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The influence of pedagogical culture on strategies for developing
the motivation of academic staff in higher education institutions:
A comparative analysis and European experience

Abstract. The study aimed to develop recommendations for supporting and enhancing the motivational component
among university lecturers. The methodology involved a comparative analysis of educational practices in Ukraine, Germany,
Finland, and China, alongside a survey of academic staff at higher education institutions. The survey was conducted at
Taras Shevchenko National University of Kyiv, Ludwig Maximilian University of Munich, the University of Helsinki, and
Peking University. Particular attention was given to the role of institutional leadership in creating favourable conditions
for increasing motivation, as well as the impact of international professional exchange and training programmes. The
findings indicated that a high pedagogical culture directly enhances lecturers’ motivation and professional development.
European experience demonstrates the effectiveness of innovative approaches to motivational strategies that combine
both financial and non financial incentives. Furthermore, it has been found that integrating elements such as support
for academic freedom, the development of collaborative engagement, and the continuous enhancement of professional
skills has a significant impact on motivational processes. European practices should be adapted to the Ukrainian context,
considering the specific features of the national education system and the importance of pedagogical culture as a
foundation for implementing successful motivational strategies in higher education institutions. The study revealed that
the motivational strategies of academic staff depend not only on institutional conditions but also on the level of individual
responsibility lecturers assume for the outcomes of their work. The effective implementation of such approaches has the
potential to enhance the overall quality of teaching and educational services in higher education
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INTRODUCTION

Contemporary higher education institutions face rapid
changes in the educational process, driven by globalisa-
tion, digitalisation, and the increasing demand for highly
qualified lecturers. In this context, the issue of developing
motivation among academic staff is becoming increasing-
ly important, as it is motivated lecturers who are capable
of implementing innovations, adapting to new challenges,
and ensuring a high standard of education. This impacts
the quality of the teaching process, research activities,
and the effectiveness of academic management. Pedagog-
ical culture is a key factor influencing the development of
motivational strategies. It encompasses values, traditions,
norms, management styles, and the relationships between
lecturers, students, and administration. However, despite
the importance of this issue, it remains under-researched
in both Ukrainian and European contexts, particularly in
terms of comparing international experiences with Ukrain-
ian realities. Studying pedagogical culture and its impact
on lecturers’ motivational strategies will not only improve
the management of higher education institutions but also
enhance their competitiveness on the international stage.

Research from various authors has highlighted im-
portant aspects of pedagogical culture and the develop-
ment of motivation among lecturers in higher education
institutions. Specifically, D. Stumbriene et al. (2024) fo-
cused on the cultural factors influencing the motivation
of academic staff in the context of higher education.
They found that pedagogical culture, particularly the
values and beliefs transmitted through administrative
structures, significantly impacts lecturers’ willingness to
engage in professional development. Lecturers working
within a supportive pedagogical culture are more moti-
vated to pursue selfimprovement.

The issues of pedagogical culture and research moti-
vation among lecturers in Chinese higher education were
examined by M. Wang et al. (2024). Their study revealed
that organisations with strong values of collaboration and
peer support foster greater motivation among lecturers
for research activities. They also noted that lecturers who
feel supported by the administration have more opportu-
nities to develop their own research projects. In a study by
C. Long et al. (2024), it was determined that the level of
pedagogical culture in higher education institutions di-
rectly affects the level of professional burnout among lec-
turers. Lecturers working in an environment that empha-
sises personal development and knowledge sharing exhibit
a higher motivation to fulfil their professional duties and
participate in educational initiatives.

The study of motivation among academic staff has
been actively pursued by many researchers. In particular,
O.V. Kerekesha (2019) investigated the impact of various
factors on the motivation of lecturers in higher educa-
tion institutions, including professional development and
self-fulfilment. She emphasised the importance of creating
conditions to enhance intrinsic motivation through the
support of innovative teaching approaches. Specifically,
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L. Tsybulko & M. Roganov (2023) focused on the socio-psy-
chological aspects of motivation, highlighting the impor-
tance of a positive emotional climate within the team.
Material incentives play a secondary role, with the primary
motivation being the opportunity for independent deci-
sion-making and academic creativity. In a study by L. Xu et
al. (2024), strategies for motivating lecturers in European
countries were examined. They concluded that the pres-
ence of a system supporting and stimulating innovation
in teaching is a key factor influencing lecturer motivation.
Higher education institutions that encourage academic
staff to use the latest pedagogical technologies contribute
to increased motivation and engagement in the learning
process. R. Collie & A. Martin (2024) explored motivation
among university lecturers, identifying key issues. These
primarily included insufficient attention to lecturers’ pro-
fessional development and a lack of investment in creating
motivational support. According to the authors, improving
pedagogical culture could reduce staff turnover and en-
hance the quality of educational services.

In a study conducted in China, researchers Y. Li et
al. (2024) focused on the correlation between the level of
professional development of staff and the culture of mutu-
al support within the university. They found that lecturers
who receive more opportunities for professional growth
demonstrate a higher level of motivation in both teaching
and research activities. G. Murshidi et al. (2024) examined
the role of leadership in shaping pedagogical culture and
its impact on lecturers’ motivational strategies. Their re-
search revealed that democratic management styles in
universities contribute to greater lecturer motivation and
professional development. Additionally, higher education
institutions with strong leadership demonstrate lower lev-
els of professional burnout among academic staff.

The study by S. Sarkar et al. (2024) also focused on ana-
lysing pedagogical culture, with the authors highlighting
the importance of academic freedom in developing lectur-
er motivation. They found that lecturers who have greater
freedom in choosing teaching methods and research di-
rections exhibit higher work motivation. At the same time,
A.M. Sudrez-Mesa & R.L. Gémez (2024) determined that
lecturers’ motivational strategies depend not only on the
culture within the university but also on external condi-
tions, particularly government support for educational in-
itiatives. They emphasised the importance of state support
programmes for lecturers in stimulating their profession-
al development. The issue of pedagogical culture in the
context of inclusive education was studied by J.B. Silva et
al. (2020). Higher education institutions that actively im-
plement inclusive practices and support cultural diversity
create a more favourable environment for developing lec-
turer motivation. The aforementioned studies examined
the issue of pedagogical culture in shaping lecturer moti-
vation, but a comprehensive comparison of different incen-
tive strategies to determine the most effective applications
was not conducted. This research aimed to identify the key



factors that contribute to increasing lecturer motivation,
taking into account the European experience. Following
the stated aim, the objectives of this research were to:

1. Compare motivational approaches and pedagogical
culture in universities in Ukraine and EU countries.

2. Conduct research to identify how pedagogical cul-
ture influences lecturer motivation.

3. Develop recommendations for improving motiva-
tional systems in Ukrainian universities, taking into ac-
count European experience.

MATERIALS AND METHODS

The research was based on the use of quantitative and
qualitative methods to ensure a comprehensive approach
to studying the impact of pedagogical culture on the de-
velopment of lecturers’ motivational strategies. The
study was conducted at higher education institutions in
Ukraine and foreign countries, namely Germany, Finland,
and China. The selection of higher education institutions
was based on their participation in international research
projects and the availability of data on the use of effective
motivational strategies for academic staff. The universi-
ties selected include Taras Shevchenko National Univer-
sity of Kyiv (2024), Ludwig Maximilian University of Mu-
nich (2024), the University of Helsinki (2024), and Peking
University (2024). This allowed for the collection of data
on pedagogical culture within the national context of each
country. The sample included lecturers from universities in
each of the countries, which enabled the collection of data
on the impact of pedagogical culture on motivation devel-
opment strategies. Lecturers were from various regions of
Ukraine and higher education institutions with differing
levels of participation in international educational and
research projects. The study involved 150 academic staff
members from Ukrainian higher education institutions, 90
staff members from German and Finnish universities, and
45 lecturers from Chinese universities. Participants repre-
sented diverse academic disciplines, ensuring a variety of
perspectives and approaches.

Participation in the study was voluntary, with each
participant being thoroughly informed about the research’s
aim and stages. All provisions of the Declaration of Helsin-
ki (2013) were followed in the course of the study. The confi-
dentiality of the data collected was guaranteed through the
anonymisation of responses. Additionally, each participant
had the right to withdraw from the study at any time with-
out any negative consequences. The research was conduct-
ed in several stages. During the preparatory stage, existing
approaches to developing pedagogical culture and motiva-
tion were reviewed, and the main factors influencing the
motivation of academic staff in higher education institu-
tions were identified. This allowed for the systematisation
of information on the theoretical principles and practices
used in various educational systems. The main stage of the
research involved data collection through an online survey
over two months — January and February 2024. The aim
was to examine the level of motivation and the impact of
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pedagogical culture on the motivational strategies of aca-
demic staff. The surveysincluded questions about factors in-
fluencing motivation, staff evaluations of their professional
development, job satisfaction levels, and working condi-
tions. Participants were informed in advance about the pur-
pose of the study and how and where the information they
provided would be used, ensuring transparency in the data
collection process and voluntary participation. The survey
consisted of three sections, each containing 5 questions:

Motivation factors

1. What influences your work motivation the most?

2. How often do you feel encouraged to pursue profes-
sional growth?

3.What impact does leadership have on your motivation?

4. How important are financial incentives to your mo-
tivation?

5. Is initiative and innovation supported within your
team?

Evaluation of professional development

1. How do you rate your current level of professional
development?

2.Do you receive opportunities for further training and
qualifications?

3. How do you perceive your professional progress over
the past year?

4. Do you believe your work contributes to your profes-
sional growth?

5. What barriers, in your opinion, hinder your profes-
sional development?

Job satisfaction and working conditions

1. How satisfied are you with your working conditions?

2. Do you feel stability in your current position?

3. How do you rate your work-life balance?

4. How satisfied are you with the level of communica-
tion within your team?

5. Are you satisfied with the opportunities for career
advancement?

At the concluding stage, recommendations were devel-
oped to improve strategies for developing the motivation
of academic staff.

RESULTS

The state of motivation among academic staff in higher ed-
ucation institutions is essential for ensuring the quality of
education and research activities. Factors influencing lec-
turers’ motivation vary depending on the economic, polit-
ical, and social situation of each country. The current state
of motivation among academic staff in Ukraine and abroad
has been examined. When considering the current state of
motivation development among academic staff in Ukraine,
one of the main problems is the low level of salaries. The
earnings of academic staff do not match the high demands
placed on their work. Despite some increases in salaries in
Ukraine, the salaries of academic staff still lag significantly
behind those in developed European countries. In Ukraine,
the average lecturer’s salary was approximately 15,000-
20,000 UAH per month at the end of 2023 and the beginning
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of 2024 (about 400-500 EUR). In comparison, in Poland, the
average salary in this field ranged from 900 to 1,500 EUR
at the beginning of 2024, depending on qualifications and
work experience. In Germany, university lecturers earn be-
tween 3,500 and 5,500 EUR, while in countries like Norway,
salaries could reach 6,000-7,000 EUR per month as of early
2024. Significantly higher salaries are found in Austria and
France, where they range from 3,000 to 4,500 EUR (Inter-
national Labour Organization, 2024). This difference in
remuneration significantly affects the level of motivation
among academic staff and their professional development
opportunities in Ukraine compared to the European Union.
This leads to a drain of qualified personnel from the educa-
tion sector and a decline in the prestige of the profession.
Financial incentives remain one of the most important fac-
tors for motivation, but in Ukraine, they are insufficient.
Another serious challenge for Ukrainian lecturers is the
overload of administrative tasks. The bureaucratisation of
the teaching process, the need for constant reporting, and
the completion of documents significantly reduce the ef-
fectiveness of their primary activities. In many cases, this
wastes time that could be spent on improving the quality of
teaching or conducting research. In contrast, in European
Union countries, particularly Germany and Sweden, aca-
demic staff have more time for teaching and research work
due to the delegation of administrative tasks to other staff.

Limited opportunities for professional development
are also a significant factor. Further training and partici-
pation in international scientific programmes are crucial
aspects that contribute to professional growth. Howev-
er, in Ukraine, access to such programmes is limited due
to insufficient funding and organisational difficulties.
Many European countries, such as the United Kingdom,
France, and the Netherlands, provide extensive opportu-
nities for lecturers in the form of international exchange
programmes, grants, and other forms of professional de-
velopment support. These include Erasmus+ (2024), Brit-
ish Council English (2024), and DAAD (German Academ-
ic Exchange Service, 2024). This significantly increases
lecturers’ motivation for active research and self-devel-
opment. The teaching profession enjoys a high level of
respect and prestige in many European countries. This
creates an additional motivational incentive for academic
staff, who feel supported by society. In Ukraine, the status
of lecturers is gradually declining due to low salaries and
general economic difficulties (State Statistics Service of
Ukraine, 2024). The diminishing prestige of the profession
negatively impacts lecturers’ motivation to actively partic-
ipate in educational and research activities. In countries
with developed higher education systems, academic staff
have more opportunities to independently choose research
directions and develop innovative teaching methods. In
Finland, for example, academic freedom is a crucial com-
ponent of the educational system, allowing lecturers to
realise their research ideas without undue constraints. In
Ukraine, however, academic staff often face a lack of funding
and a lack of support in implementing their research pro-
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jects, which negatively affects their motivation. In Euro-
pean countries, comfortable conditions are created for
academic staff, including access to modern technologies,
equipment, and research resources. This fosters more pro-
ductive research and teaching activities. In Ukraine, how-
ever, working conditions in many higher education institu-
tions leave much to be desired due to insufficient funding
and outdated material and technical infrastructure.

The motivation of academic staff in Ukraine and other
countries depends on a range of factors, including finan-
cial aspects, social status, opportunities for professional
development, academic freedom, and working conditions.
Motivational strategies in Ukrainian higher education in-
stitutions often rely on financial incentives, although these
remain limited due to insufficient funding. Low salaries are
a major demotivating factor, forcing lecturers to seek ad-
ditional sources of income or leave the education sector.
Consequently, many Ukrainian institutions attempt to use
nonfinancial incentives, such as recognising professional
achievements, providing opportunities for further training,
and participating in research projects. However, due to lim-
ited resources, these initiatives are often fragmented and
not always perceived by lecturers as effective.

In European Union countries, motivational strategies
are more comprehensive. An important component is not
only financial incentives but also creating conditions for
professional development and supporting academic free-
dom (Pupkis & Saulius, 2023). Lecturers have the opportu-
nity to participate in international projects, research stud-
ies, and knowledge exchange, which contributes to their
professional growth. A particularly important aspect is the
support for innovative teaching methods and research ac-
tivities, which increases lecturers’ motivation for selfdevel-
opment and the implementation of new approaches in the
educational process. Additionally, there is a well-developed
system of grant support that allows lecturers to realise their
research ideas and obtain additional funding for research.

In comparison, pedagogical culture in Ukrainian high-
er education institutions has deep historical roots but is
under the influence of significant challenges related to so-
cietal transformation. The core principles are profession-
alism, responsibility, and ethical conduct in relationships
with colleagues and students. However, due to limited
opportunities for professional growth and weak material
and technical support for institutions, innovative teaching
approaches are not implemented at the appropriate lev-
el. Furthermore, the bureaucratisation of the educational
process reduces lecturers’ motivation for creative activity,
which negatively impacts the development of pedagogical
culture. In contrast, in European Union countries, ped-
agogical culture is an integral part of the academic com-
munity. It is based on the principles of academic freedom,
innovation, collaborative teamwork, and continuous pro-
fessional development. Lecturers have more opportunities
to participate in scientific conferences, seminars, and other
events that promote knowledge and experience exchange.
Additionally, universities play an important role in sup-



porting the improvement of pedagogical skills and teach-
ing methods. This allows academic staff not only to en-
hance their qualifications but also to create a favourable
educational environment for students.

The system of evaluating teaching performance in the
European Union is a crucial element of pedagogical culture.
Lecturers receive feedback not only from management but
also from students, allowing them to continuously improve
their work. This approach enhances trust and interaction
between lecturers and students, positively impacting the
quality of the learning process. In Ukraine, the evaluation
system is often formal and does not significantly contribute
to the improvement of pedagogical approaches. In Europe,
lecturers actively collaborate with researchers from other
disciplines and countries, expanding research horizons and
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enhancing teaching quality. In Ukraine, such collaboration
also exists, but its scale is limited due to insufficient fund-
ing and a lack of state support. The analysis of motivational
strategies and pedagogical culture in higher education in-
stitutions in Ukraine and EU countries reveals significant
differences in approaches to stimulating lecturers and de-
veloping pedagogical culture. Ukraine faces several chal-
lenges related to low salaries, administrative overload, and
insufficient support for research activities. In EU countries,
greater attention is paid to professional development, sup-
port for academic freedom, and creating a favourable edu-
cational environment, which enhances lecturer motivation
and the development of their pedagogical culture. This is
supported by the results shown in Table 1.

The data revealed significant differences in motiva-

Table 1. Quantitative indicators of motivation and pedagogical culture
in higher education institutions of Ukraine and EU countries

B Average lecturer salary Numbe_r of international A\./era'ge number Ave_ra.ge mfmber of hours
(UsD) projects per year of publications per lecturer | of administrative work per week
Ukraine 500 2 0.8 10
Germany 3,500 5 2.5 4
France 3,200 4 2.3 5
Poland 1,800 3 1.5 7
Sweden 4,000 6 2.7 3

Source: created by the authors based on the Osvitoria (2024)

tional and pedagogical conditions between higher educa-
tion institutions in Ukraine and EU countries. In EU coun-
tries, lecturers have significantly higher salaries, indicating
better financial support and, likely, greater motivation to
work. For example, the average salary in Sweden is several
times higher than in Ukraine, which can positively influence
the professional growth and research activity of lecturers.
The number of international projects in which lecturers
participate is also substantial. In European countries, this
indicator is much higher, indicating greater integration
into the international academic environment and oppor-
tunities for academic development. In Ukraine, this figure
is lower, which may limit access to global research resourc-
es and collaborations. Regarding publications, lecturers in
European countries have more opportunities for research
activities, as evidenced by the high average number of pub-
lications per lecturer. In Ukraine, this figure is noticeably
lower, which may indicate fewer opportunities for publica-
tions or less support from institutions. The administrative
burden on lecturers in Ukraine is higher than in the EU,
where it is lower. This can affect the time lecturers can
dedicate to research and teaching activities, which may

also be a factor hindering their motivation and profession-
al development. In this context, it is important to identify
the qualitative characteristics of pedagogical culture and
motivational strategies in higher education institutions,
which illuminate the understanding of how various aspects
of the pedagogical environment affect the learning process.
Analysing these characteristics helps to identify which
elements of pedagogical culture can be improved to en-
hance the learning experience and support lecturers. Stud-
ying motivational strategies helps to determine effective
methods for supporting and stimulating academic activity,
which can lead to improved quality of education and overall
job satisfaction. Qualitative characteristics of pedagogical
culture, such as the level of support, interaction between
lecturers and students, and cultural traditions, can signif-
icantly impact learning success and professional develop-
ment. Understanding these aspects allows for the adapta-
tion of strategies to improve the educational environment
and ensure greater efficiency of learning processes. To ex-
plore the qualitative characteristics of pedagogical culture,
namely their current state, Table 2 has been developed.

The qualitative analysis of the table showed that ac-

Table 2. Qualitative characteristics of pedagogical culture and motivational strategies in higher education institutions

. Opportunities for Support for innovation | Status of lecturers | Availability of grant
Country | Academic freedom . . . . .
professional development in teaching in society programs
Ukraine Limited Low Low Medium Low
Germany High High High High High
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Table 2. Continued

. Opportunities for Support for innovation | Status of lecturers | Availability of grant
Country | Academic freedom . . . . .
professional development in teaching in society programs
France High High High High High
Poland Medium Medium Medium Medium Medium
Sweden High High High High High

Source: created by the authors based on the International Labour Organization (2024)

ademic freedom is significantly broader in EU countries
compared to Ukraine. Lecturers have the opportunity to
independently choose topics for research and implement
innovative teaching methods. This contributes to their
professional growth and increases their overall level of
motivation. Additionally, in EU countries, there are devel-
oped systems of support for innovation in teaching, which
include access to new technologies and methodologies. In
Ukraine, such opportunities are limited due to insufficient

funding. To fully investigate the impact of pedagogical
culture on the development of motivational strategies for
academic staff in higher education institutions, the results
of the comparative analysis of motivational strategies in
higher education institutions in Ukraine, Germany, Fin-
land, and China are presented in Table 3, which reflects key
indicators for assessing the effectiveness of motivational
approaches in different countries.

The data confirms that in Ukraine, motivational strat-

Table 3. Comparative analysis of motivational strategies
in higher education institutions of Ukraine, Germany, Finland, and China

Number
of participants

Country and
university

Educational system features

Main motivational strategies Motivation factors

Taras Shevchenko High participation in

National 150 international projects,
University of Kyiv, growing interest in effective
Ukraine motivational strategies

Incentive systems through
professional development
and improved working
conditions

Professional development,
job satisfaction, working
conditions

Advanced EU education
system, emphasis on
employee autonomy
and teaching quality

Ludwig Maximilian
University of 45
Munich, Germany

Autonomy in choosing
professional development
directions, financial
motivation

Use of individual
development plans, financial
incentives

systems in the world, an

45 emphasis on equality
and quality

of educational services

University of
Helsinki, Finland

One of the best education

Social support, professional
development, and
development
of academic autonomy

Social support, comfortable
working conditions, equal
opportunities

Peking University,

China 45 strategies, combining

Rapid integration of new

Western and local experience

Technical modernisation,
financial incentives, and
professional development
through participation
in international programmes

Professional development,
technical capabilities,
participation in international
projects

Source: compiled by the authors

egies are often less developed compared to European
countries and China. This is evident in the lower number
of international projects, lower lecturer salaries, and few-
er opportunities for academic publication. Germany and
Finland, as representatives of EU countries, demonstrate
more structured approaches to motivation, including a
high level of financial support, active participation in in-
ternational projects, and a greater number of publications
per lecturer. These countries also have a lower adminis-
trative burden, allowing lecturers to dedicate more time
to research and teaching activities. China, on the oth-
er hand, shows a growing trend towards integrating new
motivational strategies, including a significant number of
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international projects and increased support for academ-
ic publications. This indicates the rapid implementation
of both the Western experience and its own national ap-
proaches to motivation. The difference in motivational
strategies between countries is emphasised, demonstrat-
ing that a well-developed system of support and moti-
vation in the educational environment can significantly
influence the effectiveness of the learning process and ac-
ademic achievements. The most important aspect of the
research was the analysis of key factors influencing the
motivation of academic staff in Ukraine, Germany, China,
and Finland. These data are presented in Table 4.
Opportunities for participation in international pro-
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Table 4. Key factors influencing the motivation of academic staff in different countries

Factor Ukraine Germany Finland China
Financial support Low High High Medium
Professional development Limited Wide opportunities | Wide opportunities | Good opportunities
Participation in international projects Limited Wide opportunities | Wide opportunities | Good opportunities
Administrative burden High Low Low Medium
Implementation of innovations Limited High High Medium
Academic freedom Limited High High Medium

Source: created by the authors

jects are an important motivating factor for academic staff.
In Germany and Finland, these opportunities are quite ex-
tensive; in Germany, 70% of lecturers have access to inter-
national projects, and in Finland, this figure is 75%. Chinese
universities also actively support lecturers’ participation in
international research, with 65% of staff involved in such
projects. In Ukraine, only 15% of lecturers have access to
international projects, which limits their opportunities for
professional growth and academic achievements. This cre-
ates significant differences in the level of international in-
tegration of researchers and the quality of the educational
process (International training program, 2024). Regarding
opportunities for professional development, 90% of lectur-
ers in Finland have access to further training programmes,
and in Germany, this figure is 85%. In China, this figure is
75%, indicating active support for professional develop-
ment in educational institutions. In Ukraine, opportunities
for further training are significantly limited, with only 30%
of lecturers having access to such programmes. This also re-
duces the motivation of Ukrainian lecturers for continuous
professional growth and the improvement of their skills.

In Germany and Finland, lecturers’ academic freedom
is very high, allowing them to independently choose re-
search directions, develop new curricula, and implement
innovative teaching methods. In these countries, approx-
imately 80-85% of lecturers actively use innovative teach-
ing methods, positively impacting the overall quality of
education and motivation for professional development. In
China, lecturers’ academic freedom is less compared to Eu-
ropean countries, but universities actively implement new
teaching methodologies, combining both Western and their
own approaches. About 70% of lecturers in Chinese univer-
sities use innovative methods, indicating the dynamic de-
velopment of the educational system. In Ukraine, however,
academic freedom is significantly limited, which reduces
lecturers’ motivation to implement new technologies and
teaching methods. Only 20% of Ukrainian lecturers active-
ly use innovative teaching methods, which is also due to
insufficient funding and limited resources. In Germany and
Finland, a significant proportion of lecturers have access
to grant programmes that fund research. In Germany, 65%
of lecturers receive support through grants, and in Fin-
land, 70%. This enables academic staff to actively engage
in research activities, which increases their motivation
for professional growth. In China, about 60% of lecturers

have access to grants, which also stimulates their research
activity (Development Center..., 2024; Chunayev, 2024).

In Ukraine, the situation is significantly worse, as only
10% of lecturers have the opportunity to receive grant sup-
port for their research. This significantly limits the coun-
try’s research potential and reduces lecturers’ motivation
for active research. Without adequate financial support,
research remains at a low level, which negatively affects
the overall quality of education and the prestige of the aca-
demic profession in the country. The analysis of the data in
the study indicates that motivational strategies and ped-
agogical culture in the universities of Germany, Finland,
and China are significantly more effective than in Ukraine.
The main factors influencing the high motivation of lec-
turers in these countries are adequate financial support,
wide access to professional development programmes,
active participation in international projects, low admin-
istrative burden, and high academic freedom. In Ukraine,
significant efforts must be made to improve these aspects
to increase the motivation of academic staff and the quali-
ty of the educational process.

Based on the conducted research on motivational
strategies for academic staff in Ukraine and European Un-
ion countries such as Germany and Finland, as well as an
analysis of the higher education system in China, several
practical recommendations can be highlighted to improve
motivational systems in Ukrainian higher education insti-
tutions. These recommendations are based on the study
of key factors influencing employee motivation: financial
support, opportunities for professional development, par-
ticipation in international projects, academic freedom, and
the implementation of innovative teaching methods. One
of the most decisive factors influencing lecturer motivation
is the level of salary. The research showed that in Ukraine,
this indicator is extremely low compared to European
countries. Low salaries force lecturers to seek additional
sources of income, which negatively affects their motiva-
tion for teaching and research activities. It is necessary to
gradually increase lecturers’ salaries to a level that would
ensure financial stability. To achieve this, it is important
to increase state funding for higher education and devel-
op mechanisms to attract additional financial resources
through partnerships with businesses, grant programmes,
and other sources. Stimulating lecturers’ participation in
research projects and grants can also become an additional
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source of financial support. This will reduce lecturers’ de-
pendence on external sources of income and allow them to
focus on their core professional duties.

European experience indicates that a key factor in mo-
tivating academic staff is the opportunity for continuous
professional development. In Germany and Finland, most
lecturers have access to further training and professional
development programmes, allowing them to enhance their
knowledge and skills. In Ukraine, these opportunities are
significantly limited, reducing lecturers’ motivation for im-
provement and development. To increase lecturer motiva-
tion in Ukraine, it is necessary to develop national profes-
sional development programmes that would allow lecturers
to continuously improve their qualifications. These could
include courses, training sessions, seminars, participation
in international conferences, and internships. It is also im-
portant to develop a system of internal university-based
further training programmes, enabling lecturers to learn
new teaching methodologies, innovative technologies, and
research. To stimulate participation in such programmes,
an incentive system should be introduced, such as salary
increases or career advancement opportunities.

According to the research findings, participation in in-
ternational projects significantly increases lecturer motiva-
tion. In Germany and Finland, a high percentage of academic
staff are involved in international research, providing op-
portunities for professional growth, international collabora-
tion, and knowledge exchange. In Ukraine, this figure is low,
limiting lecturers’ development opportunities. It is impor-
tant to maintain ongoing international cooperation between
Ukrainian universities and leading educational institutions
worldwide. This can be achieved through participation in
international programmes such as Erasmus+, Horizon Eu-
rope, and others. It is also important to create conditions for
lecturers to participate in international research projects,
such as supporting participation in grant competitions, pro-
viding financial opportunities for internships abroad, and
organising joint research with foreign partners. This will
contribute to enhancing lecturers’ qualifications, expand-
ing their research potential, and increasing motivation.

The research revealed that in Ukraine, lecturers spend
significantly more time on administrative tasks than their
colleagues in European countries. This leads to overload
and reduces their motivation for teaching and research
activities. It is important to create conditions where lec-
turers can focus on their core professional duties, such
as teaching students and conducting research. To achieve
this, effective mechanisms for automating administrative
processes in higher education institutions need to be im-
plemented. The use of information technology can help
reduce the time spent on paperwork and reporting. Addi-
tionally, the possibility of hiring specialised staff to handle
administrative tasks should be considered, allowing lectur-
ers to dedicate more time to teaching and research.

One of the key aspects influencing the motivation of
academic staff in European countries is high academic
freedom.This allows lecturers to freely choose research
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directions, implement new teaching methods, and partic-
ipate in international research projects. In Ukraine, aca-
demic freedom is limited due to the bureaucratisation of
the educational process and insufficient support for inno-
vation. A practical recommendation is to increase lectur-
ers’ academic freedom by reforming the governance system
of higher education institutions. This involves granting
greater autonomy to universities in determining curric-
ula, developing innovative teaching methodologies, and
conducting research. Lecturers should be given more op-
portunities to independently choose their work directions,
which will enhance their motivation and productivity.

Additionally, European universities actively imple-
ment innovative teaching methods, which positively im-
pact lecturer motivation and the overall quality of edu-
cation. In Ukraine, however, the implementation of such
methods is limited, which reduces the overall effectiveness
of the learning process. To stimulate the implementation
of innovations in Ukrainian universities, it is necessary to
create conditions for the development of lecturers’ inno-
vative activities. This can be achieved through the organi-
sation of training sessions and seminars aimed at studying
the latest teaching methodologies, as well as by providing
financial support for the implementation of innovative
projects in the learning process. Universities should ac-
tively support lecturers’ initiatives to develop new educa-
tional programmes, use modern technologies, and conduct
research. To improve motivational strategies in Ukrainian
higher education institutions, it is necessary to consider
the experience of European countries such as Germany and
Finland. The main areas for improvement are increasing
salary levels, creating opportunities for professional devel-
opment, expanding participation in international projects,
and reducing the administrative burden.

DISCUSSION

The research results have shown that the issue of devel-
oping motivation among academic staff in higher educa-
tion institutions plays a significant role in enhancing the
quality, effectiveness, and improvement of the educational
process. Lecturer motivation directly affects their produc-
tivity, professional development, and the implementation
of innovative methodologies. In this context, pedagogical
culture plays a crucial role in shaping and maintaining a
motivational climate within the educational environment.
The conducted research has identified key aspects of the
impact of pedagogical culture on motivational strategies in
educational institutions, particularly by comparing nation-
al experiences with the practices of European countries.

It has been found that pedagogical culture plays a sig-
nificant role in shaping motivational strategies. Research
indicates that the level of pedagogical culture in higher
education institutions is closely linked to lecturers’ mo-
tivation for professional development. Specifically, in the
studies of S. Yang & H. Yin (2024), J. Schoenherr & S. Schu-
kajlow (2024), and A. Aladini et al. (2024), it is determined
that a strong pedagogical culture fosters a favourable mi-



croclimate within the team, which motivates lecturers to-
wards creative self-fulfilment and professional growth. Ac-
cordingly, this study confirms that the presence of a strong
pedagogical culture among university leadership and staff
contributes to positive motivation among academic staff.
It is important to note that the level of pedagogical cul-
ture can vary depending on the specific country or region.
For example, in European countries such as Finland and
Sweden, lecturers have access to numerous profession-
al training programmes that enhance their qualifications
and motivation for development. Research by J. Kang et
al. (2023) and T. Ford & A. Lavigne (2024) has shown that
the presence of such programmes, combined with a high
level of pedagogical culture, encourages academic staff to
continuously improve and seek innovative teaching ap-
proaches. In this study, it was found that Ukrainian higher
education institutions also emphasise enhancing peda-
gogical culture through the implementation of innovative
training and further training programmes. Despite the
similarity of strategies, there are certain discrepancies in
the intensity and accessibility of these programmes, which
affect the level of lecturer motivation. Therefore, it can be
argued that the European experience in developing peda-
gogical culture can serve as an example for improving the
Ukrainian education system.

One of the important aspects influencing the moti-
vation of academic staff is the role of leadership and the
overall organisational culture of the institution. Accord-
ing to research by D. Layek & N. Koodamara (2024) and
E. Namaziandost et al. (2024), the leadership of higher
education institutions should play an active role in shap-
ing a motivational environment and providing support
for the professional development of employees. A high
level of pedagogical culture among leadership positively
affects the team atmosphere, fostering open knowledge
exchange and increasing lecturer motivation. This aligns
with the current study, which confirmed that leadership
plays a crucial role in shaping strategies for developing the
motivation of academic staff. It is important to note that
the studied higher education institutions in Ukraine are
gradually adopting the experience of European countries,
where leaders actively implement modern management
and staff motivation methods. As found by A. AlShuaili &
M. Yussef (2024) and F. Schydlo et al. (2024), in China, con-
siderable attention is paid to feedback between leadership
and lecturers, which promotes continuous dialogue and
opportunities for professional growth. However, as the re-
sults of this study show, some institutions had an underde-
veloped management system, which negatively affects the
motivational climate. In such cases, there is a weak imple-
mentation of innovative approaches to personnel manage-
ment, limiting opportunities for professional development
and reducing lecturer motivation.

The development of motivation among academic staff
largely depends on opportunities for professional growth.
In European countries such as Germany and France,
professional development systems are actively imple-
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mented, including internships, scientific conferenc-
es, and knowledge exchange. As noted by F. Dayagbil &
R. Alda (2024), the availability of such opportunities con-
tributes to increasing lecturers’ motivation to enhance
their knowledge and skills. This study found that Ukrainian
higher education institutions also attempt to implement
similar strategies, but access to them is not always equal-
ly available to all lecturers. Professional growth must of-
ten depend on the individual initiatives of academic staff,
rather than systematic support from management. This
distinction is noted by researchers U. Atik et al. (2024), who
point out that funding and organisational resources influ-
ence the motivational climate in higher education institu-
tions. According to the study, it is worth concluding that
the European experience in creating professional growth
programmes should be integrated into the domestic higher
education system to enhance the motivation of academic
staff. Creating specialised further training and knowledge
exchange programmes can be an effective tool for improv-
ing the quality of the educational process and research.
The research results also showed that financial incen-
tives are considered an important element of motivational
strategies. European experience indicates that well-struc-
tured financial motivational systems can significantly en-
hance the effectiveness of academic activities. Research
by Y. Lan (2024) and H. Watt et al. (2024) has noted that
financial security is one of the key factors contributing to
increased motivation and productivity among lecturers in
the United Kingdom. This study also emphasised the im-
portance of financial incentives for motivating academic
staff. Specifically, it was found that salary increases and
financial bonuses significantly affect lecturers’ job sat-
isfaction and their motivation to participate in research
and professional growth. At the same time, compared to
European countries, financial support for academic staff
in Ukrainian higher education institutions remains inad-
equate. In European countries such as the Netherlands or
Norway, financial motivation for lecturers includes various
mechanisms, from grants for conducting research to schol-
arships for participating in international conferences. As
noted by O. Adedoyin et al. (2023), Z. Xie et al. (2024), and
W. Lv (2024), non-financial incentives are widely used in
European Union countries, often having a long-term im-
pact on lecturer motivation. It has been found that in Ger-
many, an important part of the motivational strategy is the
opportunity to participate in international research pro-
grammes, collaborate with leading universities worldwide,
and support academic mobility. In Ukraine, although there
are isolated attempts to introduce similar programmes,
they are often irregular and do not cover all academic staff.
An important component of motivational strategies
is the psychological climate within the team. According to
research by A. Saito (2024), G. Mutesasira & N. Marong-
we (2024), and H. Akram & S. Li (2024), the presence of
a favourable working atmosphere and mutual assistance
among employees is a powerful motivator for lecturers.
European experience shows that in universities with a high
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level of pedagogical culture, mentoring is widely prac-
tised, where experienced researchers support young lec-
turers in their professional development. This contributes
not only to the development of young staff but also to the
creation of an atmosphere of trust and cooperation. This
study found that Ukrainian higher education institutions
also understand the importance of psychological climate,
but mentoring programmes are not yet as widespread as in
EU countries. Often, lecturers face competition, which can
reduce motivation for teamwork. Thus, financial incentives
are a crucial element of lecturers’ motivational strategies,
significantly impacting their productivity and job satis-
faction. European experience, particularly from countries
like the United Kingdom, the Netherlands, and Germany,
demonstrates the effectiveness of structured financial
support systems, including salaries, bonuses, grants, and
scholarships for research. At the same time, in Ukraine, fi-
nancial incentives remain inadequate, requiring improve-
ment to enhance the motivation of academic staff.

CONCLUSIONS

The conducted research has identified key factors influenc-
ing the motivation of academic staff in higher education
institutions in Ukraine and European countries. In addition
to financial security, opportunities for professional devel-
opment, participation in international projects, the level of
administrative burden, academic freedom, and the imple-
mentation of innovative teaching methods play a crucial
role. Data analysis has shown that motivational strategies
are more effective in universities in Germany, Finland, and
China than in Ukraine, due to the active implementation
of innovations and high participation in international pro-
jects. However, there is significant potential for improving
motivational strategies in Ukrainian higher education in-
stitutions. The role of financial support and professional
development is crucial for lecturers. Increasing salaries and
expanding opportunities for professional growth would en-
hance motivation for teaching and research. Furthermore,
engaging lecturers in international projects and exchange
programmes will broaden their research horizons and im-
prove the effectiveness of the educational process.

The research highlighted the importance of reducing the

administrative burden. Lecturers working in universities with
minimal bureaucratic procedures have more time for teach-
ing and research activities, which positively impacts the over-
all level of motivation. At the same time, academic freedom is
a key element that allows lecturers to creatively approach the
educational process and develop innovative teaching meth-
odologies. This creates favourable conditions for the con-
tinuous improvement and self-fulfilment of academic staff.
Significant emphasis was also placed on the implementation
of innovative teaching methods. In European universities,
innovations are actively implemented, which enhances both
lecturer motivation and the overall quality of the educational
process. In Ukraine, this practice is still in its initial stage,
but its development can contribute to increasing the com-
petitiveness of higher education at the international level.

It is also important to note that the research revealed
a positive impact of international cooperation on the mo-
tivation of academic staff. Universities actively participat-
ing in international projects demonstrate a higher level of
professional motivation, as lecturers have the opportunity
to work on cutting-edge research and exchange experienc-
es with foreign colleagues. This enhances their interest
in personal development and the implementation of new
teaching methods. However, the implementation of these
practices in Ukraine requires greater funding and support
at the level of state policy. Further research could focus on
individualising motivational strategies for academic staff,
considering their personal needs and professional ambi-
tions. It is also worth studying the impact of non-financial
incentives, the psychological climate within the team, and
the long-term effect of participation in international re-
search projects on their motivation.
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Bnaue negarorivyHol KyAbTypU Ha cTpaTerii po3BUTKY MOTMBaLil
HayKOBO-NeAaroriyHMx npayiBHUKIB 3aK/1aAiB BULLOI OCBITH:
NOPIBHAIbHUIA aHa/i3 Ta EBPONENCbKUN A0CBIA,

AHOTaLI,iﬂ. MeTo10 IOCTiIKeHHST Oy/l0 BM3HAUEHHS peKOMeHpaliil Ijisl MiATPMMKM i PO3BUTKY MOTHMBAIitHOI
CKJIa[I0BO1 y BUKJIa[lauiB B yHiBepcuTeTax. MeTom0/10Tis BK/IoYaia OpiBHSIHHS OCBITHIX MPaKTUK Pi3HUX KPaiH, a caMe
Vkpaiuu, Himeuunnu, @innguaii Ta Kuraio Ta onuTyBaHHS HAyKOBO-I€JarOTiuHMX MPalliBHMKIB y BUIIVX HaBYaAbHUX
3aKk/najax, sske nposonwiocs y KuiBcbkomy HallioHanpHOMY yHiBepcuTeTi iMeHi Tapaca IlleBuenka, MIOHXeHCbKOMY
yHiBepcuteTi JliomBira—Makcuminiana, TenbciHcbkOMy Ta IlekiHcbkoMy yHiBepcurerax. OcobnuBa yBara 0Oysa
MpuaiieHa aHasizy posi KepiBHUIITBA 3aK/IafiB OCBIiTH y CTBOPEHHI CIIPUSITAUBUX YMOB JJIs1 TIiABUIIEHHS MOTHUBAIIii,
a TaKkoX BIUIMBY MiXKHapOJIHUX mporpam mnpodeciitHoro o6miHy Ta migBuileHHs KBadidikauii. OTpumani pe3ynbratu
MOKa3aju, 10 BUCOKUI piBeHb IeJaroTiuHoi KyJabTypu 6e3I1ocepeqHbo CIpUsIE MigBUIIEHHIO MOTMBAIlil BUK/IagauiB
Ta iIXHbOMY IpOdeCciiiHOMY PO3BUTKY. EBPOIEChKIII OCBiM CBimUMTD MPO e(DEeKTUBHICTh iHHOBALiIHUX MiAXOMIiIB Y
cdepi MoTMBaIliiHUX CTPATETIii, [0 MOENHYIOTh MaTepianbHi Ta HemaTepianabHi cTuMyau. Kpim Toro, 6y/o BUSIBJIEHO,
10 iHTEerpailist Takux eJIeMeHTIB, SIK MiATPMMKa aKaJeMidyHOi cBO6OIY, pO3BUTOK KOJEKTMBHOI CITiBITpalli Ta MOCTiliHe
BIOCKOHANEeHHsI mpodeciiiHMX HABMUYOK, CYTTEBO BIUIMBAIOTh HA MOTMBaLiiiHi mpouecu. HeobximHO amamnTyBaTu
€BPOTIEeNChKi MPaKTUKM O YKPAiHCbKUX peasiiii 3 ypaxyBaHHSIM OCOOIMBOCTe)l HalliOHAJIbHOI CUCTeMM OCBIiTM Ta
BAXK/IMBOCTI IefaroriyHoi KyJabTypy SIK OCHOBM JIJIsl BIPOBAJKEHHS YCIIIIIHMX MOTMBALiMIHUX CTpaTeriii y 3akaagax
BUIIOI OCBiTU. [loCTigKeHHST BUSIBMJIO, 110 MOTHMBAILiliHi CTpaTerii HayKoBO-MeAaroriyHux MpaliBHMUKIB 3aexkaTh He
JiulIe Bif iHCTUTYLIiHUX YMOB, aje 7 BiJ piBHSI pO3BUTKY OCOOMCTICHOI BiJIIOBiaJbHOCTI BUK/IALAUIB 32 Pe3yabTaTH
cBoei misybHOCTi. EbeKTMBHE BIPOBAKEHHSI TaKUX MigXOAiB MOXKe IMiABUIIUTY 3arajbHUII piBeHb BMUKIAZAaHHS Ta
OCBITHIX ITOWIYT y BUIILii IIKOJi

KnouoBi cnoBa: pocnigumubka gisnbHiCTh; 3apo6iTHS IUIaTa; iHHOBANLifHI MiAXOM; YKPAiHCHKI yHiBepCUTeTH;
npodeciiiHi HaBUYKU
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