCBITU

AHOTaLifA. MeToio nocmimKeHHs 6yB aHAi3 CIeLybiYHNX BUKIUKIB Ta MOKIMBOCTE!, 3 SKMMMU CTUKAIOThCS HABYa/IbHI
3aK/Iaay IIPY BIIPOBAAKEHHI iHK/II03MBHOI OCBiTM B yMOBax 36p0oitHOT0 KOHGMiKTY. MeTOm0MOoris LOCTiIskeHHST BKITIoYasia
aHOHIMHe ONUTYBaHHS 3 PECIIOHIeHTaMM Ta eKCIlepTaMy B raiysi iHK/I03ii Ta CMXOoIorii, 1110 MaloTh A,0CBi BUKIaAaHHS
Iis1 0ci6 3 0cOGMMBMMM OCBITHIMM TOTpeb6amu. Byso MpoBeneHO SIKiCHe NOCTiIKeHHS, B SIKOMY B3suM ydacTb 100
pecrioHgeHTiB. OCHOBHY yBary 6y/10 30cepepkeHO Ha MUTAHHSIX JOCTYITHOCTi OCBiTM AJISI [IiTei 3 0COBMMBUMM OCBITHIMU
norpe6amu, 3a6e3reueHHi ICUXOMOTIYHOTO CYITPOBOLLY Ta BUMTEIB YUHiB, POJIi Iep>KaBHOTO YIIPABIiHHS Y MiJIBUIL€HHI
SIKOCTi iHK/II03MBHOI OCBiTH. Ha OCHOBi OoTpMMaHMX BifmoBimeit 6yl0 peKOMEHZOBaHO PO3POOUTH OCBITHIO MPOTPamMy
3 PO3BUTKY €MOLi/iHOTO iHTe/NeKTy B Jep>)KaBHMUX yCcTaHOBaX. Lle cripugaTuMe MiJBUIEHHIO YCIINIHOCTI YYHIB Ta SIKOCTi
BCHOTO HABYAJIBHOTO TIpoIecy. 30KpeMa, 6y7I0 peKOMeH0BaHO CTBOPUTH OCBiTHI MPOTpamMu JJisl PO3BUTKY eMOIIiiiHOTO
iHTeneKTy afMiHiCTpaTOPiB, 110 CIIPUSIIO 6 MOKPAIeHHIO SIKOCTi OCBITHBOTO MTPOLIeCy Ta pe3y/abTaTiB yuHiB. BUKOpMCTaHHS
OUCTaHIiiHMX GopMaTiB HAaBYAHHS Ta afanTallis HaBYAIbHMX IIPOrpaM YacCTKOBO KOMIIEHCYBJIM Opak TPaguiliiiHUX
OCBiTHiX pecypciB. Takok 6y/l0 Bi3HAYEHO BaXKIMBY POIb BOJOHTEPCHKMX OpraHisaiiil Ta rpoMafcChKkuX iHIiliaTUB y
HaJaHHi HeOOXiqHOI MiATPUMKM OiTIM 3 OCOOIMBMMM OCBITHIMM MOTpe6amMu. Pe3ynbTraTyi JOCTiIKEHHS ITiJKPeCTI00Th
HarajabHy OTpe6y B po3po6lii Ta BIIPOBAIKEHHI TOBIOCTPOKOBUX CTPATETIi MiATPUMKM iHKJIIO3MBHOT OCBITY B KPU30BUX
curyarnisix. i crpaTerii BK/IIOYaIOTh CITelliali30BaHy MiATOTOBKY BUMTEJTiB, 3a0e311eUe HHSI HaBYa/IbHMX 3aK/Ia/iB MOTPiGHMUX
pecypciB Ta MCUXOMOTIYHY MiATPMMKY YUHIB i BUMTEiB. Bu3HAaUeHi B JOWIIIKeHHI CTpaTerivyHi migXxomym MOKyTh OyTU
BUKOPUCTAHI JIJIs1 TOJABIIOTO PO3BUTKY iHKIIO3UBHOI OCBITY B KPM30BUX CUTYAI[iSIX IUIIXOM e(eKTUBHOTO 3aTy4eHHSs
BCiX YUHIB 1O OCBITHBOTO ITPOLIeCY, He3aaeKHO BiJ] 30BHIIIHIX (hakTopiB
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Pedagogical practice in the system
of professional training for higher education students:
Through the lens of contemporary realities

Abstract. The reform of higher pedagogical education in Ukraine requires teachers to attain a high level of professional
competencies. In the modern period, it is essential to study pedagogical practice as it contributes to developing the
necessary skills and competencies that are key to the successful professional formation of future specialists. This article
aimed to explore the role and place of pedagogical practice in the professional training system for higher education
students through the lens of contemporary realities. The research employed methods of analysis of scientific and
pedagogical literature, comparison, systematisation, and generalisation of scientific approaches to the study of the
problem. The study identified the goals of pedagogical practice, which include consolidating the theoretical knowledge
acquired during studies, familiarising students with all aspects of their future profession, developing the ability to make
independent, well-considered decisions in specific professional conditions, fostering the capacity for self-development
and self-improvement, systematically deepening and applying one's knowledge, and mastering modern traditional and
innovative methods by higher education students. Additionally, the article outlined the tasks of pedagogical practice
within the system of higher education training, and substantiates its impact on the formation of professional competence,
as pedagogical practice is instrumental in self-realisation, mobilising personal potential, and revealing the abilities of
future teachers. The practical value of the research lies in its potential use by practice supervisors, faculty managers,
methodologists, administrators, and teachers of general secondary education institutions, as well as higher education
students in the system of practical training

Keywords: professional competence; future teacher; practical training; pedagogical activity; professional formation

INTRODUCTION

In the system of professional training for higher education  consolidate theoretical knowledge, familiarise students
students, the issue of organising pedagogical practice is of  with all the nuances of their future profession, gain experi-
utmost importance, as it encompasses a combination of  ence in independent work under conditions as close to pro-
knowledge from professionally oriented disciplines, the fessional as possible, develop critical and conscious think-
ability to apply this knowledge in practice, and aims to  ing, and the ability to systematically deepen knowledge
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and skills, as well as implement them in practical activi-
ties. Pedagogical practice in general secondary education
institutions is a crucial component between theoretical
education and the future profession, as it allows for the
assessment of a higher education student’s readiness for
independent pedagogical work and creates conditions for
the development of the future teacher’s creative potential.

Pedagogical practice is interpreted by scientists as a
form of professional training in higher education institu-
tions, aimed at the practical mastery of future specialists
in the principles and laws of labor activities, and the de-
velopment of key professional skills and abilities. Proper
organisation of pedagogical practice and its connection
with theory is one of the key pathways to forming the pro-
fessional competence of future teachers. It is during prac-
tice that higher education students can ultimately affirm
the correctness of their career choice. A critical stage in
this process is professional formation when the student
becomes an active participant in a new activity and prac-
tically masters the functional aspects of pedagogical work.

A. Protsenko (2020) notes that pedagogical practice
is a significant stage in the professional training of higher
education students, as it allows them to demonstrate their
capabilities in real professional settings. Pedagogical prac-
tice causes the development of professional competencies
in future teachers by integrating its motivational, personal,
content, and activity elements. A detailed study of scientif-
ic and methodological literature and professional journals
indicates that the issue of pedagogical practice is discussed
by both Ukrainian and foreign scholars. For instance,
R.V. Sathasivam et al. (2024) in their scientific publication,
state that well-organised practice ensures the connection
between the pedagogical knowledge acquired at universi-
ty and practical experience. At present, there is a signifi-
cant gap between theory and practice, which, according to
scholars, threatens the desire of higher education students
to remain in the profession. S.B.V. Bustamante (2020) in
the context of this research notes that the use of innovative
technologies during practice, along with consideration of
interdisciplinary connections, is crucial as it enables stu-
dents to rethink the role of knowledge from professionally
oriented disciplines and the ability to apply them prac-
tically in professional activities. E. Zangani et al. (2021)
highlight that the professional development of a higher
education student is based on acquiring solid knowledge,
skills, and abilities.

Scientific-theoretical knowledge and pedagogical
practice significantly contribute to the professional forma-
tion of future teachers. The authors’ scientific publication
aimed to explore the connections between the theoretical
knowledge acquired in higher education institutions and
educational practice, as there are certain gaps in the scien-
tific literature regarding this issue. The research revealed
that professional competence directly depends not only
on the preparation of the future teacher in higher educa-
tion institutions but also on their access during pedagog-
ical practice to modern technologies and the availability
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of educational materials in basic education, as schools do
not always meet the demands of the 21% century. In turn,
L. Vakhovskyi (2023) offers a new perspective on the rela-
tionship between educational philosophy and educational
practice, emphasising the crucial role of pedagogical prac-
tice in the training of future specialists.

Scientists like O. Dolska & N. Godz (2021) focus on
education and the use of online learning in modern con-
ditions. Online education allows for a broader view of its
transformations and highlights the urgent need for chang-
es in classical educational theory and practice, and even
significant changes within it. This led to the choice of the
research topic. Pedagogical practice in educational insti-
tutions lacks a systematic and comprehensive approach.
Specifically, aspects of a teacher’s work, such as commu-
nication with parents, handling documentation, and con-
ducting extracurricular activities, are often overlooked by
both higher education students and practice supervisors.
The purpose of this article was to explore the role and place
of pedagogical practice in the system of professional train-
ing for future teachers.

MATERIALS AND METHODS

The article is based on the scientific perspectives of schol-
ars regarding the role of pedagogical practice in the system
of professional training for higher education students. To
achieve the aim of the publication, theoretical research
methods were employed, including analysis, synthesis,
classification, comparison, generalisation, and systema-
tisation. Theoretical analysis and synthesis enabled the
review of the latest literature from 2019 to 2024, encom-
passing general and specialised works in pedagogy, meth-
odology, periodicals, reference materials, documents, mon-
ographs, and methodological recommendations necessary
for determining the role of pedagogical practice in contem-
porary contexts.

The analysis of scientific and pedagogical literature
facilitated the study of key aspects: the primary goals
and tasks of pedagogical practice (Yevtukh, 2019), which
involve higher education students mastering modern
methods and forms of organising the educational process,
consolidating theoretical knowledge, and developing pro-
fessional skills essential for independent decision-making
in real professional conditions; the functions related to the
formation of pedagogical competencies (Vorovka & Prot-
senko, 2020); the requirements for base institutions that
must provide proper conditions for higher education stu-
dents to fulfill the specific practice program, ensuring close
interaction between the leadership of higher education in-
stitutions and general secondary education institutions, as
well as maintaining safe and healthy conditions that meet
sanitary and hygienic standards and occupational safety
requirements during the practice, providing students ac-
cess to library resources and various documentation nec-
essary for the practice program, and the organisation of
pedagogical practice in a remote format, including the use
of online services (Microsoft Teams, Zoom, Skype, Google



Meet, and others) through which practice is conducted in
modern conditions. The article also addresses aspects and
issues that have been thoroughly researched by scholars,
as well as topics that are still under scientific debate and
require resolution and implementation in the system of
professional training for future teachers.

In this scientific publication, the methods of synthesis
and classification were applied, focusing on the analysis of
the structural components of organising practice in gen-
eral secondary education institutions, examining them in
their entirety and interrelation, which inevitably leads to
results. The comparison method was used to contrast the
organisation of practice in the past with its current state,
allowing for the identification of both positive and nega-
tive changes, thus observing the dynamics of the process
in the system of professional training for higher education
students. Different approaches to solving the research
problem were also compared, enabling the drawing of par-
allels and identification of effective aspects of organising
pedagogical practice through the lens of contemporary
realities that require detailed consideration in the context
of the professional training system for higher education
students. The method of systematisation contributed to
organising and compiling the main substantiated and ver-
ified scientific findings on the organisation of pedagogical
practice in the system of professional training for higher
education students, and their interpretation in this scien-
tific publication. Through the method of generalisation,
the most essential information was distilled from a large
amount of data, leading to the formulation of clear conclu-
sions for the research.

RESULTS AND DISCUSSION

An important stage in the professional development of
higher education students is undergoing pedagogical prac-
tice, which qualitatively differs from academic activities
in terms of its goals, content, and methods. During this
practice, the process of professional self-identification of
future specialists intensifies, involving their identification
with a new social role. There is intensive learning of all
aspects of the future profession, development of essential
professional competencies, and recognition of the need for
professional self-development. The distinctive features of
pedagogical practice are that it aims to enhance self-real-
isation prospects, enrich personal potential, reveal hidden
talents of higher education students, form skills and abili-
ties to solve pedagogical problems arising in the work pro-
cess and understand the significance and role of the future
profession. The effective formation of professional compe-
tence in higher education students is directly dependent
on well-organised practical training and its connection
with theory, as it is through practice that future specialists
have the opportunity to become closely acquainted with all
aspects of their chosen profession.

M. Yevtukh (2019) notes that general secondary educa-
tion institutions expect a modern specialist of the new gen-
eration who possesses the attributes of general professional
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culture, and pedagogical thinking, and is independent of
past stereotypes and political and ideological pressures. In
preparing such a specialist, the role of pedagogical practice
is exceptional, characterised by the independent execution
of full-fledged professional activities by higher education
students. According to scholars, pedagogical practice is the
most effective form of preparing future teachers for work in
schools, serving as a leading link in the system of acquiring
professional skills and abilities, during which they develop
personal qualities, gain a clear understanding of the age
and cognitive abilities of secondary school students, learn
to build mutual relationships with them and their parents,
set goals, develop organisational skills, etc.

Research indicates that at the present stage, there is
a low level of readiness among higher education students
to address educational tasks during pedagogical practice
in general secondary education institutions. Difficulties
for students arise with tasks related to calendar-themat-
ic planning, formulating the triadic goal of a lesson, pre-
paring lesson plans, selecting content and scope of edu-
cational material according to the lesson topic, forms and
methods of organising educational activities, as well as the
age and cognitive development of secondary education
students, among other aspects. This is primarily due to
the insufficient number of hours allocated to studying in-
dividual educational components of professional activity,
the complexity of organising practice, and the inadequate
interaction between higher education institutions and
pedagogical practice bases. There is a certain mismatch
between the demands of the labor market and the level
of professional preparation of higher education students,
which causes difficulties in their adaptation to the educa-
tional process in modern general secondary education in-
stitutions, applying the acquired knowledge in explaining
new material to students, and so on. Thus, in the context
of updating the modern educational system, it is necessary
to focus on and address these issues, improve the process
of pedagogical practice to ensure high-quality preparation
of future teachers, mastery of professional subjects and
teaching methods, a high level of culture and professional
competence, and the ability for lifelong self-education and
self-improvement.

0. Barna & G. Genseruk (2020) note that the goal of
practice is to master modern methods and forms of organ-
ising educational activities in the future field of expertise;
to develop professional skills and abilities, decision-mak-
ing capabilities in real conditions; to apply acquired pro-
fessional competencies in the educational process; and to
cultivate a need to continuously update knowledge and
apply it in practice, among other aspects. G. Genseruk &
M. Boyko (2022) believe that in the current stage of soci-
etal development, a teacher must possess a high level of
professional competence. During their education, higher
education students should develop the appropriate profes-
sional pedagogical abilities, including theoretical, method-
ological, and practical preparation. According to scholars,
pedagogical practice is a link between theoretical training
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and the future profession, as it is during pedagogical prac-
tice that the theoretical and practical preparation of higher
education students for independent work is assessed, and
opportunities are created to ensure the creative potential
of future specialists. O. Kryvonos (2021) points out that the
success of addressing educational process tasks in gener-
al secondary education institutions directly depends on
the level of professional competence of the teacher, their
readiness for interpersonal communication, their ability
to motivate secondary education students to learn, and
self-improvement, and their persistent self-work, among
other factors. According to the author, teachers should ap-
proach their professional activity creatively, as each stu-
dent is unique; the circumstances of organising the educa-
tional process are also unique, as are the various situations
in which teachers must make decisions.

Therefore, constantly new methods of solving profes-
sional tasks are required. At the same time, each teacher
must maintain their individuality and uniqueness and
adapt to modern realities. In the context of the researched
issue, V. Kovalchuk (2023) argues that pedagogical prac-
tice is a logical and consistent continuation of theoretical
training, during which higher education students learn the
fundamental content and tasks of the science underlying
their future profession. For higher education students,
the theory includes social sciences, psychological-peda-
gogical disciplines, and sciences, the basics of which they
will teach in general secondary education institutions de-
pending on their specific specialty. L. Moskovchuk (2023)
notes that practice should ensure the continuity and con-
sistency of developing general and special competencies
and the professional development of higher education stu-
dents. According to L. Donchenko et al. (2019), pedagogical
practice deepens and consolidates theoretical knowledge,
skills, and abilities of higher education students in gener-
al-professional and specialised disciplines. It also develops
their professional and pedagogical skills, and abilities to
work in the educational process with secondary education
students. The demands placed on contemporary teachers
require them to master innovative teaching technologies,
and pedagogical skills, and to develop the need to system-
atically update their knowledge and apply it creatively in
practical activities, as well as to cultivate their abilities.
All these professional skills and competencies should be
developed during the training of future teachers at higher
education institutions, with pedagogical practice providing
the initial opportunities to implement them (Decree of the
President of Ukraine No. 347, 2002; Resolution of the Cabi-
net of Ministers of Ukraine No. 379, 2002; Order of the Min-
istry of Education and Science of Ukraine No. 776, 2018).

The organisation and implementation of practice for
higher education students are regulated by Ukrainian leg-
islation, including Law of Ukraine No. 2145-VIII (2017),
the State national program “Education” Ukraine of the
XXI century (1994), and Regulations on conducting in-
ternships for students of higher educational institu-
tions of Ukraine (1993). According to Law of Ukraine
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No. 1556-VII (2014), practical training for students is one
of the main forms of organising educational activities,
alongside other forms such as lectures, practical classes,
independent work, and tests. Practical training is con-
ducted according to agreements on pedagogical practice
in general secondary education institutions. According to
the Regulations on conducting internships for students
of higher educational institutions of Ukraine (1993), the
practice of higher education students should be continu-
ous and consistent at all educational qualification levels,
ensuring the acquisition of the necessary practical knowl-
edge and skills. The content, sequence, objectives, forms,
and methods of control, reporting, and expected results of
pedagogical practice are determined by a program devel-
oped by the faculty head according to the curriculum for
each educational program at the corresponding level of
higher education. A single program is created for different
forms of study (full-time and part-time). Practice programs
are reviewed at department meetings, approved by the
guarantor of the educational program, developed for the
duration of the curriculum, and updated annually before
the start of the new academic year. The practice program
should include the following key information: the name of
the practice, the number of credits (hours) and duration;
the goal, content, and objectives of the practice; a tenta-
tive list of practice bases; the procedure for its implemen-
tation; requirements for the practice; individual tasks and
tasks for students’ independent work; a list of reporting
documentation, requirements for the report, criteria for
evaluating the results of the practice; recommended sourc-
es (Regulations on Conducting Industrial..., 2023). The ef-
fectiveness of student practice depends on the successful
selection of the practice base, the optimal choice of meth-
ods and techniques for specific professional conditions,
the methodological level of the teacher who encourages
students to complete practice tasks by example, and pro-
motes a conscientious attitude toward work, responsibility,
and goal-orientedness. According to N. Yuriychuk (2023),
one of the authors of this publication, the following re-
quirements are placed on practice bases: firstly, the ability
to ensure the execution of a given practice program; sec-
ondly, the availability of non-harmful, safe conditions that
meet sanitary, hygienic, and occupational safety standards
during the practice; thirdly, the proper level of supervision
of higher education students’ practice; fourthly, the provi-
sion of access to library resources, various documentation
necessary for the implementation of the practice program;
and fifthly, the possibility of further employment for uni-
versity graduates, subject to available vacancies, on gen-
eral terms. The positive outcome of the practice depends
on the well-organised work and close interaction between
the management of higher and general secondary educa-
tion institutions, the practice supervisor from the faculty,
the methodologist, teachers, class tutors, and, ultimately,
the interns themselves. Practice is characterised by gradu-
alness, continuity, consistency, and systematisation. It be-
comes increasingly complex, starting from familiarisation



with the general secondary education institution, observ-
ing the educational process, and analysing the information
obtained, progressing to more complex tasks. The effec-
tiveness of the practice and the subsequent adaptation of
students to their future profession depends on the content,
proper choice of forms, methods, techniques, and tech-
nologies for organising educational activities. According
to M. Yevtukh (2019), during practical training, important
techniques for activating higher education students’ crea-
tive thinking include a clear system of tasks that facilitate
the application of pedagogical theory in practice, such as
substantiating the triadic goal and structure of the lesson,
determining the lesson type, methods, and forms of organ-
ising educational activities, preparing lesson plans, choos-
ing methods for studying and characterising a student or
an entire class, etc.

During their practice, higher education students per-
form tasks related to educational and developmental work,
conduct scientific research defined by the departments of
pedagogy and psychology, summarise advanced pedagog-
ical experience from leading teachers, conduct surveys of
students and their parents, carry out pedagogical experi-
ments, and perform psychological and pedagogical obser-
vations of students, among other activities. Students report
on the results of their practice at summary conferences on
pedagogical practice. The educational program, curricu-
lum, and schedule of the educational process at the higher
education institution define the list of all types of practice,
their duration, and timing. The main goal of pedagogical
practice is for higher education students to master modern
methods and forms of organising the educational process,
consolidate the theoretical knowledge acquired during
their studies, develop professional skills according to the
educational program necessary for making independent
decisions in real conditions, and to enhance their ability
to systematically update their knowledge and apply it cre-
atively in pedagogical activities. Depending on the educa-
tional program, the practice may be instructional (didactic,
introductory, etc.) or production-oriented (instruction-
al-production, research, pre-diploma, technological, etc.).
The tasks of pedagogical practice include: 1) enriching
the theoretical knowledge of higher education students in
pedagogy, psychology, professional disciplines, and meth-
ods of their teaching and practical application; 2) master-
ing innovative and traditional forms, methods, and tech-
nologies of teaching; 3) conducting lessons using various
forms of online communication, preparing teaching aids,
and organising individual work with students; 4) develop-
ing pedagogical skills such as working with current educa-
tional programs and textbooks, preparing calendar plans,
lesson plans, etc.; 5) acquiring skills as a class teacher,
conducting educational work in the classroom, prepar-
ing psychological and pedagogical profiles of students;
6) developing creative initiative and personal research
potential, undertaking independent actions in the educa-
tional process, forming pedagogical mastery and profes-
sionally significant personal qualities, developing a need for
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pedagogical self-education and systematic self-improve-
ment, continuously updating knowledge and skills, and
working on one’s professional growth. These tasks are
aimed at the comprehensive formation of professional
competence and preparing future teachers for effective
work in modern educational practice. During pedagogical
practice, as noted by M. Vorovka & A. Protsenko (2020),
all aspects of the future profession are intensively assim-
ilated, a conscious attitude toward knowledge is formed,
professional skills and competencies develop, the need for
self-development and self-improvement is manifested, and
interest in working in schools increases.

Practical training is a crucial component in the system
of developing professional competence for future teachers.
Educators and higher education students must work close-
ly together in the preparation for professional activities.
Pedagogical practice allows students to definitively deter-
mine the correctness of their career choice. A true teach-
er integrates psychological, pedagogical, and specialised
knowledge with pedagogical skills. However, during the
preparation of higher education students, there is often
an insufficient emphasis on the need for each lesson and
educational session to be engaging, original, and tailored
to the student’s characteristics, including their prepara-
tion for lessons and attitudes toward educational activities.
Practice should not be limited to merely replicating the
work of other teachers; it should focus on reinforcing and
developing the ability to independently find solutions to
pedagogical problems, using the knowledge and skills ac-
quired during the study of psychological, pedagogical, and
professional disciplines at the higher education institution.

The effectiveness of pedagogical practice for higher
education students depends on several factors: first, the
quality of the educational and methodological support pro-
vided by the higher education institution; second, the level
of skills and competencies developed by future teachers,
and their use of teaching methods for professionally ori-
ented disciplines; third, the encouragement of students to
engage in psychological and pedagogical research; fourth,
the motivation and assistance provided by faculty supervi-
sors and teachers in helping students adapt to professional
activities; and fifth, the systematic analysis and control,
and objective evaluation of the practice outcomes. Summa-
rising the scientific approaches to the issue of pedagogical
practice, we agree with the view of M. Vorovka & A. Prot-
senko (2020) that it is a critically important component of
the professional training of higher education students and
serves several functions in developing pedagogical com-
petence: adaptation: familiarising students with various
types of educational institutions and working within them;
adapting to the educational environment of a specific in-
stitution; adjusting to school conditions; getting to know
the students in the class; understanding the challenges
that arise and the opportunities for self-realisation in ped-
agogical activities; educational: strengthening the knowl-
edge acquired at the higher education institution; devel-
oping basic practical skills and abilities; developmental:
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engaging in self-education and self-improvement; under-
standing the significance of the teaching profession and its
role in the development of future generations; striving to
understand students of all ages; supporting their develop-
ment and self-realisation, and nurturing universal moral
qualities; research: developing research and inquiry skills;
learning to find necessary scientific information from a
large volume of sources and working with it; professional:
enhancing motivation for pedagogical activities and pro-
fessional skills in real professional situations; projective:
developing skills in planning personal activities to imple-
ment the pedagogical practice program; selecting innova-
tive technologies; preparing calendar plans, lesson plans,
and educational activities; communicative: creating a fa-
vorable psychological climate in interactions with students
and their parents; diagnostic: assessing one’s own profes-
sional skills and their alignment with the needs of peda-
gogical activities; studying the cognitive characteristics
of students; choosing directions for educational and de-
velopmental work; reflective: self-analysis of the practice
program execution process, personal pedagogical skills;
understanding oneself as a future specialist; integrative:
systematic use of theoretical knowledge and skills; apply-
ing them to solve professional tasks and achieve set goals.

As a result of a detailed study of scientific and peda-
gogical literature, authors agree with the views of schol-
ars (Velykdan, 2019; Koloskova & Nazarenko, 2021; Yu-
riychuk, 2024) that one of the main tasks of pedagogical
practice in modern realities is the development of future
teachers’ skills in using digital technologies in their pro-
fessional activities. This development contributes to the
advancement of productive learning systems and the en-
hancement of educational service quality. The organisation
of pedagogical practice in a remote format is facilitated by
online services such as Microsoft Teams, Zoom, Skype,
Google Meet, etc. (Vasylchenko & Shatska, 2022). Students
are provided with methodological guidelines, participate
in video conferences, and receive individual consultations
online. Mixed and remote forms of practice require certain
changes in the content of tasks and reporting formats for
students (Yershova, 2023).

Thus, a characteristic feature of pedagogical practice
is the use of the latest achievements in pedagogy, psychol-
ogy, and other sciences, as well as modern digital learning
technologies. During practice, students develop research
and inquiry skills, which include lesson analysis, studying
class dynamics and individual students, preparing reports
and essays, and gathering materials for research work.
Throughout the practice, students learn under the care-
ful guidance of faculty supervisors and methodologists.
They perform all types of teacher duties, conduct trial and
evaluation lessons, carry out educational activities, fulfill

the responsibilities of a class tutor, and interact with the
school staff and students’ parents. Pedagogical practice is a
powerful factor in the preparation of higher education stu-
dents and a decisive means of self-improvement and devel-
opment of individual capabilities in professional activities.

CONCLUSIONS

The synthesis of a broad range of theoretical and method-
ological sources, combined with personal pedagogical ex-
perience in the context of the studied problem, leads to the
conclusion that the preparation of highly qualified special-
ists is a crucial task for higher education institutions. The
primary goal of pedagogical practice is for higher education
students to master modern methods, forms, and technol-
ogies for organising the educational process, consolidate
theoretical knowledge, and develop the professional skills
necessary for making independent decisions, also it aims to
foster the ability to systematically update their knowledge
and creatively implement it in pedagogical activities. Ped-
agogical practice directly impacts the professional prepa-
ration of future teachers who are capable of self-educa-
tion and self-improvement; teachers who quickly adapt to
changes in any area of public life, especially in education;
teachers who possess a broad scientific worldview, a high
level of culture, and developed professional competence. At
the modern stage, the preparation of higher education stu-
dents does not fully ensure their competitiveness, as there
is a certain mismatch between labor market demands and
the quality of the practical training system for future teach-
ers, of which pedagogical practice is a crucial component.

The main aspects of organising and conducting ped-
agogical practice include: strengthening the relationship
between higher and general secondary education insti-
tutions; combining theoretical and practical training; in-
creasing attention to the methodological and professional
development of future specialists, etc. Prospects for further
research are to develop a comprehensive system for organ-
ising pedagogical practice for higher education students,
as well as to determine the criteria for evaluating all com-
ponents of practice based on a rating system that meets
European requirements.
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Structure and assessment of emotional leadership
in human resource management of higher education institutions

Abstract. This article was dedicated to the study of the impact of emotional leadership on management practices
and the overall environment in higher education institutions. The aim of the study was to analyse the influence of the
emotional intelligence of managers and staff on the effectiveness of management processes. Emotional intelligence is
becoming an increasingly important aspect of effective management, especially in the context of higher education, where
professional relationships and interactions have a significant impact on the quality of educational processes. In view of
this, the study focused on analysing how the emotional intelligence of managers and employees affects various aspects of
leadership, including decision-making, teamwork, conflict resolution, and the effectiveness of important organisational
processes. A comprehensive study was conducted, which included a survey of 300 respondents (heads of departments,
faculty, and administrative staff) and semi-structured interviews with 30 participants. Survey results indicated that heads
of departments exhibited the highest levels of emotional intelligence, leading to more effective management practices
compared to their colleagues with lower emotional intelligence. The findings highlighted a significant impact of emotional
leadership on improving managerial efficiency, teamwork, and employee morale. Importantly, high levels of empathy
among managers were linked to increased team productivity and staff morale. Analysis revealed that emotional leadership
is often overlooked in human resource policies. The research underscores the importance of integrating emotional
intelligence development into leadership training programs for university managers to enhance leadership practices and
foster a positive work environment

Keywords: organisational culture; communication skills; effective leadership; conflict resolution; psychological
support; professional environment

INTRODUCTION

The need to study emotional leadership in human resource
management within higher education institutions has aris-
en due to rapid changes in the educational landscape and
increasing demands for effective human resource manage-
ment. Today, higher education institutions face numerous
challenges such as heightened competition, rising student

Suggested Citation:

expectations, and the need for innovation. Traditional
management methods are not always effective, and emo-
tional leadership can create a supportive work environ-
ment and boost staff motivation.
Leadershipisthekeytochange and development,ensur-
ing that future generations are well-prepared. Leadership
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in education differs from other fields as it shapes value
systems and provides a foundation for the dreams and
aspirations of young people. The successful development
of a nation requires leadership that emphasises coopera-
tion, empathy, and compassion, making emotionally in-
telligent leadership indispensable for educational change
(Deshmukh & Chhanwal, 2020). Researchers R. Hadchiti et
al. (2024) investigated the emotional and social develop-
ment needs of school principals in Quebec. They found
that despite the support they receive, these professionals
require mentoring, emotional capacity development, and
incentives. The researchers propose the implementation of
mentorship programs to enhance leadership effectiveness
and foster positive leadership.

In another study, F. Boily Legris (2023) explored the
risk factors for burnout among school leaders. A review of
the literature revealed that both personal and situational
factors can contribute to burnout, similar to those affecting
teachers and medical professionals, but new aspects specific
to school leaders have emerged. Both studies highlight the
importance of developing emotional skills and providing
support to prevent burnout and enhance school leadership.

Researchers F. Zurita-Ortega et al. (2020) investigated
the relationship between teaching leadership and emo-
tional intelligence in educational institutions. The study
involved 954 teachers, and results indicated that transfor-
mational leadership, including intellectual stimulation,
was more prevalent among university professors. A. Abos et
al. (2019) explored the causes of stress in physical educa-
tion teachers and found that administrative uncertainty,
student misbehaviour, and workload were linked to burn-
out. These two studies highlight the importance of develop-
ing strategies to improve teachers’ psychological well-be-
ing and enhance management effectiveness in educational
institutions. The quality assurance system for higher ed-
ucation in Italy involves the work of the Italian National
Agency for the Evaluation of the University and Research
Systems (ANVUR), which conducts external evaluations
and supports internal evaluation systems for continuous
improvement. The accreditation of study programs and
the active involvement of students in evaluation processes
contribute to maintaining high standards of education. In
this context, emotional leadership is crucial for creating a
supportive learning environment and boosting staff mo-
tivation (Quality assurance in higher education..., 2023).

The research by I.LF. Ahmad (2022) highlights the im-
portance of visionary and unifying leadership in educa-
tional management, demonstrating the significant impact
of these factors on the effectiveness of administrative
practices. Conversely, other variables, such as empower-
ment and control, did not exhibit statistically significant
effects. J. Parinussa et al. (2023) explored how lecturers can
actively contribute to the development of students’ emo-
tional intelligence by using advice, examples, and simple
parables to illustrate important life lessons. On the oth-
er hand, Z. Linan et al. (2023) conducted a bibliometric
analysis that revealed a significant increase in research
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on emotional intelligence in the context of leadership.
The study by M.T. Sanchez Nunez et al. (2023) confirmed
that emotional intelligence training positively impacts
the development of educational leadership, showing sig-
nificant positive changes in leadership competencies after
the first semester of the graduate programme. The sample
comprised 45 novice leaders from an urban university in
New York, assessed using a leadership practices question-
naire and an emotional and social competence question-
naire. Preliminary results, analysed through paired sample
t-tests, indicated statistically significant positive changes
across all variables of emotional and social competence.

The importance of studying emotional leadership in
human resource management within higher education in-
stitutions is driven by the need to enhance management
curricula through the integration of emotional leadership.
In an era of globalisation and rapid changes in the edu-
cational landscape, higher education institutions require
new management approaches that consider the emotion-
al aspects of interactions. Emotional leadership can be a
key factor in creating a positive work environment, boost-
ing employee motivation and performance, and ultimately
improving the overall quality of educational services. This
research will provide novel insights and practical recom-
mendations for the application of affective leadership,
contributing to effective management and development of
educational institutions.

The study aimed to conduct a detailed examination of
the role of emotional intelligence, exploring the structure
and assessing emotional leadership in the management
of higher education institutions. This research focuses on
determining the impact of emotional leadership on the
effectiveness of leadership practices and the creation of
a positive working environment within educational insti-
tutions. The objective of the study includes developing a
comprehensive understanding and integration of emotion-
al leadership in higher education. This involves analysing
employee performance standards in the context of global
changes, identifying the influence of emotional leadership
on management processes and motivation, as well as eval-
uating its role in enhancing organisational culture and the
quality of teaching.

LITERATURE REVIEW

Effective leadership is a key element in the success of any
organisation, particularly in the realm of higher education.
Over time, the definition of effective leadership has evolved
to focus on skills related to interaction and relationships.
Contemporary shifts in society and business have led to a
transformation of leadership concepts from an individual-
istic model towards a collective approach that emphasises
the importance of emotional intelligence and collaboration
in organisational management.

An example of such changes is the Ukraine Higher Ed-
ucation Leadership Development Programme, which has
become an innovative project aimed at building a culture
of leadership in Ukrainian higher education. It combines a



series of training modules delivered by leading trainers
from the Leadership Foundation for Higher Education (UK),
offers the opportunity for a study visit to a partner British
university, and provides leadership practice in the form of
working on an institutional change project (Development
of leadership..., 2023). Leadership is the subject of numer-
ous studies analysing the competencies, factors, princi-
ples, attributes, traits, behaviours, and characteristics that
contribute to an effective leader (Parrish, 2012). S. Wang et
al. (2024) researched the impact of teachers’ emotional
leadership on student engagement in learning. A survey of
1,034 Chinese students revealed that teachers’ emotional
leadership positively affects student engagement in their
studies. The COVID-19 pandemic introduced new chal-
lenges in the educational sector, particularly regarding
leadership. I. Semenets-Orlova et al. (2021) noted that the
crisis prompted a shift towards collective leadership as the
most effective model of management in uncertain condi-
tions. Conversely, the study by J.L. Floman et al. (2024) ex-
amined the influence of emotional leadership on teachers’
well-being before and during the COVID-19 pandemic. The
findings indicated that emotional regulation and support
from managers positively impact teachers’ well-being. Re-
search by Y. Tian & Y. Guo (2024) discovered that trans-
formational leadership reduces teacher burnout. Data from
539 educators showed that the development of transfor-
mational leadership and emotional intelligence could help
mitigate burnout in the educational environment.

Emotional intelligence also plays a crucial role in col-
laborative learning. D. Johnson & R. Johnson (2015) high-
light that collaborative learning fosters increased student
effort, better relationships with peers and instructors, and
improved mental health and well-being. However, not all
leadership qualities are positive. B. Klahn (2022) draws at-
tention to the concept of toxic leadership, which negatively
impacts productivity and organisational climate. He argues
that toxic leadership can exist in HEIs where it can be diffi-
cult to detect due to the hierarchical structure.

Other studies, such as those by S. Nevesk & I1.G. Garr-
ity-Rokos (2021), focus on developing frameworks for as-
sessing and enhancing management processes in higher
education institutions. This is particularly important as
universities face new challenges and need to ensure sus-
tainable development. Distributed leadership models are
also becoming increasingly relevant. S. Jones et al. (2012)
explored such models in the higher education sector, fo-
cusing on collective collaboration rather than traditional
hierarchical leadership. Their research highlights the im-
portance of a cross-functional, multi-level approach to
leadership, which fosters more effective management and
collaboration. As noted by S. Jones et al. (2012), universities
hold a unique position in the world as they play a central
role in creating and disseminating knowledge.

A.G. Kasalak et al. (2022) conducted a meta-analysis
to examine the relationship between leadership in higher
education institutions and faculty job satisfaction. Howev-
er, they did not find significant differences in the impact
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of leadership based on region, culture, or the Human De-
velopment Index of a country. Researchers Z. Shafait &
C. Huang (2023) investigated the influence of knowl-
edge-based leadership on the development of emotional
intelligence among faculty members in Chinese universi-
ties. They found that this type of leadership promotes the
development of emotional intelligence, which in turn pos-
itively impacts faculty creativity. Research such as that by
S.S. Nivesque & I.G. Garrity-Rokos (2021) has focused on
harmonising administrative processes in US universities,
which is crucial for ensuring consistency in management.
The COVID-19 pandemic necessitated adjustments to the
management of higher education institutions, as highlight-
ed by S.D. Kruse et al. (2020). They emphasise that academ-
ic leaders have adapted their leadership approaches during
the crisis, focusing on social justice and access to education.

Recent research underscores the significance of lead-
ership style and emotional intelligence (EI) in enhancing
leadership effectiveness within higher education insti-
tutions. The meta-analysis conducted by A.G. Kasalak et
al. (2022) revealed a positive impact of leadership style on
faculty job satisfaction, demonstrated that organisational
culture has a mediating effect on university productivity.
G. Manoharan & S. Ashtikar (2024) emphasised the impor-
tance of emotional intelligence for academic leaders, and
D.D. Venter et al. (2024) identified a connection between
emotional intelligence and faculty leadership. Additional-
ly, studies by M. Adeoye et al. (2023), as well as S. Khavaja et
al. (2022), highlight the significance of innovation, ethical
leadership, and soft skills for success in higher education.

In conclusion, it was important to note that academic
leadership is a dynamic field of research that is constantly
evolving to address new challenges and the need for adap-
tation. Research into the impact of emotional intelligence
on leadership in academic settings demonstrated signifi-
cant potential benefits for effective management and de-
velopment of higher education institutions.

MATERIALS AND METHODS

The study was conducted between June 2023 and May 2024.
Participants were employees of Ukrainian universities, spe-
cifically the Taras Shevchenko National University of Kyiv
and Kyiv National Economic University named after Vadym
Hetman. The study involved three main categories of em-
ployees: managers, lecturers, and administrative staff. In-
clusion criteria: a minimum of two years of experience in
an educational institution and consent to participate in the
study. Exclusion criteria: individuals who do not have di-
rect influence on management decision-making or who did
not provide consent to participate in the study. Two prima-
ry methods were employed to collect information for this
research: surveys and interviews.

The survey was conducted as part of a quantitative
study and was designed and distributed using the on-
line platforms SurveyMonkey and Google Forms. A total
of 300 respondents participated in the survey, of which
120 were men and 180 were female. Among the heads of
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departments, there were 40 males and 20 women; among
the lecturers, there were 50 men and 60 women; and among
the administrative staff, there were 30 men and 100 women.
This breakdown allows for a detailed gender analysis, which

deviates somewhat from the traditional approach, to under-
stand different aspects of emotional management. Table 1
presents a detailed distribution of respondents by survey
category, including managers, lecturers, and administrators.

Table 1. Distribution of respondents by category

Category of participants Number Percentage (%)
Heads of departments 100 33.3
Lecturers 100 333
Administrative staff 100 333
Total 300 100.0

Source: created by the authors

Each participant rated the questions on a five-point
scale, where 1 indicated “strongly disagree” and 5 indicat-
ed “strongly agree”. Additionally, open-ended questions
were included to gather more detailed responses and com-
ments from the respondents. Furthermore, interviews were
conducted with 30 participants, specifically representatives

from various management levels and lecturers. This includ-
ed 10 department heads, 10 lecturers, and 10 administrative
staff members. These interviews enabled the collection of
qualitative data and helped identify several key themes that
complemented the survey results. Table 2, in contrast, pre-
sents the distribution of interview participants by category.

Table 2. Distribution of interview participants by category

Category of participants Number Percentage (%)
Heads of departments 10 33.3
Lecturers 10 333
Administrative staff 10 333
Total 30 100.0

Source: created by the authors

Each interview included questions about the practical
aspects of emotional leadership, teamwork, conflict man-
agement, and employee motivation. All interviews were
transcribed and recorded for further analysis. The evalua-
tion was based on respondents’ agreement or disagreement
with statements about emotional leadership and their sat-
isfaction with leadership processes. During the interviews,
respondents were asked to answer several key questions.
These included assessing the impact of emotional leader-
ship on the effectiveness of managerial processes within
the university and expressing their views on whether emo-
tional leadership is a critical factor in employee motivation
and satisfaction. Additionally, respondents were asked to
evaluate the role of emotional intelligence in conflict reso-
lution and to identify the organisational cultures best suit-
ed for implementing emotional leadership.

Amongthe primaryresearch methods were an emotion-
al intelligence questionnaire (Chernis et al., 2006), which
assessed the effectiveness of self-regulation, empathy,
and leadership practices, and semi-structured interviews,
which provided in-depth qualitative data on emotional
perceptions of leadership. All participants were informed
about the purpose of the study, the data collection process,
and their rights, including the right to withdraw from the
study at any time without negative consequences, adher-
ing to the ethical standards set out in the Declaration of
Helsinki (2013). All information was anonymised, and the
research findings were used solely for academic purposes.
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Informed consent was a mandatory requirement for partic-
ipation in the study, and all necessary measures were taken
to ensure the confidentiality of respondents’ personal data.

RESULTS

Emotional leadership is becoming increasingly important
for the effective management of higher education institu-
tions as it has become a key factor in organisational success
in the modern world. Managers worldwide are facing a cri-
sis: there is a severe shortage of individuals willing to take
on this responsibility, and they are experiencing increasing
emotional strain, both personally and from those around
them. The emotionally demanding work of school manag-
ers has direct consequences for their health, well-being,
and personal relationships (McKay et al., 2024). This issue
is particularly relevant for educational institutions where
interpersonal interactions play a crucial role. A survey of
300 respondents provided quantitative data allowing for
a deeper understanding of the impact of emotional lead-
ership on management practices in higher education in-
stitutions. Analysis of the respondents’ answers showed
that emotional intelligence plays a significant role in the
effectiveness of management processes, particularly in the
context of teamwork and conflict resolution. Specifical-
ly, the results indicated that department heads with high
emotional intelligence have significantly better leadership
performance compared to their colleagues with lower emo-
tional intelligence.



Each category of respondents — namely, managers,
lecturers, and administrators — expressed their views on
various aspects of emotional leadership. Overall, 85% of
department heads reported that emotional intelligence
helps them better understand the needs of their col-
leagues and students, thereby facilitating more effec-
tive decision-making. At the same time, 78% of lecturers
stated that leaders with a high level of empathy create a
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more conducive atmosphere, positively impacting their
motivation and productivity. Administrators highlighted
the importance of emotional intelligence in dealing with
stressful situations. Specifically, 72% of administrators
acknowledged that leaders who demonstrate a high level
of self-control provide stability and effectiveness during
stressful periods. The key findings of the survey are pre-
sented in Table 3.

Table 3. Level of emotional intelligence by respondent category

Category Self-regulation (mean) Empathy (mean) Effe;:la\:::lzs‘;s(cr):er::11?::;ent
Heads of departments 4.2 4.5 4.4
Lecturers 4.0 4.3 4.1
Administrative staff 3.8 4.1 3.9
Total 4.0 4.3 4.1

Source: created by the authors

The survey results presented in Table 3 indicate that
there are differences in the levels of emotional intelligence
among the various categories of respondents, confirming
the importance of emotional intelligence for effective man-
agement practices in universities. Firstly, the data indicate
that department heads achieve the highest average scores
across all three categories: self-regulation (4.2), empathy
(4.5), and management effectiveness (4.4). This suggests
that department heads have likely developed strong emo-
tional intelligence skills. Such skills should enable them
to manage emotions more effectively, demonstrate a high
level of empathy, and achieve greater efficiency in man-
agement practices. The higher levels of self-regulation and
empathy among managers may contribute to their ability
to create a positive working environment and ensure the
effectiveness of management processes. In comparison,
lecturers received slightly lower average scores: 4.0 for
self-regulation, 4.3 for empathy, and 4.1 for management
effectiveness. This indicates that while lecturers possess
good emotional intelligence skills, their levels of self-regu-
lation and empathy are somewhat lower than those of de-
partment heads. As a result, the effectiveness of their man-
agement practices is also somewhat diminished.

Administrative staff obtained the lowest average
scores: 3.8 for self-regulation, 4.1 for empathy, and 3.9
for effective management practices. These results sug-
gest that administrative staff may struggle with managing
their emotions, which could impact their overall produc-
tivity and morale. Although administrative staff have a
relatively high level of empathy, the effectiveness of their
management practices and overall self-regulation requires
improvement. These results highlight the importance of
developing emotional intelligence for individuals in any
academic career. The high level of emotional intelligence
among department heads may be linked to their ability to
effectively manage their teams, implement positive chang-
es, and resolve conflicts. High scores in self-regulation and
empathy indicate that these leaders possess the skills to
better manage their emotions, actively listen and under-
stand their subordinates, and create an environment con-
ducive to collaboration and productive work. A detailed
analysis of the data by gender was conducted. The distribu-
tion of respondents by gender reveals significant differenc-
es in the levels of emotional intelligence between men and
women. Table 4 provides a deeper insight into emotional
intelligence levels across respondent categories by gender.

Table 4. Emotional intelligence level by respondent categories by gender

Category Self-regulation (mean) | Empathy (mean) | Effectiveness of management practices (mean value)
Heads of departments 4.3(M)/4.1(F) 4.5 (M) /4.6 (F) 4.4 (M) /4.3 (F)
Lecturers 4.1(M)/3.9(F) 4.2 (M) /4.4 (F) 4.1 (M) /4.0 (F)
Administrative staff 3.7 (M) /3.9 (F) 4.0 (M) /4.3 (F) 3.9(M)/4.0(F)
Total 4.0 (M) / 4.0 (F) 4.2 (M) / 4.4 (F) 4.1(M)/4.1(F)

Source: created by the authors

A gender analysis also revealed significant differenc-
es in empathy levels between women and men, which has
a substantial impact on teamwork and the overall atmos-
phere within a team. The analysis of gender aspects sug-
gests that female leaders more frequently demonstrate high
levels of emotional intelligence, particularly in the areas of
empathy and communication. This may be linked to tradi-

tionally higher societal expectations of women’s emotional
competence. Female managers demonstrated a higher level
of empathy compared to their male counterparts (average
score of 4.5 versus 4.2 for men, p < 0.05). This indicates
that women are more likely to have developed emotional
competence, which fosters a harmonious and supportive
work environment. A high level of empathy enables female
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managers to better understand the emotional needs of their
subordinates, helping to prevent conflicts and improve team
communication. This also contributes to creating an atmos-
phere of trust and collaboration, which positively influences
the overall productivity of the team and its ability to achieve
set goals. The data analysis also revealed that male leaders
demonstrate a higher level of self-regulation, which is a key
factor in reducing team conflict. Male leaders show a bet-
ter ability to control their emotions in stressful situations
than their female counterparts (average score of 4.3 com-
pared to 4.1 for women, p < 0.05). This allows them to re-
main calm in conflict situations and make more considered
decisions, which helps reduce workplace tension. Self-reg-
ulation also enables male leaders to create a stable and
predictable work environment, essential for maintaining
high team productivity and achieving organisational goals.

Therefore, the results indicated that women demon-
strated a higher level of empathy, attributable to a stronger
emotional dimension in understanding and supporting the
emotional needs of others. This may be linked to tradition-
al leadership roles where the ability to manage emotions
is considered crucial. Overall, both groups demonstrat-
ed similar levels of effectiveness in management tech-
niques, suggesting that emotional intelligence is not crit-
ically dependent on gender identity. Alongside the survey,
semi-structured interviews were conducted with respond-
ents to gather more precise data. The interviews provided
a deeper understanding of how emotional leadership influ-
ences management processes. The interviews corroborat-
ed the quantitative data and provided additional insights
into how emotional leadership contributes to improved
communication and productivity, while also identifying
challenges arising from insufficient self-regulation among
certain employee groups.

Interviews with 30 participants provided a deeper un-
derstanding of how emotional leadership impacts man-
agement practices in higher education. Respondents, in-
cluding department heads, lecturers, and administrators,
shared their views on the importance of emotional intel-
ligence in their work. One of the key themes that emerged
during the interviews was the significance of empathy in
leadership. Many respondents highlighted that the ability
of managers to understand and consider the emotions of
others is crucial for creating a positive work environment.
Department heads noted that they often face situations
where they need to respond promptly to the problems of
lecturers or students, and in such cases, empathy helps to
find effective solutions. Lecturers also indicated that the
empathy of their managers helped them feel supported and
secure in their work.

The research, utilising both survey and interview
methodologies, demonstrated that emotional intelligence
significantly influences various aspects of leadership and
employee satisfaction within higher education institu-
tions. Correlational analysis revealed a strong, positive,
and statistically significant relationship between emo-
tional intelligence and job satisfaction (r=0.62, p<0.01).
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This indicates that employees with higher emotional intel-
ligence are more likely to be satisfied with their jobs. In-
dividuals with high emotional intelligence not only com-
municate more effectively with colleagues but also foster a
more positive work environment. They are better equipped
to resolve conflicts that commonly arise in the workplace,
positively influencing their job attitudes. Furthermore,
employees with high emotional intelligence are more re-
ceptive to feedback, contributing to both their professional
development and overall job satisfaction. Thus, emotional
intelligence emerges as a key factor contributing to job sat-
isfaction among employees in academic institutions.

Moreover, emotional intelligence has a significant
impact on the effectiveness of leadership practices. Data
analysis revealed that managers with high levels of emo-
tional intelligence perform their leadership tasks more
efficiently than their counterparts with lower emotion-
al intelligence. The results, based on the Student’s t-test
(t(150) = 3.75, p < 0.01), emphasise that managers with
higher emotional intelligence create a positive work en-
vironment, which in turn enhances team productivity and
employee motivation. Such leaders better understand and
respond to the emotional needs of their subordinates,
leading to higher professional engagement. Additional-
ly, emotionally intelligent leaders are more adaptable to
change, manage conflicts effectively, and make decisions
that consider the interests of all stakeholders. This fosters
a conducive environment for team development, allowing
educational institutions to achieve organisational goals.
Overall, the findings confirm that emotional leadership
plays a vital role in shaping effective management practic-
es and creating a positive work environment in academic
institutions. A high level of emotional intelligence among
managers correlates with greater managerial effectiveness,
improved teamwork, and higher staff morale. This suggests
that the development of emotional intelligence is crucial
for successful management and the sustainable growth of
academic institutions, ensuring the achievement of high
standards in education and research.

Thus, the findings clearly demonstrate that emotional
leadership has a significant impact on management prac-
tices in higher education. The level of emotional intelli-
gence exhibited by leaders plays a pivotal role in fostering
effective work environments and enhancing teamwork
and morale. The relationship is direct and positive: higher
emotional intelligence among managers is concurrently
correlated with greater efficiency in performing adminis-
trative tasks, which in turn contributes to a more harmo-
nious and productive work environment. The initial study
revealed a significant correlation between employees’
emotional intelligence and job satisfaction. The analysis
showed that employees with higher levels of emotion-
al intelligence expressed greater satisfaction with their
work conditions and the outcomes of their work. This can
be attributed to the fact that emotional intelligence ena-
bles employees to better understand their own emotions
and those of their colleagues, which in turn facilitates the



building of healthy working relationships and enhances
overall efficiency.

Managers with higher levels of emotional intelligence
emphasised that the ability to understand the emotions
of their subordinates helps them make management de-
cisions that take into account employees’ needs and ex-
pectations. Rather than simply emphasising empathy,
respondents highlighted the importance of motivating
the team by providing support when needed. It was also
stressed that self-regulation helps maintain a constructive
approach to problem-solving, even in stressful situations.
During the survey, respondents noted that the ability to
manage their own emotions and understand the emotions
of others helps them avoid conflict and maintain harmo-
ny within the team. Self-regulation skills are particularly
valuable in crisis situations, positively impacting the team
atmosphere. A high level of empathy also fosters a sense
of support among employees, boosting motivation and job
satisfaction. Additionally, high levels of empathy contrib-
ute to a sense of self-worth, enabling each employee to feel
valued. Results obtained through surveys and semi-struc-
tured interviews revealed a significant correlation between
emotional intelligence and management practices in high-
er education institutions. Data analysis using the Student’s
t-test demonstrated a significant difference in the effec-
tiveness of management practices between managers with
high and low levels of emotional intelligence.

Specifically, the results revealed that managers with
higher levels of emotional intelligence were significantly
more effective in resolving conflicts, creating positive work
environments, and increasing team productivity. They also
demonstrated a better understanding of their subordinates
and fostered more effective teamwork. This confirms the
hypothesis that emotional intelligence has a direct impact
on the quality of leadership practices. This research un-
derscores the importance of developing emotional intelli-
gence for both managers and other employees in higher ed-
ucation institutions. High levels of emotional intelligence
not only improve the work environment but also contrib-
ute to reducing conflict and increasing overall productivity.
The research findings highlight the need for implementing
emotional intelligence development programs to enhance
management effectiveness and employee satisfaction.
Thus, all the results from this study indicate that emotional
intelligence is a crucial factor influencing the performance
and job satisfaction of managers in higher education in-
stitutions. The implementation of emotional intelligence
development programmes can significantly enhance lead-
ership effectiveness and boost staff morale. This, in turn,
contributes to the overall success and development of the
institution, fostering an effective organisational culture
and achieving strategic goals.

Cultural factors also play a significant role in the
adoption and implementation of emotional leadership. A
review of the literature on leadership development mod-
els in the education sector highlights the importance of a
transformational approach to leadership in universities.
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Individualistic cultures, which emphasise personal achieve-
ments and independence, may be more resistant to such
programmes. Institutions in these cultures might prefer
traditional management approaches that focus on produc-
tivity and autonomy, which do not always align with the
philosophy of emotional intelligence. However, a systemat-
ic review of the literature demonstrates that, regardless of
cultural context, the shift from traditional leadership roles
to emotionally intelligent leadership approaches is essen-
tial. Emotional and interactive leadership fosters a more
harmonious and effective educational environment, which
is particularly important in the context of contemporary
global changes and challenges (Andrin et al., 2023).

It is important to note, firstly, that managerial emo-
tional intelligence encompasses the ability to recognise
and regulate one’s own emotions, understand the emotions
of others, and effectively utilise this knowledge to manage
interpersonal relationships in the workplace. When leaders
possess emotional self-regulation, they are better equipped
to make calm and confident decisions, which reduces con-
flict levels and maintains team stability. Secondly, the data
collected indicate that managers with higher emotional
intelligence perform their administrative tasks more effec-
tively. This is reflected in their ability to respond quickly
and accurately to organisational changes, address issues
at early stages, and sustain high motivation among their
subordinates. Such leaders have a deep understanding of
both the needs of the organisation and the requirements of
individual team members. A high level of emotional intel-
ligence enables leaders to be more flexible and adaptable,
which is particularly vital in the dynamic environment of
higher education.

From a team-working perspective, leaders with high
levels of emotional intelligence can create and maintain a
positive psychological climate within their teams, thereby
enhancing teamwork. They also have a better understand-
ing of team dynamics and can therefore allocate roles and
tasks among team members more effectively. As they are
able to demonstrate empathy, they are more sensitive to
the emotional state of their subordinates, which improves
communication and reduces stress within the team. All of
this fosters a more cohesive working environment and in-
creases team productivity. High levels of emotional intel-
ligence also have a positive impact on employee morale.
Staff members feel supported and understood by their su-
periors, which increases job satisfaction and engagement.
Open and honest communication between managers and
employees creates an atmosphere of trust and mutual re-
spect, which is key to maintaining high morale. This ap-
proach reduces staff turnover, increases employee loyalty
to the organisation, and decreases staff attrition.

However, a completely different trend can be observed
when it comes to managers with low emotional intelli-
gence. Management effectiveness can decline, and con-
flicts and misunderstandings within the team can increase.
Low emotional intelligence often results in leaders being
unable to respond appropriately to the emotional signals
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of their subordinates, leading to a loss of trust and dete-
rioration of working relationships. Such managers are un-
able to understand the needs of their subordinates, which
complicates the decision-making process and reduces work
efficiency. Furthermore, low emotional intelligence has a
detrimental impact on teamwork. A lack of empathy and
communication skills often leads to conflicts, complicates
work processes, and reduces productivity. Employees feel
misunderstood or undervalued, resulting in demotivation
and decreased engagement. In such an atmosphere, it is
difficult to maintain teamwork, which in turn negatively
impacts the overall productivity of the organisation. The
morale of employees is also significantly impacted by the
low emotional intelligence of managers. The inability of
leaders to recognise the emotional state of their employ-
ees and respond appropriately can lead to increased stress,
burnout, and even conflicts within the team. Employees
who cannot rely on the support of their management are
less engaged in their work and may eventually leave the
company. This creates additional problems for the organ-
isation, as high turnover leads to a loss of knowledge and
decreased efficiency.

Feedback enables managers to receive regular evalua-
tions of their performance from subordinates, colleagues,
and senior leadership. This helps to identify strengths
and areas for improvement. Coaching, on the other hand,
provides individual support to managers, assisting them
in developing specific skills, including self-regulation and
empathy, as well as enhancing their leadership style. It
is also essential to focus on fostering a feedback culture
throughout the organisation. An open and supportive en-
vironment is crucial, allowing employees to freely express
their thoughts and suggestions. This not only facilitates
the personal growth of managers but also contributes to
the overall development of the organisation. To achieve the
effective integration of emotional intelligence into the op-
erations of higher education institutions, comprehensive
recommendations need to be developed that will promote
the growth of emotional intelligence among both adminis-
trative and faculty staff.

Additional recommendations to help integrate emo-
tional intelligence into higher education include several
important considerations. Firstly, developing a curriculum
on emotional intelligence for managers and faculty is a step
towards creating a more harmonious and productive work
environment. This program should include a variety of
methods, such as training, workshops, practical exercises,
and interactive modules aimed at developing self-aware-
ness, self-regulation, empathy, and social skills. In this way,
staff and faculty will be better able to understand their own
emotions, the emotions of colleagues and students, which
will help to reduce conflicts, improve communication, and
create a supportive environment for all participants in the
educational process.

Emotional leadership among lecturers can significantly
enhance the quality of interactions with students, thereby
improving their academic performance and motivation to
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learn. Lecturers with a high level of emotional intelligence
are better equipped to respond to students’ needs, provide
support in challenging situations, and foster a learning en-
vironment that promotes not only academic achievement
but also personal development. A positive group climate
can be achieved by cultivating traits such as empathy, so-
cial sensitivity, and effective communication to develop
practical strategies for enhancing the quality of educa-
tion. Research can offer valuable insights into how edu-
cators’ emotional intelligence impacts students’ academic
success, motivation to learn, and overall satisfaction with
their educational experience. The findings can be utilised
to design targeted training programmes focused on devel-
oping educators’ emotional intelligence, as well as to adapt
existing curricula to meet the identified needs of students.

Integrating emotional intelligence into the universi-
ty’s human resource policy is a crucial step towards cre-
ating a harmonious and effective working environment. A
human resource policy that acknowledges the importance
of emotional intelligence may encompass measures such
as regular training sessions aimed at developing employ-
ees’ emotional skills, incorporating emotional intelligence
metrics into performance evaluation criteria, and estab-
lishing competency development programmes to support
and enhance employees’ emotional well-being. These in-
itiatives can help to improve overall productivity, reduce
stress and conflict levels, and foster a positive image of the
university as an employer. Regular assessments of employ-
ees’ emotional intelligence serve as a tool for identifying
and addressing communication and interaction issues in
the workplace. Such evaluations can be conducted through
surveys, testing, or expert interviews, which assist in high-
lighting employees’ strengths and weaknesses concerning
their understanding of emotional intelligence.

A significant area for future research is the impact of
emotional leadership on student learning outcomes. While
this study focused on leadership practices and the work
environment, it is equally important to note that the de-
velopment of emotional intelligence among administra-
tive and academic staff can influence students’ academic
achievement, motivation, and overall learning experience.
This aspect undoubtedly has the potential for in-depth re-
search that could uncover new avenues for improving the
quality of the educational process. Future research could
focus on analysing how the emotional intelligence of lec-
turers impacts students’ academic achievement, self-or-
ganisation, and emotional resilience during the learning
process. This research could involve evaluating the impact
of an emotional intelligence development program on ac-
ademic achievement, as well as analysing the influence
of emotional leadership on students’ ability to cope with
stress and maintain motivation during their studies.

Such research directions can significantly improve our
understanding of how emotional intelligence not only con-
tributes to effective leadership in higher education insti-
tutions but also impacts student success and well-being.
Therefore, a key recommendation is to continue research



in this area to develop comprehensive approaches to the
development of emotional intelligence that encompass all
aspects of activities in educational institutions, from lead-
ership practices to the teaching and learning process. A sig-
nificant factorin the successful implementation of emotion-
al leadership is the support of senior management. Senior
managers should lead by example and actively promote the
development of emotional intelligence at all levels of man-
agement. This includes not only participating in training
but also demonstrating behavioural models that emphasise
the importance of emotional leadership in daily activities.

A high level of emotional intelligence among leaders
is associated with greater leadership effectiveness, bet-
ter teamwork, and higher staff morale. The effectiveness
of leadership practices is a critical factor in the success of
any organisation, including higher education institutions.
Research shows that a high level of emotional intelligence
in leaders positively impacts collaboration. Leaders with
high levels of self-regulation and empathy are better able
to manage their own emotions and better understand the
emotions of their subordinates, which contributes to cre-
ating a positive work environment. Emotional intelligence,
particularly self-regulation and empathy, enables leaders
to remain calm and rational in stressful situations, reduc-
ing the likelihood of conflict and increasing the effective-
ness of decision-making. A manager with high emotional
intelligence can recognise early signs of stress in employ-
ees and take steps to reduce it, improving overall team mo-
rale and reducing turnover. Research results indicate that
emotional leadership has a significant impact on manage-
ment practices and the overall environment of higher edu-
cation institutions. This section discusses the significance
of the findings, their alignment with previous research, and
the prospects for further research in this field.

One of the most significant aspects identified in the
study is that departmental leaders exhibit higher average
scores in emotional intelligence compared to other catego-
ries of respondents. This may indicate that departmental
leaders have greater opportunities to develop their emo-
tional skills, as well as reflecting the importance of emo-
tional intelligence at the senior management level. The
issues identified, particularly the inadequate self-regula-
tion among administrative staff, underscore the necessi-
ty of implementing emotional intelligence development
programmes at all management levels. This is crucial for
fostering a positive working environment and ensuring the
effectiveness of management processes. A key topic of dis-
cussion was the importance of empathy in effective conflict
resolution. Managers who are capable of understanding
and considering the feelings of their employees are better
positioned to resolve conflicts effectively, thereby creating
a more harmonious working environment. Empathy ena-
bles managers to view situations from various perspec-
tives, allowing them to find fair and balanced solutions.
One respondent noted that her manager always strives to
understand both sides of a conflict, which helps to swiftly
identify solutions and maintain good relationships within
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the team. This highlights the significance of empathy in
leadership, as it fosters trust and mutual understanding
among employees.

Another significant finding from the research is the
impact of emotional leadership on employee motivation
and productivity. Managers with high emotional intelli-
gence are able to influence their subordinates as they can
identify the needs and desires of their employees. This
allows them to create individualised motivational strat-
egies that take into account the unique characteristics of
each employee. A manager who understands that one of
their employees is seeking professional development can
provide them with more opportunities for learning and
growth, thus increasing their motivation and productivity.
Such an approach will help increase employee satisfaction
and reduce turnover.

DISCUSSION

This article examines the impact of emotional intelligence
on management practices in higher education institu-
tions. Similar conclusions were reached by K. Chernis et
al. (2006), who emphasises the importance of emotional in-
telligence for effective management in his studies. Confir-
mation of this fact can be found in the research conducted
by Y. Huang & H. Yin (2024), which revealed that paternal-
istic leadership and the exchange of ideas between leaders
and team members significantly influence the emotion-
al working strategies and teaching practices of lecturers,
highlighting the importance of emotional intelligence in
shaping effective leadership practices. However, this study
provides new data on the specific effects of emotional lead-
ership within the context of higher education institutions,
including a detailed analysis of its impact on various cat-
egories of staff and key aspects of management practices.

Similar conclusions were drawn in a study by T. Kilag et
al. (2023), who demonstrated that stress and anger man-
agement programs significantly improve the emotional
well-being and leadership skills of school leaders. They
emphasise the need for similar interventions in higher ed-
ucation institutions to promote the emotional well-being
of leaders. This once again emphasises the importance of
emotional intelligence in educational leadership, which
was explored in this article.

J. Walls (2023) also drew attention to the impact of
emotional intelligence on the effectiveness of leaders in
academic circles. His research demonstrated that leaders
with high levels of emotional competence are better at
managing conflicts and increasing employee motivation.
These findings align with existing data that supports the
importance of emotional intelligence in management. The
results of the study are also consistent with the research
of other scientists who have examined the impact of emo-
tional intelligence on leadership practices in various con-
texts. Research by S. Jones (2012) showed that high levels
of emotional intelligence in managers positively impact
teamwork and overall organisational effectiveness. This
corroborates the findings regarding the importance of
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emotional intelligence for improving teamwork and the
effectiveness of management practices.

At the same time, the results of the study introduce
new elements to the understanding of emotional leader-
ship within academic institutions. For instance, the issues
of self-regulation identified among administrative staff
represent a novel aspect that warrants further investiga-
tion. This underscores the need to adapt general findings
regarding emotional intelligence to the specific manage-
ment conditions in higher education institutions. The re-
sults obtained open several avenues for future research.
Firstly, it would be beneficial to explore how different as-
pects of emotional intelligence (such as self-regulation and
empathy) influence specific management practices across
various academic contexts. This could aid in the develop-
ment of tailored training programmes for enhancing emo-
tional intelligence in universities. Secondly, it is worth in-
vestigating the impact of emotional leadership on students
and their interactions with university staff. Such research
could provide insights into how emotional leadership af-
fects the overall learning environment and the academic
success of students. Thirdly, comparative studies between
different types of higher education institutions (for exam-
ple, public and private universities) should be conducted to
determine how the characteristics of the institution influ-
ence the significance of emotional leadership.

While the research highlights the significance of
emotional intelligence for effective leadership, some par-
ticipants noted that developing emotional intelligence is
challenging due to a lack of time and resources. This is a se-
rious concern, as without adequate support and resources,
leaders may not be able to develop their emotional skills.
One respondent mentioned that they do not always have
the opportunity to attend emotional intelligence training,
even though it is crucial. This underscores the need to in-
vest in training and development programs for managers
to enhance their emotional intelligence. These programs
could include workshops, seminars, coaching, and men-
toring to help managers develop their emotional skills and
apply them in the workplace.

Thus, the results confirm that emotional leadership is
a significant factor influencing the effectiveness of leader-
ship practices, teamwork, and staff morale in universities.
The data indicate that a high level of emotional intelligence
is associated with enhanced leadership effectiveness and
improved overall morale. This is crucial, as it demonstrates
that leaders with high emotional intelligence engage more
effectively with their subordinates, resolve conflicts, and
maintain team productivity. The discussion of the survey
results reinforces the notion that emotional leadership is
an essential aspect of management practices in higher ed-
ucation institutions. The findings suggest that a high level
of emotional intelligence positively impacts the effective-
ness of management practices, teamwork, and staff morale.
These conclusions align with previous research while also
providing new insights into the specific aspects of emo-
tional leadership within the academic environment.
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CONCLUSIONS

Research has demonstrated that emotional leadership has a
significant impact on management practices, the work envi-
ronment, and productivity in higher education institutions.
Data analysis revealed that high levels of emotional intelli-
gence among managers and faculty members contribute to
better teamwork, more effective management processes, and
higher staff morale. Significant correlations between emo-
tional intelligence and leadership effectiveness were found
in both the survey and semi-structured interview results.
Specifically, it was discovered that managers with high levels
of emotional intelligence were better able to regulate their
emotions through self-regulation skills, leading to lower lev-
els of conflict within their teams. Lecturers with high levels
of empathy interacted better with their students and adapt-
ed teaching methods to meet individual student needs, pos-
itively impacting student achievement. The collected data
also confirmed significant differences in levels of emotional
intelligence among different categories of staff. For instance,
department heads demonstrated a considerably higher level
of self-regulation and empathy compared to administrative
staff. This disparity is reflected in the overall productivity
of administrative tasks, as managers with higher emotion-
al intelligence are better equipped to handle administrative
duties and foster a positive working atmosphere. To further
develop the emotional intelligence of university staff, it is
recommended to implement regular training and develop-
ment programmes focused on emotional intelligence. This
not only enhances the execution of administrative tasks but
also improves the quality of lecturing and students’ learn-
ing outcomes. It is particularly important to focus on de-
veloping emotional leadership among educators, as those
with high emotional intelligence are capable of devising
more effective teaching and student motivation strategies.

Overall, the research findings confirm the significance
of emotional intelligence in the context of management
and the work environment within universities, providing
valuable insights for developing leadership strategies and
fostering a harmonious workplace. Thus, the conducted
research underscores the importance of emotional intel-
ligence in the context of management practices and the
work environment in universities, offering recommenda-
tions for further development in this area and outlining
prospects for future research. The obtained results provide
valuable information for developing leadership strategies
in higher education institutions and can serve as a foun-
dation for further research and practical application in the
field of emotional leadership. The collected data can be uti-
lised to develop individualised development plans aimed at
enhancing communication skills, boosting self-confidence,
and managing emotions. This will contribute to the creation
of a more cohesive team that can work effectively togeth-
er and achieve shared goals. The implementation of these
recommendations can be instrumental in successfully inte-
grating emotional intelligence into university operations,
fostering a conducive learning environment and increasing
the overall effectiveness of the institution. Future research
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CTpyKTypa Ta OLiHIOBaHHSA eMOLMHOro NigepcTBa
B yNnpaBJ/liHHI NepCOHa/IoM 3aK/1aAiB BULLOI OCBITU

AHOTAaLifA. CTaTTs NpucBsSueHa BYBYEHHIO BIUIMBY eMOLIi/fHOTO JIiIepCTBA HA YIIPABIIHCHKI MPAKTUKM Ta 3arajbHe
cepenoBuIlle y BUIIMX HAaBYAIbHMX 3aKIagax. MeTow JowTikKeHHs Oy/Io ITpoaHaii3yBaTyl BIUIMB €MOIIiiHOTO iHTeNeKTy
KepiBHMKIB Ta IMepcoHany Ha ePeKTUBHICTb YIIPaBIiHCbKUX IpolieciB. EMOLiiHMIT iHTeNeKT cTae Bce GibIl BaskKIMBUM
acrekToM e(heKTMBHOTO YIPaBIiHHS, 0COOIMBO B KOHTEKCTi BUINOI OCBiTH, Ie mpodeciiiHi BigHOCMHM Ta B3aeMOIii
MaloTh 3HAUHMI BIUIMB Ha SIKiCTb OCBITHIX MpoOIIeciB. 3 OIIsIAY Ha Iie, TOCTiIKeHHS 6y/I0 30cepeiskeHe Ha aHali3i Toro, K
eMOILIi/iHMI1 iIHTeNeKT KepiBHMKIB Ta IpaliBHMKIB BIVIMBAE Ha Pi3Hi aClIeKTH JIilepCTBa, BKI0YAUM IPUHSTTS BasKIUBUX
pilieHb, KOMaHJIHY POOOTY, BUpilIeHHS TeBHUX KOHQIIKTIB Ta eeKTUBHICTh BATOMMX OpTaHi3aliiiHux mpoleciB. Byno
MPOBeIeHO KOMIUIEKCHe NOCTiKeHHS, sike BK/I0Uaao onuTyBaHHs 300 pecTioHIeHTiB (3aBimyBauiB kadenp, BUKIaAAYiB
Ta aAMiHICTPaTMBHOIO Ie€pPCOHANy) Ta HAMiBCTPYKTypoBaHi iHTepB't0o 3 30 ydacHMKamu. OMUTYBaHHS I10Ka3ajo,
o 3aBimyBaui Kadenp MaiTh HalBUIIMIL piBeHb eMOIifHOTO iHTeNeKTy, 10 MO3UTUBHO BIUIMBA€E Ha YIIPaBIiHCBHKI
MPaKTUKY, HiXX IXHi Kojleru 3 HU3bKMM piBHEM €MOIIiiHOTO iHTeseKTy. Pe3ynbTaT LOCIIIKEHHS CBiAUaTh PO 3HAYHMUIL
BILIMB €MOIIi/fHOTO JlijlepcTBa Ha MiABUIIeHHS e(eKTUBHOCTI YIIPaBIiHChbKUX ITPAKTHUK, TOKPaIleHHsI KOMaHAHOI po6oTH
Ta MOPaJbHOTO AyXy IpaliBHUKIB. BaskiMBO Te, IO BMCOKA €MIIATisl 3 60Ky KepiBHUKIB MOKpAIy€e MPOLYKTUBHICTh
KOMaHZM Ta MOpaJabHMII fyX ITepcoHaty. AHaji3 pe3y/abTaTiB II0Ka3as, 1110 eMOLlijiHe JiJepCTBO YaCTO He BPaXxOBYETHCS B
KaApoBii nonmituili. JoctigykeHHS MigKPeCI0€ BaXXIMBICTb iHTerpaliliHoro po3BUTKY eMOIIiliHOTO iHTe/IeKTY B TporpaMu
MiJrOTOBKYM YIPAaBIiHCbKMX KaApiB [Js1 KePiBHMKIB yHIBepCUTETIB 3 METOI0 IIOKpAallleHHSI MPaKTUKM JifepcrBa Ta
CTBOPEHHS MTO3UTUBHOTO POOOUOTO CepeoBuILa

KnouoBI €noBa: oprauisaiiitna KyabTypa; KOMYHiKaTUMBHI HaBMuKM; edeKTUBHE KepiBHMIITBO; KOHQIiKTONOriS;
MICUXOJIOTiUHA MiATpUMKA; IpodeciiiHe cepeqoBuiie
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Didactic principles of implementation of mixed forms of education
in the educational environment of educational institutions

Abstract. Blended learning under martial law makes it possible to create an educational process that takes into
account the individual needs of students, develops their critical thinking and helps to ensure a high level of learning
outcomes, thanks to the creative approach of the teaching staff. The success of blended learning implementation
depends on the creativity and pedagogical skills of the teacher. The purpose of the article was to study the experience
of implementing blended learning, to study its didactic principles of implementation in educational institutions and
to study its characteristics. The study involved an analysis of scientific literature, including articles, dissertation
research, books and conference proceedings. The didactic foundations for the implementation of blended learning
at the present stage are the achievement of learning outcomes by defining clear educational objectives; organisation
of the educational process in the interests of the intellectual development of students on the way to implementing
a personal educational trajectory; introduction of innovative teaching methods for the development of professional
competence and relevant professional qualities of future specialists. At the same time, it was stated that the educational
and methodological framework for the implementation of the educational process is not sufficiently developed, which
creates the following problems: a significant burden on teachers due to the careful planning of each stage of the
lesson, selection and systematisation of educational and methodological materials, methods and forms of work, which
contributes to increased anxiety of both teachers and students. The results of this study can be used by educational
institutions to optimise the process of implementing blended learning, especially in martial law

Keywords: general secondary education institutions; vocational education institutions; higher education institutions;
blended learning; students; educational technologies; educational process

INTRODUCTION

In modern rapidly evolving world, educational institutions
need to implement new approaches to learning. One such
approach is blended learning, which combines traditional
methods with the use of information technology. This ap-
proach allows educational institutions and teachers to take
advantage of both traditional and virtual learning, creating
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more dynamic and interactive forms of education. Taking
into account the needs of modern society and the devel-
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blended learning is an important step towards modernising
education and preparing students for the challenges of the
modern world.
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The problem statement is the need to consider and
analyse the effectiveness of the introduction of blended
learning in the educational and information environment
of educational institutions in modern conditions. After
all, Ukraine, as a country that is in a difficult geopolitical
situation due to military actions and the threat from the
Russian Federation, must worry about the next generations
that will build and develop it in the post-war period. That
is why, in such a difficult time and complex military oper-
ations in Ukraine, blended learning is becoming the most
common form of secondary, vocational and higher edu-
cation. Of course, this is made possible by qualitative re-
search that forms the theoretical basis of blended learning
and its implementation in educational practise.

The study by O. Spirin et al. (2019) considers blend-
ed learning as an effective methodology for stimulating
student collaboration in solving practical problems and
developing their basic professional skills. The authors
focus on pedagogical approaches and methods of blend-
ed learning, in particular: a combination of face-to-face
and distance learning, cooperation of group members, de-
velopment of teamwork skills, heterogeneous grouping, a
combination of individual and peer assessment, monitor-
ing of students’ work by the teacher, task orientation, the
ability of each student to be a leader, and the importance
of feedback. The researchers recommend using private and
public cloud technologies through an integrated academic
cloud to support the implementation of group methods in
the educational process.

Researcher T. Bykova (2021) has developed a meth-
odology for implementing pedagogical conditions, which
includes: updating and improving students’ basic knowl-
edge of the functionality of digital technologies; involv-
ing students in the training “Blended Learning: Towards
Success”; directing teachers to professional development
activities and self-education to master the basics of blend-
ed learning; training future masters of industrial training
using blended learning models; and applying the didactic
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capabilities of the learning management system.
T. Sobchenko (2021b) considers blended learning as a
comprehensive teaching system that includes a variety of
models, methods, combinations of teaching methods and
strategies, different forms of teaching, curricula, and other
aspects. The authors of O. Stupak et al. (2023) see blended
learning as an integral approach to creating an open edu-
cational and scientific space in higher education institu-
tions aimed at developing the professional competencies
of future professionals. A. Alammary (2024) identified and
evaluated five types of delivery methods: face-to-face in-
structor-led, online instructor-led, face-to-face collabora-
tive, online collaborative, and online independent work.
Therefore, from a didactic point of view, blended learning
is considered as a system, as a process and as an integral
approach to organising the educational process.

The purpose of the article was to substantiate the di-
dactic principles of introducing blended learning into the
practise of different types of educational institutions; to
identify the factors that facilitate or hinder its successful
implementation and to outline ways to overcome possible
obstacles. At the same time, it was important to find out
how students are motivated to learn, how this affects their
learning and, accordingly, their learning outcomes.

MATERIALS AND METHODS

The study was based on a theoretical and review approach
and does not contain empirical results of an experimental
nature. In the course of the study, the methods of study-
ing scientific literature, its analysis, synthesis, comparison,
and generalisation were used to study the state of theoret-
ical development of the research problem and to compare
the positions of scientists on the essence of the didactic
foundations of blended learning; to study the practise of its
implementation in educational institutions. In particular,
based on the study and analysis of modern scientific sourc-
es, the directions of studying the theoretical foundations of
blended learning are determined (Table 1).

Table 1. Theoretical foundations of blended learning

Areas of study of blended learning (BL)

Scientists

Theoretical substantiation of the didactic foundations of the key
definitions of the LN

K. Osadcha et al. (2022);
V. Rudnytskyi (2022);
A. Solodchuk (2023).

Experience of introducing SL into the educational process of
educational institutions

0. Efremova (2023);
M. Ivashchenko & T. Bykova (2019);
D. Koroviy & N. Lazarenko (2022).

Vocational training with the use of LMS

T. Bykova (2021);
0. Dubinina et al. (2021);
M. Kulinich & A. Safarova (2021).

Using innovative technologies in blended learning

V.L. Dudar et al. (2021);
M. Kademiia et al. (2021);
M. Marienko & A. Sukhikh (2021).

El as a form of organisation of the educational process

R.S. Gurevich et al. (2023).

Source: developed by the authors
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The study, based on the analysis of modern research
by Ukrainian and foreign scholars, identifies some didactic
aspects of the introduction of blended learning in the ed-
ucational process of educational institutions. The research
was aimed at studying the experience of solving education-
al tasks in a blended learning format and ways to achieve
learning outcomes during lectures, practical and seminar
classes for the intellectual development of students. Of par-
ticular importance for the study were the works that reveal
the use of innovative methods, techniques, teaching aids
and ways to intensify the learning activities of students
and their development in a blended learning environment.

RESULTS AND DISCUSSION

An analysis of recent research and publications shows a
growing interest in the problem of blended learning and
improving its effectiveness. In particular, scholars are ac-
tively researching this aspect of the introduction of blend-
ed learning in various contexts, from general secondary
education to higher and vocational education. Their works
concern both theoretical analysis of concepts and pedagog-
ical approaches and practical aspects of blended learning
implementation in different educational institutions. For
example, L. Virginia et al. (2019) used discussion exercises
in a blended format, including “Try My Transformations!”,
which were performed individually by students, respective-
ly, and are based on providing feedback and assessing the
correctness of tasks.

In general, recent studies and publications confirm the
importance and relevance of the problem of blended learn-
ing. However, it is necessary to conduct a more detailed
study on the issues of theoretical didactic substantiation of
the content of blended learning. Therefore, it is necessary
to carefully analyse the experience of introducing blended
learning into the educational and information environ-
ment of educational institutions, which will allow us to get
a more complete picture of the state of research on this
problem and identify prospects for further research, since
this approach combines traditional teaching methods with
the use of information technology, creating a more effective
and flexible learning environment. Based on the analysis of
scientific sources, it is found that at the present stage of de-
velopment of pedagogical science, the statements that con-
stitute the didactic basis of blended learning are formulated:

1) Creating an educational environment that includes on-
line and offline formats. Implementation of online learning
with the help of high-quality digital technologies involves:
continuous development and modernisation of the materi-
al and technical base (computers, projectors, software); use
of technologies such as augmented (AR) and virtual (VR)
reality; online meetings of participants in the educational
process should provide interesting communication, full of
modern innovative achievements in the field of education
and become a powerful information resource that will be
available to the user at any time, if necessary; the con-
tent offered should be understandable, accessible, inter-
active, easily and vividly presented through open learning
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management systems (e.g. MOODLE), additional web
resources (e.g. YouTube), online communication pro-
grammes (Zoom, Skype, Google Meet), sites and platforms
(e.g. Canva), social networks and messengers (Kademiia et
al., 2021). The introduction of digital technologies into the
educational process is aimed at optimally solving funda-
mental didactic tasks (Marynchenko & Tsyhanok, 2020).

2) Use of various forms of blended learning. Three forms
of blended learning implementation have been identified:
individual (each student performs individual tasks); indi-
vidual-group (some tasks are individual, the rest are per-
formed by the group); group (tasks are performed by the
whole group). The experience of individualised learning is
outlined, which has the following features: the requirement
of complete mastery of the necessary material and the pos-
sibility of moving on to new material only after mastering
the previous one; the use of lectures as a guiding form of
learning, rather than as the main source of information;
summarising the work of students, managing the process
of their knowledge acquisition (Romanko, 2020).

3) Integration of traditional and e-learning. The didactic
capabilities of each type of learning allow for an optimal
combination of their advantages, including a significant
increase in opportunities for personalisation and individ-
ualisation of the educational process; dominance of in-
dividual student work in the structure of the educational
process, which contributes to the development of learning
independence and the formation of skills that provide the
possibility of self-education in the next stages of life; use
of various interactive learning activities (Rudinsky, 2022).

4) Identification of certain aspects of SL as compo-
nents of the didactic system (Fig. 1) (Sobchenko, 2021a).

5) Modelling of blended learning. The main models of
blended learning are the Rotation model — work in small
groups or as a whole group, group projects, individual
work with the teacher and written assignments (rotation
by stations, rotation by laboratories, flipped classroom, in-
dividual work); the A La Carte model - involves studying
an educational course online and, if necessary, listening
to it at home or in an educational institution to consoli-
date the main course material; enriched Virtual is a model
where students independently divide courses into online
and offline parts using web surfing and coaching methods;
Flex is a flexible model where students receive personal-
ised instruction mainly via the Internet in online mode to
receive consultations if necessary) (Dubinina, et al., 2021;
Sobchenko, 2021a).

The modern educational environment of education-
al institutions is a complex system that includes a variety
of educational and information resources, infrastructure
and technologies that contribute to the effective acquisi-
tion of knowledge and development of students’ skills. The
essence of the educational and information environment
is to create a favourable and dynamic space for learning,
where information becomes accessible and the education-
al process is as effective as possible. This environment
contains a wide range of components, such as curricula,



electronic textbooks, multimedia materials, websites, on-
line learning platforms, computer laboratories, libraries,
video and audio materials, interactive exercises and tasks
for interaction with each other and with the teacher. These
components are the basis for creating an educational envi-
ronment that promotes the active involvement of students
in the educational process, stimulates their motivation
and facilitates the assimilation of knowledge. Under such
conditions, the educational environment is a key con-
dition for developing students’ competencies in various
fields of knowledge, forming their critical thinking, crea-
tivity and skills of independent work with information and

Yu. Bahno & O. Serhiichuk

educational materials. On the other hand, such organi-
sation of the educational environment contributes to the
development of digital literacy, adaptation to modern ed-
ucational and digital technologies, and preparation for the
challenges of the modern information society. Accordingly,
thanks to the development of information and communi-
cation technologies and the continuous improvement of
teaching and learning methods, the educational process is
also being updated. This opens up new opportunities for
effective and high-quality education, simplifies the inter-
action between teachers and students through new meth-
ods and innovative teaching technologies.

technological and reflective-corrective

Functions of blended learning
motivational-value, adaptation, value-oriented, information-analytical, educational, prognostic, methodological,

< Principles of blended learning
general didactic — integrity, systematicity, consistency, accessibility, consideration of individual characteristics,

visibility, strength of knowledge, scientificity

direct and feedback, activity

specific — interactivity, flexibility and adaptability, professional orientation, structuredness, ensuring effective

Figure 1. Components of the didactic system

Source: developed by the authors

Researchers have concluded that blended learning is a
combination of traditional teaching methods and modern
information technology tools that allow for learning at any
convenient place and time, such as at home, while trave-
ling or on vacation. This approach involves not only the
provision of materials in electronic format, but also man-
datory feedback from students to the teacher, which can be
carried out both in virtual and face-to-face form. Studies
show that when blended learning was implemented, stu-
dents lacked real-time personal communication with the
teacher and classmates (Virginia et al., 2019). Based on the
analysis of the responses, students concluded that blended
courses should be improved by organising more synchro-
nized meetings that would allow students to receive imme-
diate feedback from the teacher and student to solve the
problems that students face in completing assignments
and eliminate difficulties.

The basis of learning motivation is the need that
stimulates the cognitive activity of the student, his or her
readiness to learn (Khomenko, 2022). Studying students’
opinions on the motives for choosing blended learning, the
following conclusions were made: 1) flexibility and optimi-
sation of the educational process, which makes it possible
to combine classroom and distance learning in the virtual
space; 2) convenience, which covers several aspects, in par-
ticular, the ability to combine learning with other activi-
ties without losing live contact, it is convenient to combine
with work, but you want to have live contact with teachers
and other students; 3) time saving and balance between fi-
nancial costs of education; an attractive aspect of blended
learning for students is time management, as it is easier to

organise free time, which is motivated by the opportuni-
ty not to lose live, direct, classroom contact (Zivilé, 2022).
Blended learning allows for the development of individu-
al learning trajectories, as well as the development of live
communication (Romanko, 2020). At the same time, “with
the introduction of a blended learning model, a number of
organisational tasks arise, the solution of which requires
special theoretical research and practical developments
to create a system for managing the educational process
(availability of a workplace: a teacher’s workplace with In-
ternet access, the possibility of free access to learning serv-
ers via WI-FI) in a blended learning environment (taking
into account the time spent by teachers on preparing and
conducting online classes, working with students in a chat,
forum or Skype mode)”.

The most important features of blended learning for
higher education institutions are: formal training within
the activities of higher education institutions and a tar-
geted process of acquiring competencies within certain
educational components, some of which are implemented
remotely; use of the educational process by means of infor-
mation and communication technologies (ICT), which are
also technical means of education (TME) - personal com-
puters, mobile phones, tablets, projectors, software, oper-
ating and search engines, etc., depending on the teacher’s
ability,ICTs are used to organise the educational process and
learning interaction (consultations, discussions), to store
and deliver educational material, and to implement control
measures taking into account the time, place and pace of the
student’s learning and his/her ability to self-control (Efre-
mova, 2023). The research concerns the theoretical sub-
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stantiation of the definitions that form the basis of blended
learning and reveals several terminological variants of the
concept of “blended learning”, namely: “blended learning”,
which is also called hybrid learning, combined learning,
mixed-mode learning, or webenhanced learning (Gurev-
ich et al., 2023). Despite the different terms, the essence of
blended learning is a rational synergistic combination of
traditional and e-learning with the ability for students to
choose the time, place and pace of learning, allowing them
to use their strengths and minimise their weaknesses.

After analysing the opinions of scholars on the defi-
nition of blended learning, the author offers her own un-
derstanding of this concept: blended learning is an ordered
didactic system that includes elements of traditional and
online learning for students using innovative educational
technologies and ensures the creation of an interactive ed-
ucational environment that contributes to the achievement
of high learning outcomes. The use of a variety of methods
and resources, such as video lectures, webinars, interactive
exercises, and independent work with the material, allows
for more effective learning, and also stimulates students’
independence and active participation in their own learn-
ing. Blended learning helps to increase the accessibility of
education, individualise the process, and prepare students
for the requirements of the modern world.

Current trends indicate that the use of technology in
the educational process is growing. Blended learning opens
up new opportunities for students and teachers, facilitat-
ing individualised learning and providing access to learn-
ing material from anywhere and at any time. Therefore,
blended learning is an educational technology that allows
to improve the educational environment through the ef-
fective combination of online resources with traditional
classroom learning (Solodchuk, 2023). In general, second-
ary education institutions (GSEIs), blended learning is used
to enrich traditional lessons and engage students in active
participation in the learning process. For example, teach-
ers can create online courses with additional materials, as-
signments, and video lessons to help students better absorb
the material. In addition, blended learning allows teachers
to track student progress and provide individualised sup-
port. In GCSEs, blended learning is used to extend the ca-
pabilities of traditional lessons and to engage students in
a more active role in the educational process, for example:

1. Online courses and supplementary materials. Teach-
ers can create online courses or use learning platforms with
additional materials, assignments, and video lessons. This
allows students to learn the material more deeply, as they
can study it independently at their own convenience;

2. Individualised support. Blended learning allows
teachers to track student progress through special plat-
forms or tools, such as electronic notebooks or learning
management systems. This allows teachers to provide in-
dividualised support to each student, paying attention to
their needs and level of learning;

3. Active participation of students. Blended learning
creates an opportunity for students to be more actively
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involved in the learning process. For example, they can
participate in discussions, solve problems in groups, or cre-
ate their own projects using information technology.

Blended learning, as noted by Y. Bahno (2024), helps
to make the educational process more interesting, accessi-
ble to students, and also allows teachers to interact more
effectively with them and support them in their learning
in conditions where offline learning has certain obstacles
(the practice of teaching during the COVID-19 pandem-
ic and the military conflict in Ukraine). Blended learning,
which combines traditional methods with the use of infor-
mation and communication technologies, is proving to be
extremely useful in creating an engaging, accessible, and
effective learning environment. First of all, it expands ac-
cess to learning resources, allowing learners to study mate-
rial at home, at any time convenient for them. This is espe-
cially important for students with different schedules and
individual needs.

In addition, blended learning creates opportunities for
more effective interaction between teachers and students.
Teachers can provide individualised support through elec-
tronic platforms, communicate with students through on-
line forums and chats, and track each student’s progress
using specialised training programs. In general, blend-
ed learning is becoming an important tool for improving
the quality of education by drawing more attention to the
learning process, making learning more accessible and ef-
fective, and promoting more active interaction between
teachers and students. Every year, blended learning is be-
coming a necessary component of the educational process,
where students have access to a large number of learning
resources, such as lectures, online courses, interactive exer-
cises, and videos. This allows you to flexibly plan your study
schedule and study independently, increasing the effec-
tiveness of learning (Vorotnikova, 2022). Students are giv-
en the opportunity to access a variety of learning resources,
such as lectures, online courses, interactive exercises, and
videos, which greatly enhances their learning opportunities
and improves the quality of education. Some of the main
benefits of blended learning in higher education include:

1. Flexibility in the learning process. Students can use
the available online resources to study the material inde-
pendently at their own pace and time. They can watch vid-
eo lectures, solve problems, and complete other exercises
according to their own schedule;

2. Expanding learning opportunities. Blended learning
allows students to access a wide range of learning mate-
rials from different sources, which can improve their un-
derstanding and mastery of the subject. For example, they
can use online resources with modern interactive teaching
methods;

3. Increasing the activity of students. The use of in-
teractive exercises and videos can stimulate more active
participation of students in the educational process. For
example, they can participate in forum discussions, solve
problems in groups, and perform other tasks that contrib-
ute to their active learning;



4. Individualisation of learning. Blended learning al-
lows learners to engage in learning at their own pace and
choose tasks that meet their needs and level of knowledge.
They can choose the materials to study and focus on the
aspects of the subject that are most interesting or impor-
tant to them.

Thus, blended learning in higher education institu-
tions allows for the implementation of quality education
using modern information technologies, digital tools and
innovative teaching methods that contribute to the suc-
cessful training and development of future professionals for
professional activities. Blended learning plays a key role in
the training of future professionals in vocational education
institutions, as it allows combining theoretical knowledge
with practical skills using modern technologies and meth-
ods. Some of the main benefits of blended learning in vo-
cational education include online resources for theoretical
learning. Learners are given the opportunity to study theo-
retical material online using a variety of resources such as
video tutorials, e-textbooks, and interactive exercises. This
allows them to learn the basic concepts and principles of
their profession at a time convenient for them and at the
pace of practical training to apply knowledge. After stud-
ying the theoretical material, students can immediately
apply the knowledge gained in practical classes. For exam-
ple, they can perform practical tasks, solve cases, or work
with modern technical tools and equipment. Preparing for
the real challenges of the working world. Blended learning
helps students to acquire not only theoretical knowledge
but also practical skills necessary for successful work in
their chosen field. This allows them to prepare for the real
challenges of the working world and be ready for profession-
al activities from the moment they graduate (Kovalenko et
al., 2021a; 2021b). For example, students of professional
technical specialties can study the theoretical aspects of
working with various technical systems online and then
immediately apply their knowledge in practical classes
on servicing and repairing these systems. This approach
helps them gain a fully integrated learning experience and
prepares them to work effectively in their chosen field.

Blended learning is becoming increasingly common
in modern education, especially in the context of different
types of educational institutions. In the context of general
education schools, blended learning allows teachers and
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student teachers to use modern technologies to improve
the educational process in GSEIs. For example, students
can study theoretical material at home through video les-
sons or interactive exercises, and then use classroom les-
sons to apply this knowledge in practice. In HEISs, blended
learning allows students to access a wide range of learning
resources, such as video lectures, e-textbooks, and online
courses. This helps them to plan their study schedule flex-
ibly and study independently, increasing learning efficien-
cy. In addition, blended learning in higher education allows
teachers to create interactive assignments and interact
with students in a virtual environment, which promotes
more active learning and student engagement. In vocation-
al schools, blended learning helps prepare professionals for
the real challenges and needs of the world. Students can
learn theoretical knowledge online and then immediately
applyitin practical classes. It helps them acquire the neces-
sary skills and prepares them for real-world challenges. All
of these examples show that blended learning is becoming
not only an important but also a necessary component of
the educational process in various types of educational in-
stitutions, as it allows for the effective use of modern tech-
nologies and methods to improve the quality of learning.

Blended learning is an approach that combines tra-
ditional classroom instruction with interactive online
resources. This method allows students and teachers to
enjoy the benefits of both face-to-face and virtual learn-
ing. Blended learning is becoming increasingly popu-
lar in institutions of all levels of education, from general
secondary education to higher education and vocational
schools. The main didactic features of blended learning
include: a combination of didactic opportunities of tradi-
tional and e-learning; availability of blended learning at
all levels of education and in any field of study; focus of
the educational process on each student; development of
independence and the ability to self-educate throughout
life (Rudnytskyi, 2022). Blended learning, which combines
traditional teaching methods with the use of information
and communication technologies, has a significant impact
on the education process in different types of educational
institutions, such as secondary, higher, and vocational edu-
cation. Table 2 shows how blended learning affects the ed-
ucational process in each of these types of institutions and
analyses the advantages and disadvantages of this approach.

Table 2. The impact of blended learning on the education process in different types of educational institutions

Allows you to plan your study
schedule flexibly.

Allows students to flexibly choose
subjects and courses according to
their individual needs.

Parameter Secondary education institutions Higher education institutions Vocational education institutions
Provides students with the Allows students to acquire
Provides an opportunity to study | opportunity to study the material at . . .
- the material at home using online home, which helps them to master practical skills under the guidance of
Flexibility of resources the theory more deeply. teachers.
training : ’ Provides the opportunity to

perform practical exercises and tasks
using online resources.
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Table 2. Continued

Gives students more control over
their own learning.

Parameter Secondary education institutions Higher education institutions Vocational education institutions
Increases the ability to Provides an opportunity to receive
Personal individualise learning through self- Allows students to learn at their individual support from teachers in
. study. own pace and choose learning practical classes.
training

resources that meet their needs.

Allows students to actively apply
their knowledge in practice.

Promotes student engagement
through the use of interactive tasks
and exercises.

Interactivity

projects.

Allows you to interact with
students in a virtual environment
through forums, chats, etc.

Provides the ability to conduct
virtual discussions and collective

Stimulates active participation of
students in practical classes through
the use of interactive teaching
methods.

It allows students to get additional
support from teachers through
online consultations and open
lectures.

Support for teachers.

students

Provides individual support for
students through remote access to

Allows students to communicate
with their colleagues and receive
mutual support in a virtual
environment.

Provides an opportunity for
students to receive practical advice
and consultations from teachers
during practical classes.

Source: developed by the authors

Blended learning has a significant impact on the ed-
ucation process in all types of educational institutions.
It promotes flexibility of learning, personal development
of students, increases interactivity and provides effective
support for students in their studies.

However, for the successful implementation of blended
learning, it is necessary to take into account the individual
needs of students and provide appropriate technical sup-
port and training for teachers. The introduction of blended
learning into the educational process includes a number of
key aspects aimed at using information technology, indi-
vidualising learning, and improving the efficiency of the
educational process. Each of them is considered in more
detail below:

Use of information technologies. The introduction of
blended learning involves the widespread use of modern
information technologies in the educational process. This
includes the creation of electronic platforms for access to
educational materials, the use of video tutorials, webinars,
interactive exercises and other multimedia resources. In-
formation technologies allow creating interesting and in-
teractive learning content that keeps students interested
and promotes better learning. Therefore, the use of in-
formation technology capabilities is necessary in training
qualified personnel in the direction required by the en-
terprise and with the help of advanced innovative tools,
including modern simulators (robotics, virtual tools and
programs, simulators for modeling production processes).
When developing competencies in the training of special-
ists, an important factor is the requirements of employers,
who need employees to properly apply professional knowl-
edge in practice in accordance with modern business con-
ditions. The use of information technology allows teachers
to interact more effectively with students, create interac-
tive tasks and exercises, track learning progress, and pro-
vide individualised support. This helps to optimise time
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and resources, ensuring better learning outcomes. The sys-
tematic use of educational technologies and digital tools,
in the context of blended learning with video communi-
cation systems such as Google Hangouts Meet, Webex and
Zoom for organising lectures and Google Classroom for
practical classes, allow organising the educational process
in accordance with the modern requirements of learning
in higher education institutions (Dudar et al., 2021). At the
same time, these processes will contribute to the devel-
opment and maintenance of an appropriate level of com-
petence of both the teaching staff of higher education in-
stitutions and future specialists in the context of complex
educational processes.

Individualisation of learning. Blended learning provides
an opportunity to individualise the educational process ac-
cording to the needs and capabilities of each student. This
means that students can learn at their own pace, select and
adapt materials to their individual needs. Individualised
learning allows for different levels of training, interests,
and learning styles of each student, which contributes to
better learning and development. For example, the result
of professional training of future specialists is an individ-
ual approach to perform professional duties, their style of
problem solving, the formation of individual professional
skills that ensure efficiency in their future activities, which
is why DL is becoming widespread, as it allows students
to individually choose the time, place and pace of study,
thereby independently drawing up an individual plan that
meets their personal needs, as well as combining learning
with other activities, using the latest information and tele-
communication technologies (Kulinich & Safarova, 2021).

Efficiency of the educational process. Blended learning,
provided that the teacher is ready to implement it in ed-
ucational practice, and that there is a strong educational,
methodological, and digital support, contributes to the
efficiency of the educational process through a variety of



pedagogical approaches and the possibility of individu-
al work with each student. The overall success of blended
learning depends on how effectively the use of information
technology can be combined with individualised learn-
ing and increased efficiency of the educational process.
In addition, careful planning, training, and support for all
participants in the educational process are critical aspects
to achieving success in this area. In general, the following
trends in the organisation of blended learning in educa-
tional institutions are outlined:

personalisation of learning — involves the creation
and implementation of the educational process on the basis
of Individualisation of learning and building a personal ed-
ucational trajectory that takes into account the needs, in-
terests and developmental characteristics of each student;

openness — open resources, adaptive courses and
interactive platforms that allow students to focus on the
important aspects of learning that are most useful to them,;

interactivity — active participation of students in
the learning process on the basis of subject-subject inter-
action of participants in the educational process in real
time: discussion of educational material, organisation of
discussions and debates, raising problem situations and
their joint solution;

focus on practical application — studying education-
al material related to real professional situations, which
not only contributes to its better understanding and mem-
orisation, but also lays the foundation for modeling and
designing the behavior of future professionals in their pro-
fessional activities;

reflection - analysis of one’s own practical activities,
identification of real problems based on it, identification
of tasks to prevent them in the future based on a critical
approach to the sources of information used, involvement
in discussions, debates, which helps students develop ana-
Iytical and critical skills and avoid mistakes in future pro-
fessional activities (Bahno, 2024).

To successfully implement blended learning, it is nec-
essary to take into account the needs and capabilities of
both students and teachers. This means designing balanced
learning programs that take into account the diverse learn-
ing styles and individual characteristics of each student. In
addition, it is important to provide adequate support and
training for teachers so that they can effectively use infor-
mation technology and adapt their teaching approaches to
meet the needs of the group. Only with cooperation, col-
laboration, and mutual understanding among all partici-
pants in the educational process can the full potential of
blended learning be achieved and its successful implemen-
tation be ensured.

Activity-based blended learning occurs when educa-
tional activities include both classroom and online learn-
ing (Shandra et al., 2021). In terms of higher education,
the use of technological tools in the classroom makes the
classroom more authentic, especially when the use of in-
formation and communication technologies allows for the
involvement of a subject matter expert to deliver a lecture
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or seminar at a distance, creating both face-to-face and on-
line learning. Examples of combining levels of activity in-
clude the use of online discussion forums, e-mail, or other
means of online communication, such as videoconferenc-
ing, during class assignments. Educational practice shows
that higher education institutions have faced difficulties
in creating an IT structure and providing both parties with
instructions on responsibilities and tasks, organising the
learning process, creating course plans for online learning,
creating and supplementing resources, such as teaching
materials that were only in print, creating and updating the
assessment system. Researchers insist that the challenge is
to overcome the incomplete understanding and perception
of online learning, i.e. new opportunities, and to restore
traditional offline learning with elements of online learn-
ing (Koroviy & Lazarenko, 2022).

In an ideal world, blended learning combines all the
benefits of traditional classroom learning with the addi-
tional features of the online format, such as constant ac-
cessibility, flexibility, interactivity, adaptability, respon-
siveness, and unlimited space. However, in practice, the
implementation of blended learning often does not al-
low for the full realisation of all its benefits. This leads to
problems that are not really related to the shortcomings
of the method itself, but to the fact that the capabilities
of the educational institution do not meet the require-
ments of blended learning. Therefore, when assessing the
advantages and disadvantages of this approach, it is more
appropriate to focus on objective performance indicators,
such as student satisfaction with the learning process and
outcomes, compliance of the educational process with the
needs of the institution, accessibility and efficiency of edu-
cation (Ivashchenko & Bykova, 2019).

In a blended learning environment, for many teachers,
the main means of delivering educational content is the
use of video materials (tables, images, diagrams, drawings,
pictures, presentations, etc.), as learning management
systems, classroom response systems, thanks to modern
means of information and communication technologies:
adaptive learning platforms, tablets, smartphones, etc. the
range of tools and technologies for blended learning is not
only huge, but also continues to evolve (Svyrydiuk, 2021).
However, the most common technology used in blended
learning has been and remains video. Flipped classrooms,
for example, require students to view lecture materials be-
fore class. This often involves teachers or tutors creating
short video lessons. These lessons typically include screen
recording, recording via the teacher’s webcam, video
demonstrations, or a combination of these. Videos are usu-
ally made available to students through a learning man-
agement system or video content management system. In
some blended learning courses, instructors record videos
as supplemental materials to help students learn more
complex topics or to deepen their knowledge of a subject.
In addition, educators can create e-textbooks that incorpo-
rate hypermedia and virtual reality elements that provide
a high level of visibility, illustration, and high interactivity,
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reflecting new forms of structured presentation of large
amounts of information and knowledge.

In the context of the organisation of the education-
al process, there are three main components of blended
learning that can be implemented in the information and
educational environment of a higher education institution:

traditional learning (face to face) — traditional class-
room classes under the guidance of a teacher;

self-study learning — independent work of higher
education students: practical and laboratory work, search
for educational materials; work in cloud environments and
with online services);

online collaborative learning is the joint work of
higher education students and teachers in a synchronous
online interaction mode, such as webinars, conferences,
forums, etc. (Tsiuniak & Rozlutska, 2021).

Analysing the research on the implementation of
blended learning as a pedagogical phenomenon, it can
be noted that it has become a widespread mass pedagog-
ical experience abroad, while in Ukraine this experience
is advanced. It is based on the use of well-known forms,
methods and tools in order to improve them in order to
achieve sTable efficiency of pedagogical activity. In other
words, in most developed countries, the introduction of
blended learning has become commonplace. In terms of
creative independence, the experience of its implemen-
tation in higher education institutions can be considered
innovative, since it is based on already known forms and
methods, but differs in a new approach to their applica-
tion, which contributes to improving the quality of the ed-
ucational process. The achievements of blended learning
include: openness of the educational process; formation of
self-development and self-education through the acquisi-
tion of new knowledge on electronic resources; own pace
of mastering the last component and the amount of work;
increasing the level of computer literacy of both students
and teachers (Kudela, 2020). In view of this, we can note
that at the current stage of education development, prac-
tical aspects of blended learning have been developed, and
its results have been analysed, in particular, the psycholog-
ical state of students and teachers (Osadcha et al., 2022).

However, the significant positive aspects of blend-
ed learning, its validity and systematisation demonstrate
some disadvantages: insufficient communication between
students and teachers and among themselves; insuffi-
cient objectivity in assessing knowledge due to problems
with the Internet and short deadlines for completing and
solving tasks; lower quality of education (not all students
can attend classes on time due to problems with the In-
ternet and military operations); insufficient development
of educational and methodological complexes; significant
workload on the teacher due to careful planning of each
stage of the lesson; selection and systematisation of edu-
cational and methodological materials, including methods
and forms of work; creation of an educational environment
that is the basis for achieving the goal and learning out-
comes; increased anxiety of both teachers and students.
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The use of the blended learning model creates a number
of problems, such as a free and diverse educational envi-
ronment for students, the passive and uninitiative state of
students in learning, which requires improving teaching
methods in accordance with changing external conditions,
as well as improving the quality of teaching in educational
institutions (Kryshtanovych & Kryshtanovych, 2023).

The introduction of blended learning in educational
institutions should meet the following criteria: forms of
presentation of educational material and multimedia (in-
formation is provided in different forms simultaneously,
individual peculiarities of students’ perception are taken
into account, and the visual component of the lesson is in-
creased); structure of the material presentation (compact
placement of large amounts of information and establish-
ment of clear logical links between information elements);
interaction with the learning content (providing quick and
convenient search by content, as well as prompt automatic
orsemi-automatic assessment of completed tasks);variabil-
ity of the content of the learning material (implementation
of multi-level differentiation of learning, implementation
of the principle of variability) (Marienko & Sukhikh, 2021).

The role and features of the introduction of innova-
tive teaching technologies for the optimal rational use of
time in the process of presenting educational material in
compliance with the guidelines for performing education-
al tasks (timeliness, creativity, compliance with legal and
ethical standards, etc.), which is important for learning in
a blended format, are outlined. The study found that the
negative factors of blended learning include problems
with insufficient development of teaching and methodo-
logical complexes; a significant burden on the teacher due
to careful planning of each stage of the lesson, selection
and systematisation of teaching materials, methods and
forms of work; increased anxiety of both teachers and
students, as well as the quality of communication and In-
ternet speed. Based on the study of the experience of im-
plementing blended learning, it is noted that this form of
work fully satisfies the implementation of the student’s
individual educational trajectory, which is the basis for the
development of his or her professional qualities and com-
petencies. Blended learning provides students with free
access to educational material at any time and from any
place, which contributes to its independent mastery, and
skillful management of individual and group work during
the performance of tasks contributes to the achievement
of learning outcomes. Thus, blended learning reflects all
the components inherent in the educational process: pur-
pose, content, methods, forms of organisation and means
of learning, and is aimed at the constant interaction of all
participants in the educational process and allows for a
personally oriented approach to students.

CONCLUSIONS
Blended learning opens up new perspectives for educa-
tional institutions of different levels. The implementation
of this approach allows for more efficient use of time and



resources, providing students and teachers with access to
modern teaching methods and learning materials. Blended
learning has gained the most popularity as it facilitated a
safe learning process for students during the long quaran-
tine period. The experience of introducing blended learn-
ing into the educational and information environment
shows the positive impact of this approach on the quality
of education and training of future specialists. The analy-
sis of existing experience and scientific sources allows us
to conclude that blended learning has a positive impact on
the quality of education and prepares students for the chal-
lenges of the modern world. Blended learning is proving to
be an effective tool for improving the educational process,
as it combines the advantages of traditional methods with
the innovative capabilities of information technology. The
advantages of blended learning are the creation of a flex-
ible and accessible learning environment that takes into
account the individual needs and capabilities of each stu-
dent. Interactivity and Individualisation of learning con-
tribute to the active involvement of students in the educa-
tional process and increase their motivation to study the
material independently.

In addition, blended learning enables students to study
in accordance with modern requirements and challenges,
ensuring their preparation for real-life situations in their
professional activities. The use of information technology
allows students to obtain up-to-date information, develop
digital literacy skills, and adapt to a rapidly changing in-
formation environment. The results of the study of experi-
ence and research made it possible to identify the didactic
foundations for the implementation of blended learning: a
clear definition of educational tasks in achieving learning
outcomes; focus of lectures, practical and seminar classes
on the intellectual development of students; focus of edu-
cational compensations on the implementation of the in-
dividual educational trajectory of the student, which is the
basis for the development of his or her professional qual-
ities and competencies; focus of the tasks of educational
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compensators on the implementation of the individual
educational trajectory of the student, which is the basis
for the development of his/her professional qualities and
competencies; widespread use of innovative methods,
techniques, means and ways to intensify the educational
activities of students and their development; introduction
of innovative teaching technologies; formation of nation-
al consciousness, mentality, identity through the prism of
internationalisation processes; formation of universal pro-
fessional values based on morality and law; optimal ration-
al use of time for the presentation of educational material
(using the necessary equipment and teaching aids) and
methods of performing educational tasks (clarity of perfor-
mance, creativity, compliance with legal and ethical stand-
ards, etc.); skillful management of individual and group
work during the performance of tasks. Thus, blended learn-
ing proves to be an important tool for improving the qual-
ity of education and preparing students for the challenges
of the modern world. Their implementation contributes to
the development of competencies necessary for successful
career and personal growth of students. Further research
is needed on the issue of studying the practice of imple-
menting innovative teaching methods and controlling the
knowledge of students at all levels of education in the pro-
cess of blended learning.
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iHmMBimyaabHi MOTPebu 3M00yBaviB OCBiTY, pO3BUBAE IXHE KPUTUUHE MUCIEHHS Ta AOTIOMarae 3a6es3rneunTyi BUCOKMIA
piBeHb pe3yabTaTiB HaBUYaHHS, 3aBASIKM TBOPUOMY ITiAXOA4y BUKIAAIbKUM CKIaAoM. Bim TBopuocTi i megaroriyHoi
MaiCTepHOCTi BUK/IALaya 3aJIeXXUTh YCIIMIHICTh BIPOBAJKeHHS 3MilllaHOrO HaBuaHHS. MeTa CTaTTi mossirana y
BUBUEHHI JOCBigy BIIPOBAJKeHHSI 3MilllaHOTO HaBYaHHS, BUMBUEHHSI 1MOTO AMAAKTUYHMX 3acaj BIIPOBAJKeHHS B
3aK/aaay OCBiTM Ta BUBUEHHS 10r0 XapaKTepHUX puc. B Xofi mocCiIskeHHS 3aCTOCOBAHO aHaji3 HayKoBOi JiTepaTypu,
30KpeMa CTaTTi, qucepraliiidi JOUTiI)KeHHS, KHUTY Ta MaTepianu KoHdepeHii. IuaaTMYHMMM OCHOBaMM peastisailii
3MillIaHOTO HaBUAaHHSI HA Ha eTalli ChOTOAeHHS BU3HAUYeHO AOCSTHEHHS pe3y/lIbTaTiB HaBUaHHS IIJIIXOM BM3HAUeHHS
YiTKMX OCBIiTHIX 3aBJaHb; OpTaHi3allis OCBiTHbOIO MpPOIleCy B iHTepecax iHTEKTYyaJIbHOI'O PO3BUTKY 3400yBayviB OCBiTH
Ha IIIIXy peasisalii oco6ucTicHOi OCBiITHBOI TpaeKMUTOpii; BIPOBA)KEHHS iHHOBALifHMX METOMAIB HAaBUAHHS JIS
PO3BUTKY IpodeciiitHoi KOMITeTeHTHOCTI Ta BiamoBigHMxX mpodeciiiHMx sikocTeit MaiibyTHixX daxiBuiB. Pazom 3 Tum
KOHCTATOBaHO, 1[0 € HE JOCTATHhOI PO3POOJIEHO HaBYaJIbHO-MEeTOqMUHA 6a3a [jis peasisallii OCBiTHbOTO IpOIIecy,
IO CTBOPIOE TaKi Mpo6ieMu: CyTTEBE HaBAaHTA)XKEHHS Ha BUK/IAHAUiB y 3B’SI3KYy 3 PeTEJIbHUM IJITAHYBAHHSIM KOXXHOTO
erany 3aHsITTS, MigOOPOM Ta CHUCTEeMaTK3alli€l0 HaBUYaJIbHO-METOAMYHMX MaTepiasiB, MeTofiB Ta ¢opM pobOTH, L0
BIUIABA€ HA MiABUINEHHS TPUBOXHOCTI K BMK/IaJauiB, Tak i 3700yBaviB oCBiTH. Pe3ynbTaT AAHOTO AOCTiIKeHHS
MOXYTbh OYTM BMKOPMCTAHI OCBITHIMM 3aKjafaMy IJisl ONMTUMi3alii mpoiecy BIIPOBa[yKeHHS 3MilllaHOTO HaBUYaHHS,
0COOJIMBO B YMOBaX BOEHHOTO CTaHY

KnwouoBi cnoBa: saxmagm saranbHOi cepemnboi OCBiTH; 3akaamy mpodeciitHoi ocBiTH; sakaamy BUIIOI OCBiTH;
3MilllaHe HaBUaHHSI, 3100yBaui OCBiTH; OCBiTHI TEXHOJIOTii; OCBiTHil1 mpo1iec
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Psycholinguistic factors of foreign language acquisition

Abstract. This study is significant as it highlights the importance of teachers effectively utilising psycholinguistic
and psychological approaches when teaching foreign languages, with a focus on enhancing students’ communicative
skills. The primary objective of teaching is to foster the ability to engage with authentic materials and apply acquired
knowledge in practical settings, thereby addressing the challenges associated with foreign language learning. This study
aimed to provide a detailed analysis of the essence of psycholinguistics and its contributing factors. The article clarified
the key psychological characteristics of students learning foreign languages. It was stated that the potential of mental
processes, as well as the emotional and volitional spheres of students, is determined by and connected to language.
The article defined psycholinguistics and outlines the main stages of its development. It has been demonstrated that
psycholinguistics emphasises the communicative activity of individuals and the cognitive processing of information based
on mental representations. The role of age-related characteristics in foreign language acquisition was examined. It was
emphasised that the necessary development of intellectual functions depends on factors such as aptitude and cultural
background. Students were noted to experience effective improvement in moral and volitional qualities, the strengthening
of character, and the acquisition of a comprehensive range of adult roles in society, all of which are essential for appropriate
communicative activity. It has been established that foreign language learning should occur through the development of
language awareness rather than the mechanical repetition of words, phrases, or extended speech. The practical application
of the findings can be utilised by teachers, lecturers, postgraduate students, and researchers in educational institutions for
preparing lessons, organising educational activities, and producing academic studies

Keywords: bilingual environment; psycholinguistics; communicative approach; language personality; educational
process; practical activity; professionally oriented speech

INTRODUCTION

The relevance of this scientific research primarily lies in
the necessity for teachers to thoroughly understand the
mechanisms underlying the emergence of language, which
are the focus of psycholinguistics. Psycholinguistics is the
study of the mental processes involved in language percep-
tion, encompassing speaking, listening, reading, and even
the acquisition of language, whether native or foreign, dur-
ing the early stages of life. The investigation of language
abilities aims to analyse the internal organisation of lin-
guistic processes, model language and communicative ac-
tivities, and account for physiological mechanisms within
the context of communication influenced by the language

Suggested Citation:

environment. The subject of psycholinguistic research is
understood to include the processes of language genera-
tion and perception, examined concerning the psychophys-
iological characteristics of participants in communication.

Modern scholars, such as O. Lozova (2010), who ex-
amined the psycholinguistic features of developing stu-
dents’ speaking skills, conducted a retrospective analysis of
speech development issues as explored by psycholinguists.
This research clarifies how speech mechanisms are formed
and how children’s minds process the acquisition of native
and second languages, particularly in contexts involving
closely related languages. O. Lozova (2010) asserts that a
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high level of speaking skill development is a foundational
characteristic of an individual’s personality and that the
timely, high-quality development of oral speech is essen-
tial for comprehensive speech development in students.
D. Parchevska & L. Shkoliar (2023) investigated the psy-
cholinguistic aspects of translation, concluding that study-
ing the psychological processes underlying communication
elucidates the psychological essence of language, commu-
nication rules, and other facets of language activity — in-
sights not achievable through purely linguistic approaches.
Similarly, O. Raniuk (2021) explored the psychological and
psycholinguistic factors influencing students’ successful
acquisition of a foreign language. The author concluded
that foreign language instruction should integrate knowl-
edge from general, developmental, pedagogical psychol-
ogy, and psycholinguistics, particularly through under-
standing the psychological principles of foreign language
learning and effectively modelling this process. O. Khom-
chuk & K. Velyka (2023) focused their research on the psy-
chological aspects of language competence development.
They argue that language competence is a component of
communicative competence, encompassing knowledge,
abilities, and skills applied to communication, following
social norms. Language competence is also viewed in the
context of educational activities as mastering a foreign
language, with external and internal factors identified as
influencing this process. T. Cherniuk (2023), in research
on the psychological conditions for successful foreign lan-
guage acquisition, highlights that motivation, enthusiasm
for the subject, practical application of techniques, mem-
orable educational materials, a cognitive-communicative
learning model, emotional engagement, understanding of
interlanguage transfer, and interaction with like-minded
peers are all essential elements.

It is noteworthy that the study of a foreign language
as an academic discipline is particularly unique, intersect-
ing with nearly all sciences and fields of human knowledge,
given that knowledge itself is inseparable from language.
Therefore, language learning significantly impacts the per-
sonal, intellectual, and cultural development of individuals,
underscoring the crucial roles of psychology and pedagogy
in this process. The purpose of this study was to explore
the role of psycholinguistics in foreign language learning,
identify psycholinguistic factors, and characterise and sys-
tematise them. The research tasks included describing the
development of psycholinguistics as a science, examining
its role in foreign language learning, analysing age-relat-
ed characteristics of language acquisition, and studying
internal and external factors influencing foreign language
acquisition. The novelty of this article lied in synthesising
previous research findings and determining the psycholin-
guistic factors contributing to students’ effective mastery
of foreign languages in higher education institutions.

MATERIALS AND METHODS

According to the purpose of the article, several scientif-
ic methods were employed to address the issues raised
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during the study. To achieve the goal, theoretical research
methods were utilised extensively, including analysis, syn-
thesis, systematisation, and generalisation. The analytical
method served as a tool for a detailed examination of the
characteristics and specificity of psycholinguistic factors
influencing the process of foreign language learning. The
synthesis method facilitated the integration of the findings
related to psycholinguistic factors. Through systemati-
sation, the theoretical data obtained were organised and
presented systematically in the article. Generalisation was
applied in formulating the conclusions of the research.
Theoretical analysis and synthesis enabled the examina-
tion of scientific studies in the fields of vocational peda-
gogy, psycholinguistic methods in educational activities,
modern pedagogical concepts, diverse scholarly perspec-
tives on the problem under investigation, and the identi-
fication of research areas. The methods of systematisation
and generalisation proved instrumental in focusing on the
preparedness of future specialists for professional develop-
ment. The comparison method was used to juxtapose the
author’s findings with those of other researchers, allow-
ing the subject under investigation to be considered inde-
pendently and highlighting the distinguishing features for
comparison. The successful combination of these methods
facilitated the achievement of the article’s objectives. Gen-
eralisation was also employed to formulate conclusions
and recommendations pertaining to the research topic.

During the investigation, resources such as Google
Scholar, ResearchGate, Microsoft Academic Search, and
WorldWideScience were utilised. In alignment with the
article’s purpose, the following keywords were selected:
bilingual environment, psycholinguistics, communicative
approach, language personality, educational process, prac-
tical activity, and professionally oriented speech. These
terms were chosen based on criteria such as their frequen-
cy of occurrence in the scientific studies, informativeness,
relevance to the topic, and accessibility to a broad reader-
ship. It is worth noting that the key points derived from
the source materials highlight the psychological aspects of
language competence development, including various fac-
tors affecting the methods, speed, and quality of foreign
language acquisition.

RESULTS AND DISCUSSION

Firstly, the concept of psycholinguistics must be defined.
This is a relatively young scientific field; however, its role
in modern linguistics remains significant. Psycholinguis-
tics is a scientific field that emerged at the intersection of
psychology and linguistics, focusing on the study of human
foreign language activities, beginning with speech gen-
eration and culminating in the ability to perceive speech
expressions. There are several definitions of psycholinguis-
tics in the scientific literature. One definition, proposed by
psychologist Charles Osgood in 1954, describes psycholin-
guistics as the study of processes involved in encoding and
decoding linguistic messages. Within this framework, lan-
guage processes are not tied to the language system itself
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but rather to an individual’s psychological state. According
to this perspective, the subject of psycholinguistics encom-
passes the processes of language creation and perception
of the physiological and mental states of communication
participants (Lozova, 2010).

Psycholinguistics examines the mental processes un-
derlying language use, including speaking, listening, read-
ing, and the acquisition of native or foreign languages by
children (Parchevska & Shkoliar, 2023). This field treats
language and speech as motivated actions interconnected
with cognitive processes. It studies the mechanisms of lan-
guage, speech types, speech recipients, intentions, inter-
nal language processes, code-switching, the relationship
between language and thought, and the development of
language skills. As a discipline, psycholinguistics overlaps
with both linguistics and psychology. Its object is language
as a system of signs, while its subject is the process of
generating and perceiving these signs (speech). In speech
(speech activity), psycholinguistics identifies elements not
directly dictated by psychological or psychophysiological
structures. For instance, while all languages feature vowels
and consonants, the specific number of these sounds in a
given language falls under the scope of linguistic, rather
than psycholinguistic, inquiry. Thus, psycholinguistics fo-
cuses not on the structural aspects of a sign system but on
the processes of generating and perceiving linguistic signs
in the minds of speakers (Lozova, 2010).

The fundamental principles of psycholinguistics, its
rich conceptual framework, diverse approaches, and nov-
elty of methods enable researchers to conduct high-quality
studies and produce reliable results (Zamoshnikova, 2021).
Researchers argue that psycholinguistics developed along-
side other disciplines to address the need for a holistic
approach to explaining phenomena that cannot be fully
understood within the confines of related fields (Dillard &
Pfau, 2002). Psycholinguistics arose not only as a theoret-
ical discipline but also as a practical one. In the 1940s and
1950s, various problems emerged that could only be ad-
dressed through interdisciplinary methods (Lozova, 2010).

However, the foundations of psycholinguistic research
were laid as early as the 19™ century in the studies of Wil-
helm von Humboldt, Ferdinand de Saussure, and Ivan
Baudouin de Courtenay, who initiated the psychological
trend in linguistics (Zamoshnikova, 2021). Regarding the
origins of psycholinguistics, particular attention should
be paid to O. Potebnia (1993), who articulated ideas about
language as an activity. The scholar proposed that humans
perceive the surrounding world through images, and prop-
ositions are formed in the mind through comparisons and
associations: “We cannot imagine the original proposition
otherwise than it is obvious to the speaker, comparing two
sensory images that were formed independently of each
other from one”. These images within a sentence combine
into a single whole, forming the sentence’s meaning: “(...)
considering the language, it is necessary to add that such
a decomposition of a sensory image can be achieved only
by combining it with another similar means (...); since it
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is expressed by the combination of at least two words, one
can see not only the decomposition of a unit, but also the
emergence of a new unit from a certain duality”.

0. Potebnia (1993) drew upon the linguistic philosophy
of V. Humboldt and the subjective idealism of I.H. Fichte.
He was convinced that language represents the spirit of a
nation, reflecting its unique worldview. V. Humboldt in-
troduced the concept of the “linguistic consciousness of
nationalities” and emphasised the relationship between
understanding a language and comprehending the spirit of
a people and their worldview: “Language is connected with
the formation spiritual strength of the nation. But under-
standing the originality of the life of a people and the inter-
nal structure of a separate language... completely depends
on the ability to see the originality of the national spirit in
all its fullness... Language is an organ of the inner being...
That is why it grew with all the thinnest threads of its roots
by the power of the national spirit, and what... the stronger
the influence of the spirit on the language, the more correct
and rich the development of the latter”. This perspective is
significant: as the worldview of a nation is reflected in its
language, so too are the traits of an individual’s character
revealed through their language use. Therefore, thinking
depends on language and is shaped by the individuality
of each speaker (Lanovyk, 2010). Thus, a person’s essence
manifests in language, which constantly acts as a medium
of mutual understanding, uniting people as a mediator.

The psychologist Charles Osgood, however, was the
first to introduce the concept of psycholinguistics into
scientific discourse, defining it as a science studying the
features of encoding and decoding information communi-
cated through language (Osgood, 1971). Today, O. Seliva-
nova (2008) characterises psycholinguistics as “marginal”.
This branch of linguistics investigates the ability to speak
as a mental phenomenon, exploring its realisation in t he
mechanisms of speech production and perception, which
represent human mental activity in socio-cultural interac-
tions and linguistic coding systems. L. Zasekina & S. Zase-
kin (2002) describe it as “the science of human speech
activity in the psychological and linguistic aspect, in par-
ticular, as an experimental study of the mental activity of
the subject in the process of learning and using language
as an organised and autonomous system, as the meaning
of each sign consists primarily in the activation of the cog-
nitive processes of the individual”.

Psycholinguistics emphasises the communicative ac-
tivity of an individual and the cognitive processing of in-
formation based on their mental representations (Zasieki-
na & Zasiekin, 2002); therefore, the subject of its research
is considered to be the “processes of generation and per-
ception of language in relation to the psychophysiologi-
cal features of participants in communicative processes”
(Zamoshnikova, 2021). As a cognitive science, it examines
how speech is planned, perceived, interpreted, understood,
and produced; how human knowledge is structured and ap-
plied in the cognitive processing of discourse; how children
acquire language during their development; and how the



processes of translation and foreign language learning are
executed. The primary focuses of psycholinguistics include
the functions of language, the generation and reproduc-
tion of texts, rhetoric, stylistics, translation, and language
acquisition (Zasiekina & Zasiekin, 2002). Among its main
features, the field highlights the use of existing research
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findings in cognitive psychology and the integration of new
procedural research aspects, taking into account interlocu-
tors’ intentions and communicative goals. In the develop-
mental phase of psycholinguistics, systematising its meth-
ods has become a pressing issue. L. Zasekina and S. Zasekin
identify the following methods, summarised in Table 1:

Table 1. Psycholinguistic methods and their descriptions

Method

Description

Subjective gradations

Examines the semantic similarity of words within the same thematic group

Associative experiment

Involves selecting associations for the proposed stimulus words

Semantic differential
spaces

Combines subjective gradations and associative experiments to construct semantic

Substitution or separable-transformative

Respondents evaluate the feasibility of changing words in specific contexts usually
applied to limited vocabulary groups

Classification

Classification forms depend on internal semantic connections of language material,
influencing the classification process

Indirect study of semantics .
processing

Explores semantic connections indirectly, determined by the nature and features of

Psycholinguistic methods of studying

Investigate styles of information presentation by analysing phonosemantic properties
phonosemantic and psychographic features | of words and psychographic features of written speech

Source: developed by the authors

Foreign language learning methods integrate psycho-
logical concepts to optimise the acquisition of theoreti-
cal knowledge, develop principles, forms, and methods of
speech development, and explore strategies for engaging
with listeners. Psychology serves as a fundamental frame-
work for mastering foreign languages (Voloshyna, 2023).
The teacher’s role involves developing effective language
skills, which necessitates an understanding of the forma-
tion of thought processes, the mechanisms of language
emergence, and its forms and functions (Raniuk, 2021). As
0. Lozova (2010) observed, for decades, the methodology of
teaching foreign languages primarily centred on linguistic
data, with many approaches developed by linguists. Only
much later did psychology gain prominence in the meth-
odology of foreign language instruction. Effective foreign
language learning requires teachers to consider the in-
tellectual, personal, and developmental characteristics of
students. Organising foreign language instruction should
take into account students’ psychological and age-related
traits to identify the most effective techniques, methods,
and teaching tools.

One of the requirements for the development of
foreign language skills in the future is the presence of
specialists who primarily take into account age charac-
teristics. The study of language abilities focuses on ana-
lysing the internal organisation of language processes
and modelling language and communicative activity. It
is shaped by physiological mechanisms in the commu-
nicative process under the influence of the linguistic en-
vironment (Khomchuk & Velyka, 2023). Conventionally,
three aspects are recognised in the structure of language
ability: the language mechanism or the ability to master
a language (native or foreign); the language peculiarities
of a person, or the mental representation of language in

the mind of the bearer of the sign systems of a language;
and the norms of its functioning in communication. Ad-
ditionally, language mechanisms involve the ability to
carry out linguistic activity — producing and perceiving
linguistic expressions. Sensitive periods of language devel-
opment, especially in language acquisition, are age stages
characterised by the presence of special mental reserves
for language learning. These include the age ranges of
2-5, 12-15, and 27-30 years (Khomchuk & Velyka, 2023).
The development of language skills at an early age
is connected primarily with phenomena such as the per-
ception and distinction of speech sounds, as well as un-
derstanding the meaning of the language being studied
(Herasymova & Malyk, 2023). Research conducted by V. Ko-
honen and co-authors on the duration of babies’ listening
to sound models imitating the phonetics of their native
and non-native languages showed that nine-month-old
children prefer the sounds of their native language. No-
tably, these features were not observed in six-month-old
babies (Kohonen, 2020). The difference stemmed from the
recognition of phonetic elements and individual sound
features. Additionally, it was observed that stress in words
is important for recognising sound forms. Data on the
ability to distinguish sounds similar to words correlate
with studies showing infants’ ability to imitate the sounds
of others (Campbell & Wales, 1970; Jusczyk, 1993). B. De
Boysson-Bardies (1993) also conducted research on the
development of speech during the period of language im-
itation in children of different nationalities. It was found
that regardless of culture and nationality, the ability to im-
itate speech and distinguish between vowel and consonant
sounds is well-manifested by around the age of one year.
P. Kuhl’s (1994) research showed that between 12
and 20 weeks of life, children demonstrate significantly
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developed imitation and well-perceived language. The re-
searcher considers these findings as confirmation of the
early development of the ability to perceive and distinguish
speech sounds, as well as the emergence of language motor
and perceptual activity. These studies indicate that even
before children learn the meaning of words and phrases,
they learn to pronounce them, master the ability to rec-
ognise speech elements by general perceptual signs and
imitate pronunciation sounds. Furthermore, it is noted
that in childhood, traditional learning mechanisms re-
main operational. This involves an unformed differenti-
ating ability of a conditional-reflex nature, as there is no
reinforcement, and conscious efforts aimed at producing
sound images are also impossible. P. Kuhl emphasises that
the ability of a newborn to distinguish nearly all phonetic
elements occurring in different languages is a remarkable
new capacity, reflecting sensitivity to acoustic changes in
phonetic categories. However, by around the 12 month,
this ability diminishes. The scientist provides an exam-
ple: Japanese children distinguish the sounds “r” and “1”
in early childhood, but as they grow older, they no longer
notice these differences. Language development, therefore,
progresses from a “general language” orientation to a “spe-
cific language” focus. P. Kuhl explains this as a process of
self-regulation and adaptation to the native language, ac-
companied by a loss of flexibility. He proposes the theory of
the “perceptual magnet”, which suggests that as linguistic
experiences accumulate under the influence of linguistic
material, general and typical phonetic regularities emerge
and are fixed in the memory of young children. Such a solid
prototype gains the ability to “attract” similar sounds.
Phonetic prototypes are specific to different languag-
es; therefore, each speaker of a particular language has a
unique perception that determines the classification of
phonetic features. This characteristic facilitates the rec-
ognition of phonemes in various categories of the native
language but is less influential in the perception of a for-
eign language (Kuhl, 1994). Typically, towards the end of
the first year or the beginning of the second year of a child’s
life, sound complexes emerge that others perceive as the
child’s first words. Their phonetic structure resembles
babbling, a universal phenomenon among children world-
wide. The fundamental difference between words and gib-
berish lies in the meaning attributed by adults (Kravets et
al., 2021; Kondratiuk & Malyk, 2024). The content of these
early words demonstrates originality, as a child can de-
scribe an entire situation using a single word. By the age
of two, an active vocabulary expands to approximately 25
words, after which it grows rapidly. In six-year-old children,
the vocabulary reaches 15,000 words, and by the age of 10-
12, it nearly equals the household vocabulary of adults. Be-
tween the ages of one and a half and two and a half years,
assuming normal developmental progression, a significant
change occurs in children’s speech patterns: they begin to
use word combinations, and two-word sentences start to
appear. These sentences are not yet grammatically struc-
tured; their semantic focus provides information about the
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location of objects or describes actions and events. Further
speech development involves the emergence of gram-
mar. This period is marked by the formation of grammar
in children’s speech. Additionally, children spontaneous-
ly incorporate words into their vocabulary that mirror the
language of those around them, often creating neologisms
(Bohush, 1997; Kalmykova, 2003).

During the speech development of children aged 3-4
years, a phenomenon known as egocentric speech becomes
evident. This phenomenon reflects the unique communica-
tive characteristics of children’s speech, where the child
does not require an interlocutor and does not address an-
yone but instead verbalises their thoughts (Kravets, 2023).
By school age, egocentric speech disappears. In the linguis-
tic organisation of an individual, the following elements
of linguistic knowledge are identified: phonetic, lexical,
grammatical, and semantic. Proper organisation of a per-
son’s linguistic knowledge is a key condition for language
acquisition. Only with a well-structured representation of
linguistic knowledge is it possible to efficiently retrieve lin-
guistic units from the “archive” of long-term memory and
perform a series of linguistic actions, ultimately leading to
automation, as well as enabling the flexible application of
alternative strategies for speech communication (Zasieki-
na & Zasiekin, 2002). Considering the specifics of this
research, the author highlights the nuances of mastering
foreign languages by students. University life represents a
unique stage of late adolescence and early adulthood, typ-
ically between 17 and 25 years of age (Kravets, 2023). The
optimal development of intellectual functions depends on
two factors: talent (an internal factor) and education (an
external factor). As emphasised by L.H. Rusalkina (2015),
educators should organise the learning process so that ex-
ternal social factors are transformed into internal drivers,
creating an integrated structure of the student’s intellect.
Students, as members of a distinct academic community
united by the pursuit of professional education, are char-
acterised by traits such as the active development of moral
and volitional qualities, stabilisation of character, and mas-
tery of diverse social roles. These qualities are essential for
the successful acquisition of communicative competence,
which is crucial for functioning as an adult in society.

In the socio-psychological aspect, the student is char-
acterised by a high level of cognitive motivation, social
activity, and a relatively harmonious combination of intel-
lectual and social maturity. During this period, cognitive
development reaches a level sufficient for an individual to
perform almost all types of mental activity associated with
adulthood. At this stage, students demonstrate the highest
activity in deliberate, logical, and abstract memory; think-
ing focused on solving mental tasks; the ability to adapt
quickly to different types of activities when working on
linguistic and logical tasks; and a high level of proficien-
cy in logic and a systematic understanding of the nature
and content of their actions. In students, the systematic
and purposeful use of rational memory techniques is en-
hanced. Educators should optimise this potential, as the



age-specific psychological characteristics of students facil-
itate the highest pedagogical impact, particularly in uncov-
ering the linguistic and rhetorical potential of each student
during educational activities. Another psychological con-
dition for the development of language competence is the
consideration of the individual psychological character-
istics of students, which are based on cognitive processes
such as feelings, perception, imagination, memory, think-
ing, and attention (Raniuk, 2021). The ability to synthesise
visual and auditory, kinesthetic, and static impressions
contributes to the development of speech skills in a foreign
language (Malyk, 2023).

Perception, as a cognitive process, manifests as a ho-
listic representation of objects, situations, and phenomena
that arise due to the direct influence of stimuli on the re-
ceptive surfaces of the sense organs (Polozenko et al., 2009).
Psychologists use the term “perception” to denote this sen-
sory process, one type of which is the perception of people
by others — referred to as social perception. Social percep-
tion is an important factor in speech activity, particular-
ly in foreign languages, as the internal characteristics of
a person are expressed through external signs, such as
thoughts, feelings, desires, and emotional experiences. Per-
ception is connected to prior experiences. This dependence
of perception on prior experiences is referred to as “ap-
perception”. To facilitate the effective acquisition of new
material, the teacher must connect it with the student’s
existing knowledge, thereby ensuring comprehension
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of subsequent material. This creates causal relationships
during foreign language learning. Apperception is close-
ly linked to memory, as actual memorisation occurs only
when individuals unconsciously retrieve prior knowledge
while analysing past experiences and evaluating their rel-
evance to current and future needs. Learning outcomes are
influenced by a variety of factors, which can be grouped
into two categories: internal and external. Internal factors
are related to an individual’s physiological and psychologi-
cal characteristics, while external factors are influenced by
social conditions. Studies have shown that personal char-
acteristics, particularly emotional and motivational traits,
have a greater impact on the development of language skills
than external conditions. Affective variables such as atti-
tude and motivation play a critical role in determining lan-
guage proficiency. Negative factors identified by research-
ers include anxiety, insufficient cognitive engagement,
and a negative self-perception (Samimy & Tabuse, 1992).

H.D. Brown (1981) claims that learning a foreign lan-
guage causes tension in individuals, which is accompanied
by a sense of fear, disappointment, and doubt. Unlike chil-
dren, adults are especially concerned about how others will
evaluate them in public communication, particularly in the
presence of native speakers. Anxiety stems from the fear
of making mistakes or appearing ridiculous or awkward.
Another internal factor is the ability to learn a language
independently. Table 2 summarises four key indicators of
foreign language learning ability.

Table 2. Key language learning skills and their descriptions

skill

Description

Phonetic decoding

The skill to distinguish other’s sounds and encode them for later reproduction.

Grammar sensitivity

The ability to recognise the functions that words perform in a sentence.

Inductive study of foreign languages ",
y g guag on regularities.

The ability to draw conclusions, deduce or derive rules, and make generalisations based

Memory for language material
and learning ability

language words.

The capacity to construct phrases and recall associations between native and foreign

Source: developed by the authors based on A.N. Smith (1975)

Two of these factors, phonetic decoding and memory,
also correlate with intelligence. Another significant factor
is attitude, which reflects how language and thinking are
perceived and developed as a result of experiences shaped
by the immediate environment, including peers, teachers,
and parents (Ameto, 1988; Samimy & Tabuse, 1992). A pos-
itive attitude towards language learning enhances learn-
ing effectiveness, reduces the time required to master the
material, and fosters positive emotions (Ameto, 1988). The
central mental process important in foreign language com-
munication is memory. Learning a foreign language should
not rely solely on mechanical repetition of words, phras-
es, sentences, or entire texts. Instead, it should involve an
awareness of linguistic peculiarities. Psychologists classify
the mental processes mentioned above as cognitive. These
processes integrate attention — the dynamic aspect of con-
sciousness, characterised by the degree of focus on an ob-
ject —and concentration, which ensures its proper reflection

within the time required to perform a specific action or com-
munication process. Voluntary attention is associated with
language in relation to socially developed methods of or-
ganising behaviour and communication (Ivashchuk, 2023).

The emotional and volitional domains exert a special
influence on speech. Emotions are states linked to the as-
sessment of specific factors affecting an individual and are
expressed as direct experiences of satisfaction or dissatis-
faction with one’s needs. Feelings are among the primary
forms of expressing attitudes towards objects and phenom-
ena, as they represent emotional experiences that reflect
a stable attitude towards external realities. Emotions and
feelings are transmitted during communication and serve
as important supplements to the content of speech re-
ceived by the listener. Thus, mastering a language requires
proficiency not only in its verbal components but also in
its non-verbal elements, such as emotions, intonation,
rhythm, facial expressions, gestures, and body movements.
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Effective communication and the achievement of commu-
nicative goals depend on the ability to consider the emo-
tional state of the interlocutor and to control and express
one’s own emotions (Raniuk, 2021).

Of particular importance is nonverbal communication,
which is acquired when learning and using a foreign lan-
guage. M. Kekosh (2017) points out that nonverbal commu-
nication plays an even greater role in this process than in
learning the native language. An insufficient understanding
of lexical or grammatical structures can often be compen-
sated for by nonverbal means, which helps to better inter-
pret various communicative situations. The combination of
verbal and nonverbal communication in a foreign language
can facilitate the memorisation of new words or grammati-
cal structures. At the same time, the use of nonverbal means
is particularly important in communication with people
who speak a foreign language. Ignorance of the characteris-
tic rules of nonverbal behaviour in other cultures (speaking
another language) leads to misunderstandings and certain
conflicts during cross-cultural communication. It is known
that in different cultures, gestures, facial expressions, ap-
pearance, and even the distance between interlocutors have
different meanings. What is permissible in one culture may
be incorrectly perceived or interpreted by people from an-
other culture. However, mastering the nonverbal commu-
nication techniques characteristic of a given foreign lan-
guage allows one to avoid certain conflict situations and
also provides the opportunity to better navigate different
linguistic contexts and regulate one’s behaviour during a
conversation in a foreign language. M. Kekosh (2017) em-
phasises that the assimilation of nonverbal phenomena
from a foreign culture should not be carried out through
mechanical memorisation of the meanings of all gestures,
facial expressions, etc. It is necessary to develop a certain
sensitivity to the cultural behaviour of people who speak
a foreign language and to cultivate the ability and willing-
ness to understand the mentality of those who speak it.

The component of the emotional and volitional sphere
is will — the ability of an individual to achieve a set goal
while overcoming obstacles, which is expressed in self-de-
termination and self-regulation of actions and various
mental processes. The result of the goal-oriented develop-
ment of will is higher volitional qualities: determination,
perseverance, decisiveness, independence, the ability to
self-control and self-regulate, the ability to make deci-
sions, adherence to principles, initiative, stability, organi-
sation, discipline, courage, the ability to distinguish social
from personal aspects, etc. (Nyshcheta, 2017). Learning
a language, especially a foreign one, should be based on
these qualities. Such qualities are already well-developed
by student age. At the same time, the content of the lan-
guage material should focus on realising the importance
of these qualities for future professional activity, to ensure
effective communication in a foreign language.

Psychologists state that language barriers most of-
ten hinder students from effectively learning a foreign
language. Therefore, they distinguish two main types of
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language barriers: external and internal. External barri-
ers are objective obstacles that appear before individuals,
regardless of their desires. For example, when a person
cannot choose a learning method that meets their goals
or cannot find a suitable teacher. Internal barriers are sub-
jective, arise within the individual, and their roots may lie
deep in the subconscious. However, they can also be associ-
ated with certain physical problems (such as hearing loss),
age, or a general deterioration in memory at a certain stage
of life. The first and most significant obstacle to overcome
when learning a foreign language is the fear of initial at-
tempts at speaking, which usually does not cause further
hindrances in language acquisition (Cherniuk, 2023). It is
known that learning cannot be successful without knowl-
edge of psychology and pedagogy, because there are key
aspects that foreign language teachers should take into ac-
count when working with students:

1) each individual’s action begins with their personal
motivation;

2) the subject matter should not be too simple; stu-
dents should not lose the desire to overcome their own bar-
riers to learning;

3) new knowledge must have an emotional impact (in-
clusion in the process);

4) it is necessary to draw on the students’ general er-
udition, basic knowledge, interlingual and intercultural
connections, and teach an analytical approach to learning
something new (Zernetskyi, 2020).

In learning a foreign language, the implementation of
the communicative method plays a key role. Communica-
tion includes both oral and written forms, with the essence
being the exchange of information. The author of the com-
municative method is R. Langs, who characterised the main
features of this method:

the approach assumes maximum use of the lan-
guage learned within the group;

emphasis on active learning models, including part-
ner and group work;

oral communication is preferred;

anticipation of the use of software services;

emphasis on modern spoken language;

secondary importance is placed on the role of gram-
mar (Bocharova, 2019).

Communicative learning of a foreign language involves
not only specific knowledge, skills, and abilities but also
communicative competencies that enable effective com-
munication in situations where a foreign language is used.
The European Commission interprets it as a continuum
of several components or competencies (Halytska, 2019).
Communicative skills are not without their drawbacks,
especially since they can only be achieved with sufficient
language practice. It is difficult to imagine the future of a
modern specialist without proficient, professional reading
of informational and professionally oriented texts. Readers
of authentic, professionally oriented texts require devel-
oped reading skills, i.e., practical mastery of this type of
linguistic activity. The linguistic-communicative model for



shaping reading and writing skills is based on authentici-
ty (the use of authentic material in the learning process);
contextual conditioning (the use of language in a general,
social, and cultural context); intensive use of the student’s
basic knowledge (the formation of expected skills based
on the informational content of the text, which appears in
their mind even before familiarisation with the education-
al material); overcoming the cognitive gap (avoiding prob-
lematic situations and misunderstandings in the informa-
tion contained in the text) using teacher-led tasks. The
main psychological characteristics of students learning a
foreign language are as follows:

1) they will learn only because they believe they need
to, and their studies will be effective if they have a strong
internal motivation to acquire specific knowledge — today,
support and stimulation of motivation largely depend on
the higher education teacher;

2) meeting the immediate needs of recipients by ap-
plying acquired knowledge, skills, and abilities through
simulation (modelling) of situations—this significantly ac-
celerates the practical use of the language;

3) students often study and work at the same time,
so the main obstacle to practical interaction is that those
who work frequently do not have enough time to attend
courses. However, if a person requires a foreign language
for professional development, it is easier for them to find
time to study;

4) learning largely depends on previous experience —
students’ perception of knowledge. Therefore, knowledge
must be correlated with accumulated life experience; if
new knowledge does not correspond to what the student
already knows, they subconsciously prepare to reject it;

5) it is important to be able to abandon unsuccessful
educational experiences from the past and start anew. One
of the factors hindering the learning of a foreign language
is fear. Therefore, it is important to create an informal at-
mosphere for interaction among all participants in the ed-
ucational process;

6) most students criticise their ability to learn. There-
fore, according to psychologists and educators, tasks should
not be assessed, but should guide, among others, B. Tasks
that are often practised without a single correct solution,
with the main goal being the development of language
skills based on the personal experiences of the learners;

7) when learning a foreign language, multiple teaching
methods should be employed.

Therefore, the potential of mental processes, and
the emotional and volitional sphere of students, is deter-
mined and connected with language. Among contempo-
rary scholars dealing with the specificity of foreign lan-
guage teaching methods, there is an ongoing discussion
regarding the approach to learning foreign languages
based on psychological characteristics. The origin of the
discussion lies in the well-known postulate of L. Vygot-
sky: “We can say that learning a foreign language goes
along a path directly opposite to the path of development
of the native language. A child never starts by learning the
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native language, learning the alphabet, reading and writ-
ing, consciously building a sentence, verbally defining the
meaning of a word, learning grammar, but usually all this
comes at the beginning of learning a foreign language.
A child learns the native language unconsciously, and a
foreign language consciously and deliberately. Therefore,
we can say that the development of the native language
occurs from the bottom up, and the development of a for-
eign language from the top down” (Brown, 1981). Howev-
er, complete mastery of a foreign language does not differ
from mastering the native language: the speaker acquires
the ability to think in a foreign language and develops lin-
guistic intuition (Raniuk, 2021).

This leads to the discussion of the most important ap-
proach to learning foreign languages. The essence of the
issue lies in the dilemma of whether effective foreign lan-
guage learning can be achieved through a discursive meth-
od, where language learning is continuously supported by
translations between the native and foreign languages, or
through the use of the “direct method”. In the direct meth-
od, a foreign language is learned in the same way as the na-
tive language — primarily through conversational exercises.
One variant of the direct method is the “full immersion”
method, which involves immersing the learner in a new,
unfamiliar linguistic environment. No word in the native
language is spoken aloud to avoid the need for translation.
The emphasis is on the repetition of idiomatic construc-
tions: the learner practices until they internalise this or
that structure (Raniuk, 2021).

0. Lozova (2010) rightly notes that neither the first
nor the second method of learning a foreign language can
be the only possible one. An alternative must be sought.
The foundation of foreign language learning is a constant
practice through speaking exercises, during which it is cru-
cial to ensure that the learner focuses not only on the spe-
cifics of linguistic means but also on the ideas expressed
through the foreign language. This means that language
should not be reproductive, but productive. The repetition
of language is facilitated by the motivation of the speaker.
However, one should not abandon the study of theoretical
knowledge. Without the ability to analyse language, it is
impossible to effectively master reading and writing or to
understand the nuances of a foreign language.

The combination facilitates the active practice of
spoken language and the acquisition of the theoretical
foundations of a foreign language, thereby promoting the
development of productive skills. It is also important to
consider the observations of scholars studying the specif-
ics of foreign language learning, who note that the process
is accompanied by the development of new psychophysi-
ological mechanisms in learners. These mechanisms ena-
ble learners to adapt to real-world goals, reflecting them
differently and interpreting them using slightly different
linguistic means. After all, a person who knows a for-
eign language must also understand a different linguistic
image of the world. While awareness of the native lan-
guage typically develops spontaneously, the formation of
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linguistic awareness in a foreign language is a complex and
prolonged process. However, the native language remains
the primary and necessary condition for developing aware-
ness of a foreign language. To make the learning process
meaningful, the student must recognise the internal laws
of the foreign language and compare them with the corre-
sponding rules of their native language, which should be-
come the focus of reflection.

Thus, in modern psychology and pedagogy, the study
of the psychological specificity of foreign languages has
emerged as an academic discipline. The characteristics of
genuine foreign language learning are highlighted: the
connection with the native language, thematic orienta-
tion, the inclusion of the foreign language component in
communicative activities, fragmentation of learning, and
the division of language learning into different types of lin-
guistic activity that shape bilingual awareness. The success
of students in learning a foreign language depends largely
on the ability to predict and diagnose potential language
barriers (Cherniuk, 2023). Overall, the principles of the
cognitive-communicative learning model are widely ap-
plied in modern language teaching methods. For students
at non-linguistic universities, in addition to language de-
velopment, the ability to read and professionally process
specialised texts is crucial. The teacher’s task is to help
the students integrate the new worldview presented in the
foreign language with their individual context. In this way,
bilingual awareness is formed.

CONCLUSIONS

In the socio-psychological context, the student is charac-
terised by a high level of cognitive motivation, social activi-
ty, and a relatively harmonious combination of intellectual
and social maturity. There are four indicators of the ability
to learn foreign languages: phonetic decoding, grammar

sensitivity, the capacity for inductive study of foreign lan-
guages, memory for language material, and the ability to
learn. The purpose of the study has been achieved. Following
the topic and objective of the research, the following con-
clusions have been drawn during the research process: psy-
cholinguistic factors of foreign language acquisition have
been characterised, and a review and analysis of general
non-scientific and psychological-pedagogical approaches
have been conducted. These can improve and systematise
the existing psychological conditions for psycholinguis-
tic training of students, as well as overcome difficulties
and barriers in the process of learning a foreign language.

The central mental process critical to communicating
in a foreign language is memory. Learning a foreign lan-
guage should not involve mechanically repeating words,
phrases, sentences, or entire texts, but rather acquiring the
language with an awareness of its linguistic peculiarities.
In foreign language learning, the implementation of the
communicative method plays a crucial role. Communica-
tion encompasses both oral and written communication,
with the core purpose being the exchange of information.
The main psychological characteristics of students learn-
ing a foreign language have been enumerated and charac-
terised. Therefore, the potential of mental processes, emo-
tional and volitional spheres of students is determined and
connected with language. The author sees the prospects for
further research in examining the components of person-
al psycholinguistic factors in foreign language acquisition
and the practical implementation of these findings.
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BiHHMUbKNI HauiOHaNbHWI arpapHUN yHiBepcuteT
21000, Byn. CoHAYHa, 3, M. BiHHMUA, YKpaiHa
https://orcid.org/0000-0002-3291-4347

McMXONIHrBICTUYHI YUHHMUKU OBONIOAIHHA IHO3€MHOIO MOBOIO

AHOTAaLifA. Tema mOCTiIKeHHS € BaXIMBOI B CYYacHWil Mepiof yacy, amke BUKIaay, MPALIOIOUM 3i CTYIeHTaMM,
MOBMHEH BMITM 3aCTOCOBYBAaTM Ha MPAKTUIL TICUXOMIHIBICTMYHI Ta IICUXOJOTiIYHi 3HAHHS, 3HAXOAUTU TMOTPiOHI
METOOMYHI IIISIXYM BMBYEHHS TOTO UM iHIIOTO IIpeaMeTa. 3BakarouyM Ha OCOOIMBOCTI BMBUEHHS iHO3eMHMX MOB,
OCHOBHMM 3aBJaHHSIM BUK/Iaaua € PO3BUTOK i BAOCKOHATEHHS KOMYHIKaTUBHUX MOBHMX HABUYOK CTY/IEHTiB, PO3BUTOK
iX yMiHHSI IpalfoBaT 3 aBTEHTUYHMMM MaTepiajaMu Ta 3aCTOCOBYBATM HAOYTi 3HAHHS y MPaKTUYHI HiSTbHOCTI, 1O i
00YMOBITIOE aKTYaIbHICTh aHai3y ICUXOMIHIBICTUUHMX (HaKTOPIB OBOMOLIHHS iIHO3eMHOI0 MOBOIO. MeTa 1aHOi HayKOBOi
po60TH MoJIsirana y pO3KPUTTI CYTi MICUXOMIHTBiCTUKY, 11 3HAUEHHS PV BUBUEHHI iHO3€MHMX MOB Ta AeTaJTbHOMY aHasIi3i
MICUXOMHTBiCTMYHUX (PaKTOpPiB. V CTATTi JaHO BU3HAUYEHHS IMCUXOMIHTBICTMKM Ta KOPOTKO OIMCAHO OCHOBHI eTamu ii
PO3BUTKY. [IJoBeZIeHO, 110 MCUXOIiHTBiCTMKA aKIeHTY€E yBary Ha KOMyHiKaTUBHilt isSTbHOCTI iHAMBiAA Ta Ha KOTHITUBHI
06po611i iHpopmallii Ha OCHOBi 1Or0 MEHTAJIbHUX YSIBJI€Hb. PO3IISIHYTO BiKOBi OCOGJMBOCTI OBOJIOAIHHSI iHO3€MHOIO
MOBOI0. 3a3HAUY€HO, 110 HEOOXigHMII PO3BUTOK iHTENEKTYaabHMUX (YHKIIIM JIIOOMHM 3aJIEKUTDh Bim Takux (HakTopiB K
TaJaHT Ta MOXOMmKeHHs. CTyoeHTH, 6yayun MpeicTaBHUKAaMM KOHKPETHOTO CTYILeHTChKOIO CIIiBTOBapUCTBA, 00’ € JHATICS
3 MeTOI0 300y TTS BUIIOI OCBITH, XapaKTePU3YIOThCSI TAKMMU 0COOIMBOCTSIMMU, SIK e(heKTHBHE BIOCKOHAIEHHS MOPaTbHO-
BOJIbOBMX SIKOCTEM, 3MillTHEHHS XapaKTepy, 3aCBOEHHS BCbOT'O CIIEKTPY POJIei JOPOCIOTO B CYCIiJIbCTBI Ta BCe 3 IIUX peyeil
HeoOXifHi 1S BiAMOBiAHOTO OBOJIOiHHS KOMYHIKaTUBHOIO AisUTbHICTIO. By/i0 IOBemeHo, 110 BMBUEHHST iHO36MHMX MOB
Mae BifmOyBaTucsl He yepe3 MexaHiuHe TIOBTOPEeHHSI CJ1iB, (hpa3 Uy po3IMMPEHOTO MOBJIEHHS, a 38 JOTIOMOTOI0 PO3BUTKY
MOBHOTO YCBimoMyeHHs. IIpakTMuHe 3acTOCYBaHHS OTPMMAaHMX PE3yJbTaTiB MOXe BimbyBaTMChb TpM MiATOTOBII
0 TIPOBEIEHHS Tap, HAaBUaJbHMX 3aXOiB, HAIMCAHHS HAYKOBUX pOGIT BUMTENSIMM, BUKIaJadaMu, acIipaHTaMu,
HayKOBLSIMM OCBIiTHIX YCTaHOB

KnwouoBi c/NOBa: 6GininrsanbHe cepemoBuine; ICUXOMIHIBICTMKA; KOMYHIKQTMBHMIT MiAXim; MOBHa OCOGMCTICTD;
OCBIiTHI1 Ipo1iec; MpakTUYHA JisTbHICTb; MPodeciifHo cripsiMoBaHe MOBIEHHS
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